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“Our Educational Community  
Prepares All Students for Life, Promotes Excellence and Provides Support.” 

 

 

MACHANANAO ELEMENTARY SCHOOL 

Mission Statement  

“Machananao Elementary School will create a safe, trendsetting, community of life-long 
learners striving for success.” 

 

MACHANANAO ELEMENTARY SCHOOL 

School-wide Learner Outcomes  

Motivated Life-Long Learners 
I can recognize, set, and reach goals. 
I can solve problems in positive ways. 

I can actively engage in my community. 
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Successful Individuals 
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I can apply gained knowledge to life situations. 
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Preface 

Machananao Elementary School (MES) began the Self-Study process after the Initial Visit in April 

2017. Since then, MES has been working diligently to address the suggested areas for follow-up 

from the WASC Visiting Committee, monitor and evaluate MES School Improvement Plan (SIP) 

and address the GDOE/ACS WASC Criteria.  MES continued with the school’s clear system of 

networking to ensure and maintain the involvement of all stakeholders to address the needs of 

the students and the school. 

All stakeholders are involved in shared responsibilities, collaborative structures and actions, and 

accountability to focus on the ongoing improvement of student learning and teaching. 

Stakeholders were members and participants in the Leadership Team, Focus Groups, Grade Level 

teams, Professional Learning Communities, Professional Developments, and/or Parent Teacher 

Organization. 

MES has a clear system of networking to ensure that monitoring and evaluating is ongoing.  The 

school's Leadership Team is comprised of the Principal and Chairpersons of Accreditation, Focus 

Groups, and Grade Levels.  The Leadership Team provides direction, instruction, and guidance to 

their respective team for the purpose of achieving MES goals and objectives as stipulated in the 

SIP.  Focus Groups consist of teachers from each grade level, support programs, support staff, 

and parents.    

Focus Group A’s category is “Organization”: Vision, Mission, Schoolwide Learner Outcomes, 

Governance, Leadership, Staff, and Resources.  Focus Group A is responsible for monitoring 

sections in the SIP: Personnel Quality and Accountability, Technology, and the Management Plan. 

Additional responsibilities and committees include rewards & incentive programs (faculty/staff), 

school website/social media, budget, and inventory.  

Focus Group BCD’s categories are “Standards-based Student Learning: Curriculum, Instruction, 

Assessment and Accountability”.  Focus Group BCD is responsible for monitoring sections in the 

SIP: English Language Arts & Reading, Math, Science, Social Studies, and Personnel Quality and 

Accountability. Additional responsibilities and committees include data analysis on ACT Aspire, 

Standards Based Assessment (SBA), AIMSweb, and Common Assessments (CAs); NEHS, Science 

Fair, Spelling Bee, Math Olympiad, Bulletin Boards, Awards Criteria, Early Bird Intervention 

Program, and the After School Program for Instructional Remediation & Enrichment (ASPIRE).  

Focus Group E’s category is “School Culture and Support for Student Personal and Academic 

Growth”. Focus Group E is responsible for monitoring sections in the SIP: Home-School 

Connections and Student Behavior on Attendance & Discipline. Additional responsibilities and 

committees include Families and Schools Together (FAST) Workshops, Marlin Tales (school 
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newsletter), Christmas/CHamoru programs, Parent Teacher Organization (PTO), co-curricular & 

extra-curricular activities, community partnerships, Positive Behavior Interventions and Supports 

(PBIS), Emergency Response Plan (ERP) and End of the Year (EOY) promotional ceremonies for all 

grade levels.  

Focus Groups address, implement, monitor and evaluate the SIP.  Focus Groups disseminate 

information and share data at monthly scheduled Leadership Meetings. Data and information 

from their respective Focus Groups are shared at Grade Level meetings.  Based on the data and 

information, teachers collaborate by assessing the school’s program to determine the impact on 

student learning and to address student learning needs.  Monthly faculty and staff meetings are 

facilitated by the Principal to inform and discuss the progress of the focus groups, grade levels, 

school accolades, improvement initiatives, and pertinent issues regarding district and school 

operations.   

Professional Learning Communities (PLC) are comprised of grade level and Support Program 

teachers. These meetings are collaborative, productive, and are data driven by examining student 

work and analyzing data such as district wide summative assessments (SBA & ACT Aspire) and 

interim assessments (AIMSweb, Pre/Post, CAs) to determine student learning needs. Priority 

Standards are then identified and SMART Goals are created. Teachers dialogue, collaborate, 

analyze the assessment results, and then modify instructional approaches and determine 

interventions. PLCs are also a time to celebrate progress and growth for both teachers and 

students.  PLCs and Vertical Alignment Professional Learning Communities (VPLCs) both identify 

and make decisions on what students need to know, understand, and be able to do through our 

School-wide Learner Outcomes (SLOs) and academic standards, which are aligned with our school 

vision and mission.   

The analysis of data is essential to assist students as they move from one grade level to the next 

and to become more culturally responsive and strategic on how to address a diverse student 

population on their academic, social, emotional, and behavioral needs.  MES teachers use a 

variety of culturally responsive teaching strategies. Teachers consider the following student 

factors for delivery of instruction and administering assessments: academic deficiencies or needs, 

creativity, talents, extra potential, learning style, and physical, emotional, and cognitive 

capabilities. Other factors include student Behavior Management Plan (BMP), 504 Plan, 

Individualized Education Plan (IEP), and English language proficiency level.  

In the beginning of the school year, most teachers implement “All About Me” lesson activities.  

Teachers get to know their students individually and personally.  Acknowledging and embracing 

a student’s racial or ethnic background is important. Fully recognizing and respecting students 

means understanding how they learn, what they are passionate about, and interested in. The 

knowledge and information about our students allows teachers to integrate the different 
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cultures in classroom instruction. Understanding students’ backgrounds is valuable to connect 

the commonalities of the diverse cultures.  

Social interaction is encouraged through cooperative learning and small groups. Through delivery 

of instruction, teachers provide opportunities for students to share their culture, or how to say 

certain phrases in their language.  Videos and legends are shared of the different cultures. 

Teachers convert instruction into cultural games. Assessments are modified and 

accommodations are provided to meet the needs of the students’ capabilities of expressing their 

knowledge.  For example, if a student cannot write, then the student verbally expresses and the 

teacher writes their responses. Additionally, CA items are culturally related for understanding.    

English Language Learners (ELL) receive English as a Second Language (ESL) services.  ESL 

Teachers collaborate with grade level teachers during PLCs on ways to support ELLs. In addition 

to supporting all students, teachers recommend students for the Early Bird Intervention Program. 

The goal of the program is to improve reading fluency and comprehension. MES is one of the few 

schools to implement this intervention program which is an intensive 60 minute tutoring session 

from 7:15am to 8:15am. MES will continue to strengthen culturally responsive teaching strategies 

to improve classroom interactions and instruction to embrace the differences and to increase 

student achievement. 

MES SIP is currently designed to achieve the short and long term goals in the State Strategic Plan 

(SSP) which defines the work of the school in improving student achievement. PLCs address 

student needs through analysis of academic and student behavior data, progress monitoring, and 

interventions. The SIP is the driving force to assess the effectiveness of the school programs that 

will meet the needs of the students.  

Student/Community Profile Data (Chapter 1) provides a picture of who we are as a school 

community.  The School Principal will continue to provide guidance, leadership, and a broad 

vision to ensure a sustained focus on effective instruction and student achievement. 

The Self-Study process engaged our school in a rigorous and relevant self-evaluation and peer 

review process that focused on student learning. It has allowed us to assess our programs and 

services, review our progress on the schoolwide critical areas for follow-up, utilize the school 

wide strengths and growth areas to make revisions in our SIP, and recognize the importance of 

our work and the commitment to continual growth to fulfill our mission.  We will ensure our SLOs 

are achieved and we are confident our SIP will guide us towards student achievement.  We 

welcome feedback as the visiting committee reviews our findings and provides recommendations 

to guide our school with a continual focus on quality ongoing school improvement for 

Machananao Elementary. 
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Chapter I: 

  Student/Community Profile

 

General Background and History 

 

Machananao Elementary School (MES) serves students enrolled from Headstart, GATE Pre- 

Kindergarten, and Kindergarten through Fifth grade.  MES is located in the northernmost village 

of Yigo on the island of Guam, a territory of the United States which is a short flight away from 

Asia. MES is near a medical facility, Catholic Church, Navy and Air Force military base, a proposed 

U.S. Marine Corps Base, secured access to beaches, and numerous supermarkets and restaurants 

within the village and surrounding areas.  

 

This village derives its name from the word “yugu” meaning the frame placed over the neck of a 

carabou and harnessed to a cart. Yigo is the second most populated village with 20,539 residents 

(2010 US Census).  The municipality is larger than any other village on the island in terms of area 

(35 square miles).  Yigo is a fast growing community made evident by the continued construction 

of businesses and residential buildings. Yigo has numerous housing subdivisions that have sprung 

up in the last three decades, but it still retains a rural feel with dense jungles and excellent farm 

lands (thanks to its large open spaces and dense forests) supported by some of the richest soil 

on Guam. The rich, fertile soil found in the northern village once produced an abundance of 

coffee, cocoa, pineapple, oranges and tangerines before World War II.  Like all northern Guam 

villages, it sits atop the Northern Aquifer, which supplies about eighty percent of the island’s 

drinking water supply. (Guampedia)  

 

Within the village are four other public schools, two private schools, one K-5 Charter School, and 

the Department of Defense Schools (elementary and secondary) located on Andersen Air Force 

Base. The village operates under the guidance of a mayor and vice-mayor. Yigo is also known as 

the island’s “final battle war” grounds of WWII. The campus resides in a rural neighborhood.  MES 

first opened its doors in August 2000 and is one of 26 public elementary schools.  

 

MES adopted GDOE’s vision “Every Student: Responsible, Respectful and Ready for Life” to align 

with our school’s mission statement “Machananao Elementary School will create a safe, trend-

setting community of life-long learners striving for success”. Through the vision and mission, MES 

strives to meet the expectations and the needs of the students.  MES caters to every student by 

providing programs suitable for their behavior and academic growth. All data from these 

programs are then collected and analyzed during PLCs and VPLCs and recorded into the SIP to 

further determine if students are meeting district and school goals and objectives. The data 

collected is also used to create an intervention plan that will help students progress academically. 
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Progress monitoring is conducted bi-weekly to monitor student’s growth. After each Benchmark, 

the data is assessed again and the intervention plan is adjusted.  

 

MES strives to achieve the five Guam Education Board (GEB) district goals each school year. 

Within the five goals there are objectives that measure the achievement of the goals. Major 

components are also included which provide a number of specific strategies directly related to 

the respective goals and objectives. The five goals as outlined in the State Strategic Plan are: 

1. All Guam Department of Education students will graduate from high school prepared to 

pursue post- secondary education on- or off-island or to assume gainful employment 

within the public or private sector. 

2. All Guam Department of Education students will successfully progress from grade to 

grade and from one level of schooling to another in order to maximize the opportunities 

to successfully graduate from high school. 

3. All Guam Department of Education instructional personnel will meet high standards for 

qualifications and ongoing professional development and will be held accountable for all 

assigned responsibilities. 

4. All members of the Guam Department of Education Community will establish and sustain 

a safe, positive and supportive environment. 

5. All GDOE operations activities will maximize the critical uses of limited resources and 

meet high standards of accountability. 

MES educates an average student population of 503 from diverse cultural and ethnic 

backgrounds, ranging from the ages of 3 to 11 years old.  Currently, for the school year 2019-

2020, the total student enrollment is 480 to include Head Start and GATE Pre-Kindergarten 

students. 

 

For the past five school years, the Community Eligibility Provision (CEP) has been available to MES 

students through the United States Department of Agriculture National School Lunch Program 

and School Breakfast Program. All students are eligible to receive a healthy breakfast and lunch 

at no cost to students.
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Demographic Data 

 

Figure 1: Student Enrollment 

 
Enrollment at MES has decreased each year since SY 2016-2017.  Contributing factors to the decrease is 

constant change of residency, the redistribution of elementary school attendance area in SY 2018-2019 

and transfers to iLearn Academy, a K-5 Charter School located approximately 7.2 miles away. 

 

 

Figure 2: Student Enrollment by Gender from SY 2016-2017 to present  

 
There was a larger percent of female students compared to the number of male students back in SY 2016-

2017 (55% female, 45% male) and SY 2017-2018 (53% female and 47% male). The past two school years 

has been averaging 50% male and 50% female. 
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Figure 3: Student Enrollment/Gender by Grade Level for SY 2019-2020  

Student Enrollment/Gender by Grade Level for SY 2019-2020  

Grade Male Female Total 

GATE PRE-KINDERGARTEN 6 8 14 
Headstart 8 10 18 

Kindergarten 31 40 71 

First 38 32 70 

Second 55 41 96 

Third 41 31 72 

Fourth 29 41 70 

Fifth 31 38 69 
Total Student Enrollment 239 241 480 

MES enrollment as of September 30, 2019, by grade level and also provides the total enrollment by 

gender. Data shows 49% male and 51% female.  

 

 

Figure 4: Student Ethnicity for SY 2019-2020 

 

MES continues to serve a high number of students from the Federated States of Micronesia, comprised 

of the state of Pohnpei, Chuuk, Yap, and Kosrae (43%), followed by CHamorus from Guam, Rota, Tinian 

and Saipan (26%) and Filipinos (23%). All other ethnic subgroups comprise of less than 3% of the remaining 

student population. With such a diverse student population, Chuukese community is the largest at 31%. 
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Figure 5: Student Ethnicity: Past three years to present 

Ethnicity SY 2016-2017   SY 2017-2018 SY 2018-2019 SY 2019-2020 

NHPI- Chamoru, Guam, 
Rota, Tinian, Saipan 

160           (31%) 144             (28%) 131            (26%) 123            (26%) 

Asian- Filipino 111         ( 22%) 109           ( 21%) 118           ( 24%) 109           (23%) 

Asian- Korean 1 1 0 0 

Samoan 1 2 1 2 
Kosarean 20 14 8 6 

Pohnpeian 43 45 42 31 

Chuukese 130          (25%) 150            (29%) 138            (28%) 151           ( 31%) 

Yapese 22 19 25 20 

Marshallese 0 1 0 0 
Palauan 13 10 9 5 

Other Mixed Ethnicity 14 19 28 30 

White, Non-Hispanic 1 0 0 2 
African/American 0 0 0 1 

Total 516 514 500 480        

 

 

Figure 6: Predominant Primary Languages for SY 2019-2020  

 
Data from the Home Language Survey shows that almost half of our student population speak languages 

from the FSM within their homes. Although the 3 largest ethnic groups being Chuukese (27%), CHamorro 

(26%), and Filipino (23%), the Chuukese language is the dominant language in MES to include the other 

FSM languages compared to English spoken most with the CHamorro and Filipinos. 
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Figure 7: Average Daily Rate of Attendance: Past three years to present  

 
Averaging at 91%, MES has a consistently high rate of students attending school daily for the past four 

years. Attendance is one of the most important factors for student success. MES continues to encourage 

students to attend school daily. 

 

 

Figure 8: Student Mobility and Rate: Past three years to present 
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Student Mobility Rate  

SY 16-17 SY 17-18 SY 18-19 SY 19-2020 

26% 20% 29% 15% (as of January 2020) 

The mobility rate at MES had a significant increase after SY 17-18 when parents were notified of 

redistricting. Contributing factors to the increase of student transfers include the constant change of 

residency, the redistribution of elementary school attendance area in SY 2018-2019, and transfers to 

Charter Schools.  

 

Figure 9: Support Programs Enrollment: Past three years to present 

Support Programs Enrollment 

  SY 16-17 SY 17-18       SY 18-19        SY 19-20 

GATE 26 30 30 34 

SPED 13 13 12 11 

ESL 346 261 276 307 

ASPIRE 16 9 0 0 

Early Bird  N/A N/A N/A 46 

MES embraces the belief that high student achievement is the result of a standards-based rigorous, 

balanced, and relevant curriculum for all students.  The school provides further support for the diverse 

student population by offering Support Programs such as ESL, GATE, SPED, ASPIRE, and the newly 

implemented, Early Bird Intervention Program.   

GATE has maintained an average of 30 students in the past three years. The contributing factor to the 

steady enrollment include the absence of a district GATE Tester in SY 17-18 which prevented an increase 

until a new GATE tester was hired in SY 18-19. GATE enrollment may change throughout the school year 

as new students are tested into the program. The data reflects enrollment at the end of each school year, 

respectively.    

SPED has maintained an average of 3% of the student population each year while the percentage of 

students in the ESL program has fluctuated throughout the past four years averaging 64% of the student 

population.  

ASPIRE decreased from 21 students in SY 16-17 to nine students in SY 17-18.  Due to low enrollment for 

ASPIRE, the school was not eligible for SY 18-19 and SY 19-20.  The minimum enrollment to implement 

the program is 10 students.  Contributing factors to low enrollment could be a result of transportation 

and financial challenges that our families face.  
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Early Bird is an intervention program that supports student learning in reading. MES began implementing 

the program in SY 19-20. It is an intensive 60 minute tutoring session from 7:15am to 8:15am. The goal is 

to improve reading fluency and comprehension.  

 

Figure 10: Students receiving SPED Services: Past three years to present 

 
The data shows an increase of students in the SPED program being pulled out for services from SY 16-17 

to SY 19-20 while there was a decrease in consultation only (inclusions).  

 
Figure 11: Student Disability Breakdown: SY 17-18 to present 

MES Student Disability Breakdown 

SY DD ED HI ID MD OI OHI SLD SP TBI VI ASD/AU DB 

17-18 1* 0 2 0 1 0 2 3 3 0 1 1 0 
18-19 1* 1 1 0 1 0 1 4 0 0 0 3* 0 

19-20 2* 0 2 0 2 0 1 2 0 0 0 3* 0 
 

● DD, Developmental Delay 

● ED, Emotionally Disturbed 

● HI, Hearing Impaired 

● ID, Intellectual Disability  

● MD, Multiple Disabilities 

● OI, Orthopedically Impaired 

● OHI, Other Health Impaired 

● SLD, Specific Learning Disability 

● SP, Speech/Language Impaired 

 

● TBI, Traumatic Brain Injury 

● VI, Visually Impaired 

● AU, Autism 

● DB, Deaf-Blind

 

The table shows the student disability breakdown within the SPED program for the past three 
years.  The predominant type of disability is Autism and Specific Learning Disability. 
 
* Numbers with the (*) include students in Pre-School who are listed on the School Report 
received from SPED Data. 
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Figure 12: Total Number of Student Discipline Referrals: Past three years to present 

 

MES has made major improvements to ensure that students feel safe in their school. The Parent 

Survey conducted at the beginning of SY 19-20, indicated that 94% of the parents agreed that 

MES is a safe environment for their child/children. From SY 16-17, there were 82 referrals, 

decreasing dramatically to 18 referrals to 10, then to only 4 referrals for SY 19-20. The high 

number of major referrals in SY 16-17 came from a small group of students that were repeat 

offenders. Ten students had multiple referrals contributing to the high number of major referrals. 

Faculty and staff emailed minor offenses to a designated School Climate Cadre (SCC) member 

and submitted Office Discipline Referrals (ODRs) for major offenses to the School Principal.  The 

minor and major offenses are then inputted in the SWIS system but only the major offenses are 

inputted in the GDOE PowerSchool System. 

SY 18-19 and SY 19-20, teachers documented the minor offenses in their anecdotal record instead 

of inputting in SWIS, which explains the significant decrease in discipline referrals.  However, 

teachers were informed that if a student accumulated 3 minor offenses, then the next offense 

will be reported as a major offense requiring an ODR.     

Physical Aggression has been the highest discipline referral.  In SY 16-17, 25 major offenses were 

physical contact/aggression, SY 17-18, eight major offenses were disruption and fighting, and SY 

18-19, seven were physical aggression.  

MES implements the Positive Behavioral Interventions and Supports (PBIS) System. PBIS program 

addresses the behavior needs of the students, which is a proactive, team-based framework for 

creating and sustaining safe and effective schools. There are three behavioral expectations (3Bs): 

Be Respectful, Be Responsible, and Be Safe. The expectations are displayed in the hallways, Main 



                                                                      MES Self-Study Report  

  

20 

Office, cafeteria, library, restroom, arrival/dismissal areas, and in every classroom to guide and 

remind students about being respectful, responsible, and safe throughout all areas of the school. 

Teachers are provided lesson plans to teach the three behavioral expectations. These behavioral 

expectations are taught at the beginning of the school year and reinforced throughout the school 

year.  MES implements Marvelous Marlin of the Month (MMM) to students who are 

demonstrating the 3Bs aligned with Character Education Virtues. Students are then recognized 

and awarded during the school’s assembly. In SY 17-18 and current school year, students are 

awarded Marlin Tickets for being recognized for following the 3Bs and then redeemed for 

tangible or intangible incentives. The SCC and the school community have been working together 

to ensure all students understand and comply with MES behavioral expectations.   

The PBIS system is a resource to effectively teach appropriate behavior to all children. PBIS allows 

the school to monitor student behavior and use data to make sound decisions in regards to 

disciplinary actions for inappropriate behavior. PBIS School-Wide Information System (SWIS) is a 

web-based information system that collects and summarizes student behavior data. School 

Personnel are able to use interventions that are effective, accurate, and successful at the school 

level. This team-based leadership School Climate Cadre (SCC), continues to monitor student 

behavior and provide effective ongoing professional development. Tyler PULSE is a database 

system that compiles information from PowerSchool and other GDOE databases.  PBIS data is 

analyzed by the SCC to formulate an action plan to address school safety issues. This data and 

action plan is then presented to all stakeholders at the monthly school assemblies. For example, 

when the highest behavior problem location reported was in the cafeteria, the SCC implemented 

a point system that rewarded the classes who had best demonstrated positive behavior 

expectations.  The goal of this point system is set by the SCC to lower Office Disciplinary Referrals 

(ODRs) occurring at the cafeteria. To monitor the effectiveness, the SCC reviews the PBIS data to 

determine if the goal was met. If a goal was not met then the SCC will revisit the action plan and 

make any necessary adjustments, however when the target goal is proven effective then the next 

highest problem behavior or location is addressed.  The PBIS program correlates with both the 

vision and mission for GDOE and MES by creating a supportive community through the 

development of a safe and healthy environment. 

MES continues to make all efforts to decrease discipline referrals each school year.   The PBIS 

program is being reinforced by the teachers in the classroom and the staff outside the classroom. 

The PBIS Team- SCC meets on a monthly basis to analyze data and plan for resolutions. The Team 

along with the district’s PBIS Coach has been meeting and working diligently to ensure the school 

maintains an effective discipline and behavior management system that supports learning, 

growth, and development.  Through the data, it is evident that PBIS is an effective framework 

and teachers are implementing PBIS with fidelity. 
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             Figure 13: Faculty and Staff Personnel in full time equivalents: SY 2019-2020 

Assignments Male Female Total 

Administrator 0 1 1 

Regular Instruction 

Kindergarten 0 4 4 

First Grade 0 4 4 

Second Grade 1 3 4 

Third Grade 1 3 4 

Fourth Grade 0 3 3 

Fifth Grade 1 2 3 

Support Programs 

Head Start 0 1 1 

Pre-K Gate 0 1 1 

Gifted and Talented Education (GATE) 0 1 1 

English as a Second Language 1 1 2 

Special Education 0 1 1 

School Librarian 0 1 1 

CHamoru Language and Culture 1 2 3 

School Guidance Counselor 1 0 1 

School Health Counselor 1 0 1 

Instructional Coach 0 1 1 

Staff 

Administrative Assistant 0 1 1 

Computer Operator 0 1 1 
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Clerk Typist 0 1 1 

On Call Substitute 1 1 2 

School Aide 2 2 4 

1:1 Aide 1 3 4 

Teacher Assistant 0 6 6 

Custodian 1 0 1 

Total 12 43 55 

 

The School Principal is currently in her seventh year at MES.  She is Filipino and has been an Administrator 

in GDOE for 17 years and an elementary teacher for 10 years.  She holds a Master’s Degree in Educational 

Leadership, Certification in Administration & Supervision and Master School Administrator.  She also holds 

a Professional Educator Certification in Early Childhood PreK-2 and Elementary K-6. 

 

Figure 14: Faculty and Staff Gender by percentage: SY 2019-2020 

 
As of the start of SY 19-20, the majority of the faculty and staff are female at 80% while the remaining 

20% are male. 
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Figure 15: Faculty and Staff Ethnicity: SY 2019-2020 

 
Filipinos make up the largest ethnic group of employees at MES at 45%, followed by CHamorus at 39%.  

 

 

Figure 16:  MES Faculty and Staff Years with GDOE: SY 2019-2020 

 
The graph illustrates that 45% of MES faculty and staff have been employed with GDOE for more than 10 

years.  
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Figure 17: MES Faculty and Staff Years with MES: SY 2019-2020 

 
Majority of the faculty and staff have been employed with MES for 3 years or less.   

 

 

Figure 18: Attrition Rate for the past three years 

School 

Year 

Rate Contributing Factors 

SY 16-17   22% At the end of SY 16-17, 4 teachers – 2 LTPT, 1 LTFT and 1 FT, relocated off-

island to continue education and military PCS; 1 teacher accepted a teaching 

position with DODEA; 1 teacher retired; 1 LTPT teacher did not renew her 

teaching contract and 1 teacher transferred to another school for personal 

reasons. 1 PT TA enlisted in the military full time, 1 TA was not recommended 

for rehire and 1 1:1 aide was assigned to another school.  

SY 17-18  26% At the end of SY 17-18, 1 FT teacher relocated off-island for military PCS; 1 FT 

teacher accepted employment with DODEA; 1 FT teacher resigned to continue 

higher education; 1 LTPT teacher resigned for personal reasons, 2 LTPT 

teachers did not renew their contracts; 2 LTFT aides were hired as full time 

school aides at other DOE schools and 1 1:1 aide was reassigned after her 

student became deceased.  

SY 18-19 8% At the end of SY 18-19, 1 LTFT teacher relocated off-island to continue higher 

education and 1 LTPT teacher’s contract was not renewed; 1 LTPT on-call 

substitute was terminated and 1 LTFT school aide was terminated. 

 

 



                                                                      MES Self-Study Report  

  

25 

 

Figure 19: MES Faculty and Staff Highest Degree: SY 2019-2020 

 
In SY 19-20 the majority, 35%, of the faculty and staff have a Bachelor's Degree. 
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Student Performance Data 

 

Prior to SY 2014-2015, MES used the Stanford Achievement Test (SAT 10) as a Benchmark to 

determine ranking of our students in comparison to national scores.  SAT 10, which was our 

official district summative assessment, was used as a single measure of student achievement.  

The SAT 10 was not aligned to either the content standards or the reform programs, therefore, 

in the Spring of 2015, the District moved towards the Comprehensive Student Assessment 

System (CSAS) and used the CIA model stated in the SSP. 

 

 

The district now uses the following End-of-Year SUMMATIVE ASSESSMENTS: 

1) Guam Standards-Based Assessment (SBA) is a State-wide, criterion-referenced 

summative test administered by the district for grades 1st to 5th.  The SBA measures 

Math, Reading, Science and Social Studies performance for grades 1st and 2nd, and 

Science and Social Studies performance for grades 3rd to 5th.  The SBA is directly aligned 

with the GDOE Content Standards.  The SBA was first implemented in SY 14-15. The 

indicators for each category are: 

Scaled scores are organized into ranges based on the grade level and subject tested, and 

classified according to the following proficiency levels:  

● ADVANCED- Signifies superior performance beyond grade-level mastery 

● PROFICIENT- Represents solid academic performance indicating students are 

prepared for the next grade level 

● BASIC- Indicates partial mastery of the knowledge and skills fundamental for 

satisfactory   work 

● BELOW BASIC- Indicates little or no mastery of fundamental knowledge and skills  

2) ACT Aspire is a national, norm-referenced summative assessment that is vertically-

articulated and Benchmarked.  The end-of- the-year assessment highlights progress 

towards the Common Core State Standards (CCSS) and the ACT College Readiness 

Standards and Benchmarks in English, Math, and Reading for grades 3rd to 5th in the 

elementary level.   The ACT Aspire was first implemented in SY14-15.   ACT Aspire depicts 

student progress according to the following categories: Exceeding, Ready, Close, and In 

Need of Support.  The indicators for each category are:  

● EXCEEDING- Students scored above the Ready Benchmark 

● READY- Students met the ACT Readiness Benchmark and are on target for 50% or 

higher likelihood for college course success by Grade 11  
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● CLOSE- Scored below but near the ACT Readiness Benchmark 

● IN NEED OF SUPPORT- Scored substantially below the ACT Readiness Benchmark  

MES uses the following INTERIM ASSESSMENTS: 

1) AIMSweb (now aimswebPlus) is the District and School Level Interim Assessment. It is a 

Criterion Based Measure. This assessment is administered in the Fall, Winter, and Spring 

of the school year to all grades, Kindergarten through Fifth grade. aimswebPlus uses this 

same procedure for defining tiers. In a tiered assessment and instruction system, tiers are 

used to define the level of instruction needed for students within each tier. aimswebPlus 

follows the traditional model of three instructional tiers, defined as follows:  

● Tier 1 = Low Risk (about 75%–95% of students in this group will meet the target): 

Students are on track to meet the end-of-year target and are least likely to need 

intervention. These students should continue to receive the general instructional 

program. Typically, the majority of students fall into this category. 

● Tier 2 = Moderate Risk (about 25%–65% of students in this group will not meet 

the target): Students are not on track and have a moderate risk of not meeting the 

end-of-year target. These students require some type of intervention, often taking 

the form of supplemental small group instruction. 

● Tier 3 = High Risk (about 50%–90% of students in this group will not meet the 

target): Students are not on track and are typically well-below grade level. These 

students have a high risk of not meeting the end-of-year target without intensive, 

individualized instructional intervention. 

2) Common Formative Assessments (now Common Assessments) are Initial Screening, Pre-

Post, quizzes, chapter tests and quarterly assessments
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SBA Data 

Figure 20: 1st Grade SBA ELA/Math Proficient/Advanced Levels 

 
The data illustrates a decline in students scoring at proficient and advanced levels in both Math and ELA 

from SY 16-17 to SY 17-18. However, it could be seen that an increase in students scoring in these levels 

had increased in SY 18-19, with a dramatic spike in Math most particularly. There was also an increase in 

ELA. The increase could be attributed to ELA being progress monitored in order to illustrate scaffolding of 

various skills. For example, 1st grade teachers began with progress monitoring in Nonsense Word Fluency 

(NWF) and eventually added spelling and reading comprehension. Additionally, In SY 18-19, teachers 

began implementing LAGU district common assessments for Math which may have contributed to the 

dramatic increase in Math scores.  

 

Figure 21: 2nd Grade SBA ELA/Math Proficient/Advanced Levels     

 
The data illustrates a 2% increase in ELA and a 4% decrease in Math for students scoring in the proficient 
and advanced levels from SY 16-17 to SY 18-19. However, a steady trend of 30% or more of students could 
be seen scoring within the proficient/advanced levels for ELA throughout all three school years. The slight 
drop in Math scores may be attributed to the fact that some skills may not have been taught prior to the 
district wide assessment. 
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Figure 22: First through Fifth Grade SBA Science Scores for the past three years 

 
Grades 1st to 4th scores for Science had a positive increase in Advanced/Proficient levels from SY17-18 to 

SY18-19. However, 5th grade scores decreased from SY16-17 to SY18-19 by 2% due to inconsistency in 

staffing patterns and high ODRs.  Overall, SBA assessments were created locally, format was not easy to 

understand and interpret for teachers and/or students, and numerous errors on instructions and graphics. 

These scores may be attributed to the fact that three out of four fifth grade teachers were new to teaching 

fifth grade.  It was the first year teaching for one teacher and the other two teachers were former primary 

grade level teachers.   

 

Figure 23: First through Fifth Grade SBA Social Studies Scores for the past three years 

 
Grades 2nd, 3rd, and 4th had a steady increase in Social Studies scores from SY 16-17 to SY 18-19. 1st and 

5th grade have decreased in proficient and advanced scores from SY 16-17 to SY 18-19 due to 

inconsistency in staffing patterns and high ODRs. Overall, SBA assessments were created locally, format 

was not easy to understand and interpret for teachers and/or students, and numerous errors on 

instructions and graphics. Standards Based Assessment scores fluctuate from school year to school year.    

The possible contributing factor was three out of four fifth grade teachers were new to teaching fifth 

grade.  It was the first year teaching for one teacher and the other two teachers were former primary 

grade level teachers. 



                                                                      MES Self-Study Report  

  

30 

ACT Aspire Data 

Figure 24: ACT Aspire: 3rd Grade Reading for the past three years 

The data illustrates a 6% increase of students scoring within the Ready Level and a 5% decrease of students 
scoring within the In Need of Support Level for Reading from SY 16-17 to SY 18-19. Overall, we could see 
a slight upward trend in reading scores, however a majority of students still fall within the In Need of 
Support Level for all three school years due to a high population of over 50% ELL students in each 3rd 
grade class.  
 

 

Figure 25: ACT Aspire: 4th Grade Reading for the past three years 

 
The data illustrates a 2% increase of students scoring within the Ready Level for Reading from SY 16-17 to 

SY 18-19 while the number of students within the In Need of Support level had increased dramatically 

from 58% in SY 16-17 to 74% in SY 18-19.  A possible contributing factor to the increase in “In Need” level 

could have been behavioral issues, which were physical aggression. 
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 Figure 26: ACT Aspire: 5th Grade Reading for the past three years 

 
The data illustrates a 4% decrease in students performing at the ready level in SY 18-19.  Over 66% of the 

students performed in the “In Need” Level. Factors that attributed to the decrease in scores were major 

transitional changes for both teachers and students. Staffing patterns were inconsistent year to year and 

in all three years, 5th grade students were the highest in discipline referrals. A possible factor could be 

the mobility rate in SY 17-18 and SY 18-19. 

 

 

Figure 27: ACT Aspire: 3rd Grade Math for the past three years 

  
The data illustrates an exceptional increase in students scoring within the Ready Level from SY 16-17 to 

SY 18-19 which could be attributed to a more consistent grade-level team for SY 17-18 and SY 18-19. 

However, more than 50% of the students scored within the” In Need” of Support level for all three school 

years due to a  high population of over 50% ELL students in each 3rd grade class.  Also in SY 16-17, class 

sizes were 26+ students. 
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Figure 28: ACT Aspire: 4th Grade Math for the past three years 

The data illustrates a slight decline in students scoring within the Ready Level over the past three school 

years while the number of students scoring within the In Need of Support Level increased. In SY 16-17, 

however, it could be seen that MES surpassed the district by 3% in scoring within the Ready Level.  A 

steady trend of 50% or more students remained in the close level in the past three years. Possible factors 

contributing to the decrease in scores could be the change of the RTi program in which Progress 

Monitoring was reduced from every two weeks to at least once a month for students in Tier 2 while 

progress monitoring remains every two weeks for Tier 3. 

Figure 29: ACT Aspire: 5th Grade Math for the past three years 

 
The data shows that a majority of students remained within the Close and In Need of Support Levels 

throughout the past three school years while less than 6% scored at the Ready Level in any given year. 

These scores may be attributed to the fact that three out of four fifth grade teachers were new to teaching 

fifth grade.  It was the first year teaching for one teacher and the other two teachers were former primary 

grade level teachers. 
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Figure 30: ACT Aspire: 3rd Grade English for the past three years 

 
The data illustrates a steady increase of students scoring within the Ready Level from SY 16-17 to SY 18-

19. There was an overall 11% increase and a final 43% of students scoring within the Ready Level by SY 

18-19. Moreover, a modest drop in students scoring within the In Need of Support Level could be seen 

from SY 17-18 to SY 18-19 with only 16% of students within that level by SY 18-19. The overall 

improvement in performance could be attributed to the identification of district priority standards in SY 

16-17 and the grade-level team’s consistency in implementing weekly study guides and assessments in 

Math starting SY 18-19.   

Figure 31: ACT Aspire: 4th Grade English for the past three years 

  
The data illustrates that the majority of students scored within the Close and Ready Levels within the last 

three year. It could be seen that there was a sudden drop in students scoring within the Ready Level and 

a noticeable increase in students scoring within the In Need of Support Level from SY 16-17 to SY 17-18. 

The drop in scores may be a result of high ODR referrals for SY 17-18. However, student performance 

increased during the following school year in SY 18-19 where MES students performed above the district 

performance level. It is possible that scores increased due to a higher population of GATE students and 

less behavioral problems in SY 18-19.  
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Figure 32: ACT Aspire: 5th Grade English for the past three years 

 
The data shows an increase by 5% in the Ready level from SY 16-17 to SY 17-18, then a decrease of 8% in 

the Ready level in SY 18-19. Over 50% of the students remained in the close level the past three years.  

Factors that attributed to the decrease in scores were major transitional changes for both teachers and 

students. Staffing patterns were inconsistent year to year. Another factor was in all three years, 5th grade 

students had high discipline referrals and possible factor could be the mobility rate in SY 17-18 and SY 18-

19. 

 

AIMSweb Data 

Figure 33: Kindergarten AIMSWeb-Letter Naming Scores for the past three years 

 
The data shows an overall increase from Benchmark 1 to Benchmark 3 within the past three years. The 

upward trend may be a result of progress monitoring, interventions, guided practice, reteaching and 

homework. However, in SY 16-17 and SY 17-18, less than 50% of the students were at tier 1 due to high 

enrollment of ELL.  
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Figure 34: Kindergarten AIMSWeb- Letter Sound Scores for the past three years 

 
The data shows a consistent increase each year from Benchmark 1 to Benchmark 3 for the Letter Sound 

Fluency test on Aimsweb which is due in part to repetitious practice of the letter sounds, take home 

practice worksheets, letter sound songs, flash cards, and using cooperative learning.  

 

 

Figure 35: Kindergarten AIMSWeb- Phoneme Segmentation Scores for the past three years

                                          
From Benchmark 1 to Benchmark 3 for SY 16-17 and SY 17-18, Kindergarten students showed a decrease 

in Tier 1. Significant increase in Tier 1 was made during SY 18-19. Kindergarten students increased the 

past three years from Benchmark 2 to Benchmark 3 due to students exposed to phonics strategies and 

repetition. 
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Figure 36: Kindergarten AIMSWeb-NFW Scores for the past three years 

 
From Benchmark 1 to Benchmark 3 for SY 16-17 and SY 17-18, Kindergarten students showed an increase 

in Tier 2. Significant increase in Tier 1 was made during SY 18-19 .The contributing factors for increase 

from Benchmark 2 to Benchmark 3 in each school year was due to repetitive practice of the letter sounds, 

take home practice worksheets, letter sound songs, flash cards, and using cooperative learning. 

 

Figure 37: Kindergarten AIMSWeb- Oral Counting Measurement Scores for the past three years 

                                        
The data illustrates a consistent spike in scores from Benchmark 1 to Benchmark 2 with a slight increase 

from Benchmark 2 to Benchmark 3 within each of the three school years. However, a significant increase 

in Tier 1 was made during SY18-19. The consistent increase for the OCM each year is due to the fact that 

students were exposed to daily counting drills. 
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Figure 38: Kindergarten AIMSWeb- NIM Scores for the past three years 

 
From Benchmark 1 to Benchmark 3 for SY 16-17 and SY 17-18, Kindergarten students showed an increase 

in Tier 1. Significant increase in Tier 1 and Tier 2 was made during SY 18-19.  There is a consistent increase 

in scores for NIM from Benchmark 1 to Benchmark 3 for each school year may be due to the incorporated 

teaching strategies such as daily repetitive counting , calendar activities, number identification games, 

homework, flashcards, online videos, and guided practice worksheets.  

 

Figure 39: Kindergarten AIMSWeb- MNM Scores for the past three year 

                          
From Benchmark 1 to Benchmark 3 for SY 16-17 and SY 17-18, Kindergarten students showed an increase 

in Tier 1. Significant increase in Tier 1 was made during SY 18-19.  There is a consistent increase in scores 

for the MNM from Benchmark 1 to Benchmark 3 each school year due to homework, guided practice 

worksheets, and missing number activities.  
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Figure 40: Kindergarten AIMSWeb- QDM Scores for the past three years 

 
From Benchmark 1 to Benchmark 3 for SY 16-17 and SY 17-18, Kindergarten students showed an overall 

increase in Tier 1 and 2. A decrease in Tier 1 was made during SY 18-19. The consistent increase each 

school year for QDM is due to the use of manipulatives, direct instruction, practice worksheets, and 

homework.    

 

Figure 41: First Grade AIMSWeb- PSF Scores for the past three years 

 
From Benchmark 1 to Benchmark 2 for SY 16-17 and SY 17-18, first grade students showed improvement 

of students decreasing in Tier 3 and increasing in Tier 2 the past three years.  Significant increase in Tier 1 

was made during SY 18-19.   Contributing factors to the increase of scores include daily phonic drills before 

each reading lesson and progress monitoring. 
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Figure 42: First Grade AIMSWeb- NWF Scores for the past three years 

 
From Benchmark 1 to Benchmark 3 for SY 16-17 and SY 17-18, first grade students showed improvement 

students decreasing in Tier 2 and increasing in Tier 1. The decrease in Tier 1 during SY 18-19 possibly 

attributed to a higher enrollment of first grade students and the district-wide emphasis in Math starting 

in SY 18-19.  

 

 

Figure 43: First Grade AIMSWeb- CLS Scores for the past three years 

 
From Benchmark 1 to Benchmark 3 for SY 16-17 and SY 17-18, first grade students showed a decrease of 

students in all Tier levels.  Although there was a slight increase in Tier 1 for SY 18-19, over 50% remained 

within the Tier 3 level over the past three years.  
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NOTE: Figure 44 to Figure 46: The following graphs illustrate a breakdown of one test probe in AIMSWEB. 

The decrease in scores in Tier 1 was due to the cut score increase from Benchmark to Benchmark.  

 

Figure 44: First Grade AIMSWeb- WE-CWS Scores for the past three years 

 
From Benchmark 1 to Benchmark 3 for SY 16-17 and SY 17-18, first grade students showed a decrease of 

students in all Tier levels.   An increase in Tier 1 was made during SY 18-19. 

 

 

Figure 45: First Grade AIMSWeb- WE-WSC Scores for the past three years 

 
From Benchmark 1 to Benchmark 3 for SY 16-17 and SY 17-18, first grade students showed a decrease of 

students in Tier 2 and an increase in Tier 3. Slight decrease in Tier 2 was made during SY 18-19. 
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Figure 46: First Grade AIMWeb- WE-TWW Scores for the past three years 

 
From Benchmark 1 to Benchmark 3 for SY 16-17 first grade students showed an increase of students from 

Tier 2 and decrease in Tier 1.  In SY 17-18, there was a dramatic 13% in Tier 1 and a 5% increase from 

Benchmark 1 to Benchmark 3 in SY 18-19. 

 

Figure 47: First Grade AIMSWeb- ORF Scores for the past three years 

 
From Benchmark 2 to Benchmark 3 for SY 16-17 and SY 17-18, data shows progress in students progressing 

in Tiers between Benchmarks. However, there was a 1% decrease in Tier 1 and increase in Tier 3 in SY 18-

19.  Possible factors were the focus was on NWF as a foundation to help students in oral reading which 

was assessed beginning in Benchmark 2.  According to AIMSWEB the raw data has increased per individual 

student, however, according to the cut scores students would remain within the same Tier or lower.  
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Figure 48: First Grade AIMSWeb- OCM Scores for the past three years 

 
Significant growth can be seen from Benchmark 1 to Benchmark 3 as students moved up to the next tier 

level indicating student progress in all three years. However, a 1% decrease from Benchmark 2 to 

Benchmark 3 in Tier 1 for SY 18-19. Overall, over 80% of students were within Tier 1 by Benchmark 3 for 

all three school years due to daily counting drills before each Math lesson.  

 

Figure 49: First Grade AIMSWeb- NIM Scores for the past three years 

 
Significant growth can be seen from Benchmark 1 to Benchmark 3 as students moved up to the next tier 

level indicating student progress in all three years. However, a 3% decrease from Benchmark 2 to 

Benchmark 3  in Tier 1 for SY 18-19. Overall, over 55% of students were within Tier 1 by Benchmark 3 for 

all three school years due to daily counting drills before each Math lesson.  
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Figure 50: First Grade AIMSWeb- MNM Scores for the past three years 

 
Growth can be seen from Benchmark 1 to Benchmark 3 as students moved up to the next tier level 

indicating student progress in all three years. However, a 9% decrease from Benchmark 1 to Benchmark 

2  in Tier 1 for SY 16-17. Overall, over 60% of students were within Tier 1 by Benchmark 3 for all three 

school years due to the focus on number identification and number quantity through daily practice drills. 

 

Figure 51: First Grade AIMSWeb- QDM Scores for the past three years 

Growth can be seen from Benchmark 1 to Benchmark 3 as students moved up to the next tier level 

indicating student progress in all three years. However, a 2% decrease from Benchmark 2 to Benchmark 

3 in Tier 1 for SY 18-19. Overall, over 60% of students were within Tier 1 by Benchmark 3 for all three 

school years due to prior skills in number comparisons and greater/less drills in Kindergarten.  
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Figure 52: First Grade AIMSWeb- MCOMP Scores for the past three years 

 
Within all three years, a consistent decrease from Benchmark 1 to Benchmark 2 can be seen, however, 

there was a consistent growth from Benchmark 2 to Benchmark 3. A factor that contributed to the 

increase was MCOMP was a SMART Goal. 

 

NOTE: Figure 53 to Figure 56: In order to accommodate the large enrollment of second grade students in 

SY 18-19, an additional second grade class was opened during the 2nd quarter.  Therefore, students from 

the three existing classes were disseminated to create a new class.  Growth can be seen consistently for 

both SY 16-17 and SY 17-18. However, scores decreased in SY18-19 which could be attributed to the major 

transitional changes for both teachers and students.  

 

Figure 53: Second Grade AIMSWeb- OR Scores for the past three years 

                                            
Growth can be seen from Benchmark 1 to Benchmark 3 as students moved up to the next tier level 

indicating student progress in all three years. Overall, over 40% of students were within Tier 1 by 

Benchmark 3 for all three school years.   
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Figure 54: Second Grade AIMSWeb- Spelling Scores for the past three years 

 
Modest growth can be seen from Benchmark 1 to Benchmark 3 as students moved up to the next tier 

level indicating student progress in all three years. However, majority of the students still remained within 

Tier 2 and Tier 3.  

 

 

Figure 55: Second Grade AIMSWeb- MAZE Scores for the past three years 

Modest growth could be seen in SY 18-19, while a decline of student performance from Benchmark 1 to 

Benchmark 3 could be seen in SY 16-17 & SY 17-18. However, more than 40% of students still remained 

within Tier 3 for all three Benchmarks in SY 18-19.   
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Figure 56: Second Grade AIMSWeb- Written Expression Scores for the past three years 

 
A decline of student performance from Benchmark 1 to Benchmark 3 could be seen in SY 16-17 & SY 17-

18, while there was modest growth in SY 18-19. However, more than 40% of students still remained within 

Tier 3 for all three Benchmarks in SY 18-19. 

 

NOTE: Figure 57 and Figure 58: For the following Math skills, a significant growth could be seen from 

Benchmark 1 to Benchmark 3 with a majority of students performing within Tier 1 by Benchmark 3 within 

all three school years. The high student performance could be a result of second grade teachers 

determining where students are struggling by analyzing the data and conducting an error analysis to 

determine which Math skills to prioritize. Progress monitoring is conducted based on student needs. 

Additionally, parents are provided with Math websites to assist their child with these skills.  

 

Figure 57: Second Grade AIMSWeb- Math Computation Scores for the past three years 
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Figure 58: Second Grade AIMSWeb- Math Concepts & Applications Scores for the past three years 

 
 

Figure 59: Third Grade AIMSWeb- Oral Reading Scores for the past three years 

 
Steady increase can be seen from Benchmark 1 to Benchmark 3 as students moved up to the next tier 

level indicating student progress in all three years.  Overall, over 45% of students were within Tier 1 by 

Benchmark 3 for all three school years. Factors that contributed to the increase include Response to 

Intervention (RtI) plans in place which monitored students’ progress, SY 17-18 and SY 18-19 consistency 

in staffing pattern, provided guidance and extra help where needed. 
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Figure 60: Third Grade AIMSWeb- MAZE Scores for the past three years 

 
Steady increase can be seen from Benchmark 1 to Benchmark 3 as students moved up to the next tier 

level indicating student progress in all three years.  Over 40% of the students were in Tier 1 in SY 18-19. 

Factor that contributed for students in Tier 1 include RtI plans. 

  

 

Figure 61: Third Grade AIMSWeb- Spelling Scores for the past three years 

 
Steady increase can be seen from Benchmark 1 to Benchmark 3 as students moved up to the next tier 

level indicating student progress in all three years. In SY 18-19, less than 20% of students remained within 

tier 3, while close to 50% of the students performed within tier 1. Factor that contributed to the increase 

include RtI plans. 
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Figure 62: Third Grade AIMSWeb- Written Expression Scores for the past three years 

 
Steady increase can be seen from Benchmark 1 to Benchmark 3 as students moved up to the next tier 

level indicating student progress in all three years. In SY 18-19, less than 15% of students remained within 

Tier 3, while more than 50% of the students performed within Tier 1.  Factors that contributed to the 

increase may be a result of consistency in staffing pattern and Written Expression as a SMART Goal.  

 

 

Figure 63: Third Grade AIMSWeb- Math Computation Scores for the past three years 

 
Significant growth could be seen from Benchmark 1 to Benchmark 3 with a majority of students 

performing within Tier 1 by Benchmark 3 within all three school years. The high student performance 

could be a result of Math Computation as a SMART Goal. Teachers consistently monitored students’ 

progress and provided opportunities to practice this skill. 
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Figure 64: Third Grade AIMSWeb- Math Concepts & Applications Scores for the past three years 

 
Growth could be seen from Benchmark 1 to Benchmark 3 in all three years, however, there was a slight 

decrease in Tier 1 from Benchmark 2 to Benchmark 3 in SY 18-19. Overall, a majority of the students still 

remained within Tier 1. SY 17-18 MES focused on CUBES Math Word Problems strategy across all grade 

levels. 

 

 

Figure 65: Fourth Grade AIMSWeb- Oral Reading Fluency Scores for the past three years 

 
Significant growth could be seen from Benchmark 1 to Benchmark 3 with a majority of students 

performing within Tier 1 by Benchmark 3 within all three school years. The high student performance 

could be a result of consistent implementation of RtI plans. 
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Figure 66: Fourth Grade AIMSWeb- MAZE Scores for the past three years 

 
Significant growth could be seen from Benchmark 1 to Benchmark 3 with a majority of students 

performing within Tier 1 by Benchmark 3 within all three school years.  Growth seen in SY 18-19 could be 

attributed to RtI plans. 

 

 

Figure 67: Fourth Grade AIMSWeb- Spelling Scores for the past three years 

 
Significant growth could be seen from Benchmark 1 to Benchmark 3 with a majority of students 

performing within Tier 1 by Benchmark 3 within all three school years.   Growth seen in SY 18-19 could be 

attributed to RtI plans. 
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Figure 68: Fourth Grade AIMSWeb- Written Expression Scores for the past three years 

 
Moderate growth could be seen from Benchmark 1 to Benchmark 3 with a majority of students performing 

within Tier 1 by Benchmark 3 within all three school years.   Growth seen in SY 18-19 could be attributed 

to RtI plans. 

 

Figure 69: Fourth Grade AIMSWeb Math Computation Scores for the past three years 

 
Significant growth could be seen from Benchmark 1 to Benchmark 3 with a majority of students 

performing within Tier 1 by Benchmark 3 within all three school years and over 80% of students in Tier 1 

by Benchmark 3 in SY 18-19.  Growth within all three school years could be attributed to RtI plans. 
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Figure 70: Fourth Grade AIMSWeb- Math Concepts & Applications Scores for the past three years 

 
A dramatic spike could be seen in student performance from Benchmark 1 to Benchmark 3, with a majority 

of students performing within Tier 1 by Benchmark 3 within all three school years. Significantly higher 

scores in Benchmark 3 could be a result of the consistency of PMs.  

 

NOTE: Figure 71 to Figure 76:  AIMSweb scores fluctuate from Benchmark to Benchmark and from school 

year to school year.  The possible contributing factor was three out of four fifth grade teachers were new 

to teaching fifth grade.  It was the first year teaching for one teacher and the other two teachers were 

former primary grade level teachers.  

 

Figure 71: Fifth Grade AIMSWeb- Oral Reading Scores for the past three years 

 
Modest growth could be seen from Benchmark 1 to Benchmark 3 in SY 17-18 & SY 18-19. 
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Figure 72: Fifth Grade AIMSWeb- MAZE Scores for the past three years 

 
Growth could be seen from Benchmark 1 to Benchmark 3 in SY 16-17 & SY 18-19, while there was a slight 

drop in Tier 1 from Benchmark 2 to Benchmark 3 in SY 18-19. Students in Tier 3 increased from Benchmark 

2 to Benchmark 3 in all three school years.  

 

Figure 73: Fifth Grade AIMSWeb- Spelling Scores for the past three years 

 
An increase in Tier 1 was made during SY 18-19. 
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Figure 74: Fifth Grade AIMSWeb- Written Expression Scores for the past three years 

 
Over 70% of students performed within Tier 1 by Benchmark 3 in SY 18-19 on Written Expression focusing 

on Writing Correct Word Sequence. 

 

 

Figure 75: Fifth Grade AIMSWeb- Math Computation Scores for the past three years 

 
Significant growth could be seen from Benchmark 1 to Benchmark 3 with a majority of students 

performing within Tier 1 by Benchmark 3 within all three school years. Over 70% of students remain in 

Tier 1 by Benchmark 3 in SY 18-19.   
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Figure 76: Fifth Grade AIMSWeb- Math Concepts and Applications Scores for the past three years 

 
Growth could be seen from Benchmark 1 to Benchmark 3 within all three school years, with a spike in 

students performing within Tier 1 in SY 18-19.   

 

 

aimswebPlus Data SY 2019-2020 

 

NOTE: SY 2019-2020 is the first year aimswebPlus system is administered at MES. Teachers use 

this system to screen and monitor students’ progress in Math and Reading for grades K-5th in 

the elementary level. In addition to assessing students, the system manages data and reports 

and growth norms.  

 

In addition to the three levels of performance (Tier 1, Tier 2 and Tier 3), aimswebPlus shows a 

further breakdown of five performance levels for each skill measured; (Well Below Average, 

Below Average, Average, Above Average, and Well Above Average) while a total composite score 

places students in three risk levels of Low Risk (Tier 1), Moderate Risk (Tier 2), and High Risk (Tier 

3).  

 

MES teachers and students have been transitioning to the newly formatted assessment which 

includes online, computer-based, features. Kindergarten through first grade students are 

assessed individually while the teacher automatically records their scores onto digital record 

forms. Meanwhile, Second through fifth grade students complete the assessment online, in a 

whole group setting using individual computers (with the exception of oral reading for second 

and third grade which is administered individually while teachers record scores).  
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NOTE: Figure 77 to Figure 82 reflect scores from Benchmark 1 and Benchmark 2 for SY 2019-2020 

as of February 5, 2020. Benchmark 3 will show further progression at the end of Spring testing 

later this school year.  

 

Figure 77: Kindergarten aimswebPlus- Benchmark 1 & 2 Scores for SY 2019-2020 

 
The data from Benchmark 1 to Benchmark 2 illustrates a modest increase in students performing within 

Tier 2 for Early Literacy and an exceptional increase in students performing within Tier 1 for Early 

Numeracy.   

Improved literacy and numeracy scores could be attributed to the Kindergarten team’s clear 

understanding of the priority standards expected in order to effectively plan instruction and resources. 

Kindergarten teachers adjusted practices to better scaffold student learning. Through collaboration during 

VPLCs, the team developed various strategies that incorporated different hands-on and student led 

activities to enhance student engagement during lessons. Some activities included learning centers, 

interactive games, and cooperative learning. Additionally, various efforts were made to reach out to 

parents to explain what students are learning through newsletters, emails, parent teacher conferences, 

and more. Kindergarten teachers will continue to progress monitor in Early Literacy and Numeracy. 
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Figure 78: First Grade aimswebPlus- Benchmark 1 & 2 Scores for SY 2019-2020 

 
The data from Benchmark 1 to Benchmark 2 illustrates a modest decrease in students performing within 

Tier 1 for Early Literacy and Early Numeracy. However, more than 55% of students remained within Tier 2 

and Tier 1 for Early Literacy in Benchmark 2.  

The decrease in scores could be attributed to the rise in cut scores from Fall Benchmark to Winter 

Benchmark and the misalignment between priority standards and the skills being assessed on 

aimswebPlus. 

 

 

Figure 79: Second Grade aimswebPlus- Benchmark 1 & 2 Scores for SY 2019-2020 

 
The following data from Benchmark 1 to Benchmark 2 illustrates a modest increase in students performing 

within Tier 1 for Reading and a slight decrease in students performing in Tier 1 for Math. More than 65% 

of the students remained within Tier 3 in both Reading and Math for both Benchmarks.   
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Scores could be attributed to the misalignment between priority standards and the skills being assessed 

on aimswebPlus. The limited time for teachers and students to transition to the program and lack of 

students’ computer skills could also be contributing factors. 

The second grade team continues to provide 30 minutes of RtI (Response to Intervention) 4-5 days per 

week. Eighteen students who are in the ESL program, scoring below Benchmark, are provided with ESL 

pull-out instruction three times a week for 45 minutes. The team continues to have RtI meetings with 

parents to discuss home strategies that could be implemented and would greatly contribute to improving 

reading scores. Additionally, Second grade teachers continue to adjust instruction to meet students’ 

needs. 

 

 

Figure 80: Third Grade aimswebPlus- Benchmark 1 & 2 Scores for SY 2019-2020 

 
The data from Benchmark 1 to Benchmark 2 illustrates a modest increase in students performing within 

Tier 1 for both Reading and Math. More than 55% of the students remained within Tier 3 in both Reading 

and Math for both Benchmarks.   

Scores could be attributed to the fact that third grade teachers were unable to progress monitor as in the 

past. The test format is new to teachers as well as students. Scores could be attributed to the 

misalignment between priority standards and the skills being assessed on aimswebPlus. 
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Figure 81: Fourth Grade aimswebPlus- Benchmark 1 & 2 Scores for SY 2019-2020 

 
The data from Benchmark 1 to Benchmark 2 illustrates an increase in students performing within Tier 1 

for Reading and within Tier 1 and Tier 2 for Math.   

Scores could be attributed to students struggling with the new online testing format. Another factor 

contributing to scores in Math could be the misalignment between priority standards and the skills being 

assessed on aimswebPlus.  

 

 

 

Figure 82: Fifth Grade aimswebPlus- Benchmark 1 & 2 Scores for SY 2019-2020 

 
The data from Benchmark 1 to Benchmark 2 illustrates a modest increase in students performing within 

Tier 1 for Reading and an exceptional increase in students performing within Tier 1 & Tier 2 for Math.   

Scores could be attributed to students struggling with the new online testing format. Another factor 

contributing to scores in Math could be the misalignment between priority standards and the skills being 

assessed on aimswebPlus.  
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 Cohort Data 

 
Figure 83: SBA Proficient/Advanced in English Language Arts & Math 

 
Students in 1st grade showed a 25% dramatic increase in ELA the following year in 2nd grade. Contributing 
factors for the dramatic increase were  Initial screening tests in ELA, the ESL teacher and Teacher Assistant 
assist students who need additional support, the grade level also meets to ensure classroom instruction 
are effective and consistent.  Intervention plans are constantly monitored and updated based on student 
performance. Parents are also provided with strategies for helping their child at home.  Lastly, Response 
to Intervention (RtI) is utilized.  Second grade level meets to discuss, interpret, and analyze data. .  Math 
scores remained at 17%.   
 
 
Figure 84: ACT Aspire Cohort 3rd to 5th grade- Reading, English & Math results for SY 2016-2017 through 
SY 2018-2019. 

 
Students from 3rd grade moving to the next grade levels 4th and 5th grades, showed increases and 

decreases each school year. Factors that contributed to the fluctuation of scores were mobility rate, 

inconsistency in staffing pattern and high ODRs in 4th and 5th grades. 
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Figure 85: ACT Aspire Cohort 4th to 5th grade- Reading, English & Math results for SY 2016-2017 

through SY 2018-2019.            

 
Students From 4th grade to 5th grade, there was a decrease in English and Math. However, reading scores 

increased slightly from 5% to 8%. Factors that may have contributed to the decrease is the inconsistency 

in staffing pattern and high ODRs. 

 

NOTE: The following graphs reflects cohort data of ELL and GATE students as they moved from one grade 

level to the next. Scores were reported in the ACT Aspire Subject Proficiency by Demographic Reports. The 

populations include all students identified as ELL or GATE in Powerschool.  

 

Figure 86: ACT Aspire ELL Cohort 3rd to 5th Grade- Reading, Math & English results for SY 2016-2017 

through SY 2018-2019. 

 
The data reflects scores of the ELL student population as they moved from 3rd grade to 5th grade from 

SY 16-17 to SY 18-19. The ELL population includes students receiving services and consultation. Slight 

growth could be seen in every subject when the cohort reached 5th grade. Students performing within 

the In Need of Support level decreased and Close levels increased.   

https://drive.google.com/open?id=1Ead4doI9zU_oN6mzMjpubsHlj6GdBIXj
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Figure 87: ACT Aspire GATE Cohort 4th to 5th Grade- English, Reading, & Math results for SY 2016-2017 

and SY 2017-2018. 

 
The data reflects scores of seven GATE students as they moved from 4th grade to 5th grade from SY 16-

17 to SY 17-18. This cohort maintained Ready and Exceeding levels by more than 85% for English. The 

cohort gained a 15% increase in Exceeding levels for Reading. There was a dramatic decrease in Math 

scores in their 5th grade year as 100% of the students scored within the Close level.  

 

 

Figure 88: ACT Aspire GATE Cohort 3rd to 4th Grade- English, Reading, & Math results for SY 2017-2018 

and SY 2018-2019.  

 
The data reflects scores of six GATE students as they moved from 3rd grade to 4th grade from SY 17-18 to 

SY 18-19. One hundred percent of this cohort scored within the Exceeding and Ready levels for English. 

The cohort made exceptional increase in Reading in their 4th grade year, however, more than 84% of the 

students still remained within Close and In Need of Support levels. There was a slight decrease in scores 

for Math.  
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Perception Data Summaries 

  

MES administers perception surveys twice a year in a continued effort to improve teaching 

practices, classroom climate, student/parent/teacher engagement, and communication.  

 

Each grade-level and support program designed their respective student surveys with age-

appropriate questions that focus on teaching, learning, and the overall classroom experience. 

Parents are also given the opportunity to provide feedback through the parent perception 

surveys of their child/children’s respective class and any support services provided. In addition, 

the parent survey “How is Our School Doing?” was administered in August 2019 to all parents in 

regards to their overall perceptions and views of the school and the understanding of school 

processes, procedures, etc.  

 

Both student and parent responses are used for formative purposes, allowing teachers to reflect 

on strengths and areas of growth. The direct feedback provides data on student and parent 

perceptions in order to improve instructional practices and enhance student experiences.  

 

The following data reflects the design and results of student and parent perception surveys 

administered in January 2020 for Kindergarten through 5th Grade, ESL, and CHamoru Program. 

Student and Parent surveys will be conducted again in May 2020.  

 

The G.A.T.E. Program and G.A.T.E. Pre-K class will administer the district-level G.A.T.E. Program 

Evaluation in May 2020. The G.A.T.E. programs are evaluated by students, parents, school 

program consultant, and the school-site administrator. The results of these evaluations are 

submitted to the G.A.T.E. Office. The school administrator also receives a copy and uses the 

evaluation as perception survey results.  

 

SPED Program student and parent perceptions surveys will also be conducted in May 2020.  
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Kindergarten Perception Survey Results for January 2020 

 

 
60 out of 76 kindergarten students completed perception surveys.  The highest rated statement at 67% 
Always was #12 which indicates that students liked learning new things in kindergarten.  However, 
statements #8 and #11 with the lowest ratings indicate a need for improvement in teachers treating 
students with respect and teaching students how to get along with others.  
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More than 70% of the 52 kindergarten parents who completed the survey either Agreed or Strongly 
Agreed with all seven statements indicating an overall favorable perception of the kindergarten teachers 
and classes. However, statement #2 with the lowest rating indicates a need for improvement in 
communication between teacher and parent.  
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1st Grade Perception Survey Results for January 2020 

 

 
71 out of 74 1st grade students completed perception surveys. Statement #8 shows the highest favorable 
perception with 92% of the students indicating they are “learning First Grade skills”.  While overall results 
are favorable, statement #4 with the lowest rating indicates a need for improvement in teachers 
encouraging students to join in class discussions. 
 

 
More than 80% of the 59 first grade parents who completed the survey either Agreed or Strongly Agreed 
with all five statements indicating a favorable perception of the first grade teachers and classes. Less than 
10% of parents were either neutral, disagreed, or strongly disagreed with the statements. 
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2nd Grade Perception Survey Results for January 2020 

 

 
92 out of 94 2nd grade students completed perception surveys. Statements #1 & #4 show the highest 
favorable perception with over 75% stating that the second grade teachers prepare activities that help 
them learn better and make them feel like they could learn anything. However, statement #3 with the 
lowest rating indicates a need for improvement in teachers helping students when they have a hard time 
learning.  
 

 
More than 65% of the 71 first grade parents who completed the survey rated each statement as Always. 
Statements #3 & #5 show the highest favorable perception with over 85% stating that the second grade 
teachers encourage their child and challenge them do their best work and that their child enjoys attending 
class. However, statement #1 & #2 with the lowest rating indicates a need for improvement in 
communication between teacher and parent and working together to achieve educational progress. 
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3rd Grade Perception Survey Results for January 2020 

 

 
69 out of 72 3rd grade students completed perception surveys. More than 95% of the students rated each 
statement as Always indicating an overall favorable perception of the third grade teachers and classes. 
Less than 5% of students responded with Most of the Time and Sometimes indicating that there is further 
room for improvement.  
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More than 60% of the 48 third grade parents who completed the survey rated each statement with a 4 
(Outstanding) or 3 (Above Average) indicating that more than half of the parents have a favorable 
perception of the third grade teachers and classes. Statements #1 & #7 show the highest favorable 
perception with over 58% stating that their child enjoys attending class and the teacher cares about their 
child. However, all areas could use further improvement as more than 25% of parents rated each 
statement as needing improvement.  
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4th Grade Perception Survey Results for January 2020 

 

 
65 out of 65 4th grade students completed perception surveys. More than 90% of the students rated each 
statement as Always indicating an overall favorable perception of the fourth grade teachers and classes. 
Less than 5% of students responded with Most of the Time and Sometimes indicating that there is further 
room for improvement.  
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More than 80% of the 44 fourth grade parents who completed the survey rated each statement with a 4 
(Outstanding) or 3 (Above Average) indicating a favorable perception of the fourth grade teachers and 
classes. However, statement #2 with the lowest ratings indicates a need for improvement in 
communication between teacher and parent.  
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5th Grade Perception Survey Results for January 2020 

 

 
64 out of 66 5th grade students completed perception surveys. More than 80% of the students rated each 
statement as Always indicating an overall favorable perception of the fifth grade teachers and classes. 
Statements #8 & #11 show the highest favorable perception with over 94% stating that their teachers help 
them when they have a difficult time learning and teach them how to be responsible students. However, 
statement #3 with the lowest rating indicates a need for improvement in teachers explaining directions 
clearly. 
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More than 45% of the 54 fifth grade parents who completed the survey rated each statement with a 4 
(Outstanding) or 3 (Above Average). Statements #6, #7, & #8 show the highest favorable perception with 
over 55% stating that the fifth grade teachers encourage their child to do their best work, did a good job 
in teaching their child, and care about their child’s progress. However, statement #2 with the lowest rating 
indicates a need for improvement in communication between teacher and parent. 
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ESL Program Survey Results for January 2020 

 

 
62 out of 74 2nd - 5th grade students in the ESL pull-out program completed perception surveys. More 
than 85% of the students rated each statement as Always indicating an overall favorable perception of 
the ESL coordinator, teacher, and classes. Less than 16% of students responded with Sometimes and Never 
indicating that there is further room for improvement.  
 
 

 
More than 80% of the 38 ESL parents who completed the survey answered each statement with Yes 
indicating an overall favorable perception of the ESL coordinator, teacher, and classes. However, 
statement #2 with the lowest rating indicates that some parents may not feel comfortable visiting and 
getting involved in their child’s ESL classroom. 
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CHamoru Program Perception Survey Results for January 2020 

 

 
406 kindergarten through 5th grade students completed perception surveys for the CHamoru Program. 
More than 80% of the students answered each statement with a Yes indicating an overall favorable 
perception of the CHamoru Program teachers and classes. Statement #1 shows the highest favorable 
perception with 95% stating that their CHamoru teachers are prepared for class. However, statement #3 
with the lowest rating indicates a need for improvement in teachers making students feel that they can 
learn the CHamoru language. 
 

 
More than 85% of the 368 surveys were answered with a Yes for each statement which indicates an overall 
favorable perception of the CHamoru teachers and classes. However, statement #6 with the lowest rating 
indicates a need for improvement with CHamoru teachers giving extra help if needed. 
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“How is Our School Doing” Parent Survey Results for August 2019 

 

 
 



                                                                      MES Self-Study Report  

  

78 

 
 

Year End School “YES” Survey 

 
The YES survey is the largest and most comprehensive survey conducted by GDOE with the purpose of 

strengthening and improving school experience and climate. Through this survey, parents, students, 

teachers, administrators, and staff have the opportunity to express upon various aspects of the school. 

The Likert-type items are based on Balanced Leadership concepts, which focus on school improvement 

areas such as establishing rigorous and concrete goals to ensure student learning, recognizing 

accomplishments, establishing systems that minimize class interruptions, open communication, unified 

purpose and shared vision, purposeful community, and managing change. In May 2019, the total number 

of respondents that completed the survey was 16,076 for the district which included 581 from MES. 

Respondents included parents, school administrators, teachers, staff, and students in grades 4-12. The 

top five areas of improvement and areas of strengths for MES are reported below. 
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Chapter II: 

Progress Report

 

Significant Developments 

 

School wide Learner Outcomes (SLOs) Indicators and SLO Evaluation Tool 

During the Initial Visit back in April 2017, MES was still in its infancy stage in developing and 

finalizing the indicators for each SLO. Teachers wanted to create an evaluation tool on students 

achieving the SLOs, but needed indicators to determine if they achieved that particular SLO. 

Through dialogues in the Leadership Team, Focus Groups, Grade Level Meetings and PLCs and 

PTO Meetings, the indicators for each SLO were created. A survey was sent out to parents in 

February 2017 to get input on suggestions on how their child will achieve each SLO.  Parents 

agreed to the indicators, an evaluation tool was created then to implement for SY 2017-2018. 

The SLO Evaluation Tool had made an impact on improvement of student behavior and 

academics these past three years. 

Vertical Professional Learning Communities (VPLCs)  

Vertical articulation was a suggested area for follow up from our Initial Visit in Spring 2017.  After 

the visit, a School Professional Development (PD) took place in May 2017 before the closing of 

the school year to develop the SLO Evaluation Tool in order to implement for the next school 

year.  Each grade level from Kindergarten through 5th grade met with the prior grade level and 

the next grade level teachers to create an assessment tool.  The vertical dialogue was applied to 

the development of SLO Evaluation Tool ready for implementation in SY 2017-2018.  

 

In SY 17-18, with the guidance of MES Instructional Coach (IC), the school focused on Math CAs 

Word Problems. Vertical articulation took place with Grade level Chairperson from Kindergarten 

through 5th grade during Focus Group meetings on strategies with Math CA word problems.  

Areas discussed were current progress, instructional strategies, materials used, and graphic 

organizers. CUBES was the main strategy used by teachers.  It is a great tool for students to have, 

to help successfully solve story problems. This strategy provides them with step-by-step 

actionable steps to pick apart and understand what is being asked in a story problem.  Each letter 

of CUBES stands for an actionable item that students will do to their word problems. C is  Circle 

the important numbers, U is underline the questions, B is box the  words that are keywords, E is 

eliminate extra information, and S is solved by showing work.  Although MES did not have an IC 

for SY 18-19 and 1st quarter of SY 19-20 due to funding, it is visible that MES continues the CUBES 

strategy through observations of the Principal. 
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Prior to the opening of SY 2019-2020, Vertical Alignment PLC was embedded in the school’s 

calendar to ensure teachers are provided time to consistently meet to continue this process.  

Using the vertical alignment findings, this school year's assessment emphasis was on improving 

our initial CAs.  Initial CAs are screener tests for grades 1st through 5th.  These tests included the 

previous grade level’s priority skills to assist teachers to modify instructions based on their 

students’ proficient level.   

 

To analyze the impact of VPLCs will be determined as the students move on to the next grade 

level for SY 2020-2021. Initial screeners and/or Benchmark 1 will show the effectiveness of VPLC 

and the impact on student performance.   

 

Parents in Focus Groups  

In August 2019, a survey called “Calling All Parents” was conducted to involve parents in MES first 

self-study report for the Western Association of Schools and Colleges (WASC). Parents were 

informed that becoming a member in a Focus Group, they will have the opportunity to analyze 

the school’s programs from a parent/community perspective with respect to students learning 

needs, selected schoolwide learner outcomes, and GDOE/ACS WASC criteria.  Parents are 

important to our school community to hear their valuable input. Currently, all Focus Groups have 

parent representatives. 

  

Staffing Pattern 

Since the Initial Visit in Spring 2017, there have been changes and movements in the staffing 

pattern. Full-time teachers went off-island or transferred to the Department of Defense 

Education Activity School (DoDEA).  Few Limited Term Teachers’ did not return to MES, therefore 

they were replaced by qualified or certified teachers.   More than half of the teachers have 

remained in the same grade level for the past two years. Movement to other grade levels were 

based on the best interest of the students and teacher’s strengths. 

 

Common Assessments 

The LAGU Region comprised of specific grade level teachers and Principals, met on a monthly 

basis to develop quarterly Proficiency Scales (PS) and Common Assessments (CA) in the content 

area of Math.  Proficiency Scales and CAs were created using district wide identified Priority 

Standards.  LAGU schools implemented Math assessments in SY 19-20. Currently CAs for ELA, and 

other content areas are being developed during PDs. 

  

aimswebPlus  

aimswebPlus is the District and School Level Interim Assessment. It is a Criterion Based Measure. 

This assessment is administered in the Fall, Winter, and Spring of the school year to all grades, 

KIndergarten through fifth. aimswebPlus uses this same procedure for defining tiers. In a tiered 
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assessment and instruction system, tiers are used to define the level of instruction needed for 

students within each tier. aimswebPlus follows the traditional model of three instructional tiers:  

● Tier 1 = Low Risk (about 75%–95% of students in this group will meet the target): 

Students are on track to meet the end-of-year target and are least likely to need 

intervention. These students should continue to receive the general instructional 

program.  

● Tier 2 = Moderate Risk (about 25%–65% of students in this group will not meet 

the target): Students are not on track and have a moderate risk of not meeting the 

end-of-year target. These students require some type of intervention, often taking 

the form of supplemental small group instruction. 

● Tier 3 = High Risk (about 50%–90% of students in this group will not meet the 

target): Students are not on track and are typically well-below grade level. These 

students have a high risk of not meeting the end-of-year target without intensive, 

individualized instructional intervention. 

Standards Based Grading (SY 19-20) 

In SY 14-15, Standards-Based Grading (SBG) was introduced as the district had to develop and 

move towards a standards based grading system as stipulated in the SSP.  SBG is a system of 

grading and reporting that measures student achievement of identified standards, skills and 

topics at each grade level and course. The goal of SBG is to better assess, monitor and 

communicate what each student knows and is able to do according to a clear and prescribed set 

of academic expectations. 

Many in the field of education view SBG as the natural next step in the implementation of content 

standards and a standards-based education system. On Guam, the first iteration of the Guam 

Content Standards and Performance Indicators was adopted in the spring of 1999. The revised 

content standards were adopted in 2010 and the Common Core State Standards in English 

Language Arts and Math were adopted in 2012. The grading system, however, was never changed 

to reflect these adoptions and thus the direct reporting of student performance based on these 

standards was never achieved.  

CHamoru Block Schedules (SY 17-18) 

The CHamoru schedule was created to accommodate Grade Level/CLT, PLCs, and VPLCs’ meeting 

time, in order to effectively collaborate and expand data analysis giving students greater 

opportunity for academic advancement. 

Early Bird (SY 19-20) 

The Early Bird program supports student learning in reading.  MES is one of the few schools to 

implement this intervention program.  It is an intensive 60 minute tutoring session from 7:15am 

to 8:15am. The goal is to improve reading fluency and comprehension.  Early Bird targets students 
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in need of Tier 3/Tier 2 support in reading. Early Bird was implemented in order to provide 

supplemental classroom instruction for at-risk students scoring in Tier 2 and/or Tier 3 in AIMSweb 

Benchmark testing for ELA.  

In September 2019, Machananao Elementary School started the Early Bird Program. In the 

program teachers provided classroom instruction for students who were recommended by their 

current teachers and at-risk students who scored in Tier 3 in AIMSweb Oral Reading Fluency 

during benchmark 3 of their previous school year. Teachers created lessons and activities based 

on students’ needs, which also meet the level of rigor that promoted and enhanced student 

learning. The goal for the Early Bird Program at Machananao Elementary School was to have 30% 

of participating students (Grades 1-5) increase AIMSweb Oral Reading by 5 points by Winter 

Benchmark 2. 

During the duration of the student’s participation in the program, the students were expected to 

learn new sight words, and begin reading with fluency and accuracy. Students were taught how 

to read words accurately by sight and by decoding words. Teachers implemented reading 

intervention strategies such as, but are not limited to, daily drills of reading letters, nonsense 

words, and stories, provide small group or one-to-one instruction, use preferential seating 

arrangements, and provide hands-on tasks. 

Based on the Early Bird Data, students are making slight progress.  Although students have not 

moved from Tier 3 to Tier 2/Tier 1, after analyzing the AIMSweb Winter Benchmark 2 scores, it 

can be seen that 28 students out of the 47 students, which is 60%, have increased their scores 

from AIMSweb Fall Benchmark 1 to AIMSweb Winter Benchmark 2. This score meets the 

programs overall goal of having 30% of all participating students from grade 1 to 5 increase their 

scores by 5 points. 

Some of the key factors that lead to the student’s scores decreasing or remaining the same from 

AIMSweb Fall Benchmark 1 to AIMSweb Winter Benchmark 2 is attendance issues and having 

limited prerequisite skills. These factors are the same for all three early bird classes. Due to the 

fact that the students in the program are well below grade-level, the prerequisite skills needed 

to be addressed before moving on to addressing the program goal, which is to have students 

increase their Oral Reading scores. For the primary grades, the prerequisite skills that needed to 

be addressed are letter name identification, letter sound identification, blending, decoding, non-

sense word fluency, and sight word identification. For the intermediate grades, the prerequisite 

skills are similar to those of the primary grades. The intermediate grade is focused more on 

increasing fluency and comprehension, whereas the primary grades are focused on getting 

students to read. 

https://drive.google.com/open?id=1yDHrmCnw42oH5vWm1RDqt1-uyA5CYBft
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Schoolwide Critical Areas for Follow-up 

  

As MES was going through the Accreditation Initial Visit process, the staff had carefully identified 

areas for further development. During the Initial Visit on April 3, 2017, MES Leadership informed 

the Visiting Committee member of the identified areas for further development, who had 

concurred with the identified areas and highlighted particular improvement areas.   In June 2017, 

Machananao Elementary School was granted an accreditation period of three years.   The WASC 

Visiting Committee recommendations addressed the four Suggested Areas for Follow-up.  

Immediately after receiving the accreditation status, MES prioritize the tasks within the School 

Improvement Plan (SIP), implemented and monitored these past three years. 

 

1. That the School Leadership and Teachers investigate ways to implement vertical 

articulation to further assist students as they move from one grade level to the next. 

 

After the Initial Visit in Spring 2017, a School Professional Development (PD) took place in 

May 2017 before the closing of the school year to develop the SLO Evaluation Tool in order 

to implement for the next school year.  Each grade level from Kindergarten through 5th grade 

met with the prior grade level and the next grade level teachers to create an assessment tool.  

The vertical dialogue was applied to the development of SLO Evaluation Tool ready for 

implementation in SY 2017-2018.  

 

In SY 17-18, with the guidance of MES Instructional Coach (IC), the school focused on Math 

CAs Word Problems. Vertical articulation took place with Grade level Chairperson from 

Kindergarten through 5th grade during Focus Group meetings on strategies with Math CA 

word problems.  Areas discussed were current progress, instructional strategies, materials 

used, and graphic organizers. CUBES was the main strategy used by teachers.  It is a great tool 

for students to have, to help successfully solve story problems. This strategy provides them 

with step-by-step actionable steps to pick apart and understand what is being asked in a story 

problem.  Each letter of CUBES stands for an actionable item that students will do to their 

word problems. C is  Circle the important numbers, U is underline the questions, B is box the  

words that are keywords, E is eliminate extra information, and S is solved by showing work.  

Although MES did not have an IC for SY 18-19 and 1st quarter of SY 19-20 due to funding, it 

is visible that MES continues the CUBES strategy through observations of the Principal. 

 

Prior to the opening of SY 2019-2020, Vertical Alignment PLC was embedded in the school’s 

calendar to ensure teachers are provided time to consistently meet to continue this process.  
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Using the vertical alignment findings, this school year's assessment emphasis was on 

improving our initial CAs.  Initial CAs are screener tests for grades 1st through 5th.  These tests 

included the previous grade level’s priority skills to assist teachers to modify instructions 

based on their students’ proficient level.   

 

Professional Learning Communities (PLC) occur in collaboration with grade level teachers and 

special programs.    These meetings are collaborative, productive, and are data driven by 

examining and analyzing data from district wide assessments, Common and summative 

assessments to determine student learning needs. Teachers dialogue, collaborate, analyze 

the assessment results, then modifies instructional approaches, determine interventions. 

PLCs and Vertical Alignment Professional Learning Communities (VPLCs) both identify and 

make decisions on what students need to know, understand and be able to do through our 

school wide learner outcomes (SLOs) and standards, which are aligned with our school 

mission.  The analysis of data is essential to become more culturally responsive and strategic 

on how to address a diverse student population and their needs, academically, socially, 

emotionally, behaviorally, and to assist students as they move from one grade level to the 

next. 

 

To analyze the impact of VPLCs will be determined as the students move on to the next grade 

level for SY 2020-2021. Initial screeners and/or Benchmark 1 will show the effectiveness of 

VPLC and the impact on student performance.   

 

 

 

2. While current parent involvement in the school is present it is, by all stakeholders 

acknowledgement, limited.  As a school staff, working with parent leadership, investigate 

ways to increase parental involvement in the school, including Parent education on 

curricular programs, so there can be greater support for all students. 

 

The school conducted a parent survey in September 2017 to find out parents’ interest on how 

they can help their child's progress.  The survey listed the student learning needs which are 

Reading and Math and other topics.  Parents prioritized the topics, Focus Group C compiled 

the data and used the results to plan the FAST Workshops for the school year. The top 3 topics 

were Reading Comprehension, Math Development, and Motivating My Child.  

 

Parental involvement in a child’s education is one of the keys to their child’s success.  To allow 

that support to be even greater, the school took several measures. Each grade level held 

parent intervention meetings.  These meetings were for students identified in need of TIER 2 
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and TIER 3 support.  Teachers met with parents to discuss interventions needed to give their 

students the knowledge and skills to earn higher test scores.  

 

In SY 17-18 ELL Parent After-School Workshops were provided to accommodate ELL parents’ 

participation in the various functions and activities at the school level that was organized and 

supported by the ESL Coordinator.  The primary objective of these after-school workshops is 

to provide information and strategies to build vocabulary and promote reading at the home-

front.  Additionally, the secondary objective is to extinguish any behaviors that lead to 

avoidance or reluctance by ELL parents in interacting with school personnel.  Discussions at 

the workshop include inexpensive ways of developing flash-cards for picture-word 

association, phonetic blending, common prefix and suffix word combinations, and vowel-first 

attack strategies.  After each workshop, ELL parents are provided with free reading books 

that are donated by the School Librarian to take home as an alternative to heavily utilized 

electronic distractions such as television, computers, telephones, and iPads.   

 

In SY 18-19, the Kindergarten grade level conducted their own Parent workshop to specifically 

focus on AIMSweb, how progress monitoring works in the classroom and at home to further 

their child’s academic growth in Reading and Math. 

 

In our school monthly newsletter, “Marlin Tales” educational websites are provided by each 

grade level to support parent education on curricular programs and to give a visualization of 

the subjects taught in the classrooms.  MES school website provides educational programs of 

skills learned in the classroom.   

 

Parents were invited to come as guest speakers and presenters for their field of expertise 

based on their career, job position/qualifications, and/or experience.   

 

To support the school in finding ways to expand and enhance technology, MES PTO Officers 

introduced and demonstrated to parents various educational websites on how to search and 

utilize the websites during PTO Meetings. 

 

Student progress is reported to parents through Parent Teacher Conferences (PTC) and other 

scheduled parent meetings as needed. PTCs were held at the end of first and third quarter 

for teachers to discuss with parents about their child’s progress and/or to provide 

recommendations on how to assist their child in areas of concern. In SY18-19, the second PTC 

was strategically moved to the 2nd quarter in order for parents to be able to address and 

help the needs of their children early in the school year.   
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PowerSchool/Parent Portal continues to inform parents of their academic progress on a daily 

basis. Parents are informed of their child’s attendance, behavior and grades of homework, 

class assignments and tests. 

 

In August 2019, a survey called “Calling All Parents” was conducted to involve parents in MES 

first self-study report for the Western Association of Schools and Colleges (WASC). Parents 

were informed that becoming a member in a Focus Group, they will have the opportunity to 

analyze the school’s programs from a parent/community perspective with respect to 

students learning needs, schoolwide learner outcomes, and GDOE/ACS WASC criteria.  

Parents are important to our school community to hear their valuable input. Currently, all 

Focus Groups have parent representatives. 

 

ClassDojo is an app and serves as a means of communication between teacher, students, and 

families used everyday to build close-knit communities by sharing what's being learned in the 

classroom through photos, videos, and messages. Two teachers utilizes this app. 

 

MES GATE Pre-K teacher utilizes an app called Shutterfly Share Sites to enhance the 

connection between school and home. It is used to send classroom updates, share 

documents, pictures, send messages, post volunteer sign-up sheets and more. The classroom 

share site is set to private and may only be viewed by invited members (parent emails that 

were provided). 

 

 

 

3. As a school staff, investigate ways to expand data analysis, thus giving students greater 

opportunity for academic advancement. 

 

MES analyzes data during PLC/VPLC, CPT and PDs. PLCs are held twice a month which provides 

time for teachers to analyze and discuss AIMSweb, SBA, ACT Aspire, CAs data and examine 

student work.  When analyzing, teachers consider student demographics- enrollment, 

behavior, ethnicity, mobility rate, ELL, GATE, and SPED population. From the analysis, skills 

are prioritized and SMARTS Goals are created with Intervention Plans.  While monitoring 

student progress, modifications on instruction and intervention plans are implemented as 

needed. PLC agenda and minutes are submitted to the Principal for review and feedback is 

provided.  Teachers examine the format of the assessment if it was designed poorly or 

questions were not appropriate for student use.  Another way teachers analyze data is 

discovering commonalities among the classes. Teachers dialogue how their students 

performed in a specific item in the test.   
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Teachers shared their overall Tier Levels to students, but to be mindful of FERPA guidelines. 

Teachers created bar graphs for students to monitor their own performance and progress.  

Standards-Based Grading practices are being implemented, giving students the opportunity 

for academic advancement by going over proficiency levels based on the scales.  This also 

allowed students to do a self-evaluation of their performance and progress based on their 

levels of understanding of the skills/standards/lessons.  

 

The PBIS Team - SCC meets on a monthly basis to analyze data and plan for resolutions.   The 

Team along with the district’s PBIS Coach has been meeting and working diligently to ensure 

the school maintains an effective discipline and behavior management system that supports 

learning, growth, and development.  Data shows it is evident that PBIS is an effective 

framework and teachers are implementing PBIS with fidelity. 

 

MES analyzes student, Faculty & Staff profile. Student Demographic data provides a picture 

of who we are as a school community. 

 

MES recently was assigned an Instructional Coach (IC) in the 2nd quarter of SY 2019-2020.  

The IC is shared with another elementary school, therefore the IC is only at the school twice 

a week.  The IC attends the PLC/VPLCs and assists teachers with data analysis, strategies, and 

interventions and provides feedback from observations. 

 

 

 

4. As a school staff, working with GDOE, investigate ways to expand and enhance technology 

throughout to further assist students in their curricular objectives. 

 

Since the Initial Visit, MES has moved forward in the greater understanding of technology use 

as a critical learning tool in order to enhance student learning and their technological literacy.  

MES Teachers have increased the use of technology as a tool for instruction, learning and 

support at home.  Technology is integrated in all subject areas.  GDOE installed wireless 

routers throughout the campus, giving easier access to the internet for all classrooms and 

throughout the campus.  MES has received additional Mobile Lab Carts, Promethean Boards, 

IPads and desktop computers for both the classrooms and the Library to enhance their 

lessons. Teachers also received technology training funded by Enhancing Education Through 

Technology (EETT) in Digital Citizenship, WEdo 2.0 LEGO, LEGO Robotics, Coding, STEM, FOSS 

Kit, STEAM, and aimswebPlus, etc. 

 

MES is equipped with technology equipment to be utilized for teacher and student use. All 

grade levels have access to the ISafe Curriculum. The IC provides teachers links and online 
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resources to utilize in their instruction. The school was issued additional Mobile Carts for ESL 

and Early Bird Program.  In July/August of 2019 the Teacher Wish List Program funded by the 

Foundation for Public Education gave teachers the opportunity to purchase laptops. 

 

In our school monthly newsletter, “Marlin Tales” educational websites are provided by each 

grade level to support parent education on curricular programs and to give a visualization of 

the subjects taught in the classrooms.  MES school website provides educational programs of 

skills learned in the classroom.   

 

To support the school in finding ways to expand and enhance technology, MES PTO Officers 

introduced and demonstrated to parents various educational websites on how to search and 

utilize the websites during PTO Meetings. 

 

The Early Bird Intervention Program will be utilizing a software called Moby Max to address 

student intervention by using an online platform. A Mobile Lab cart has been provided to 

implement Moby Max which has not been received by the district to this date.  This program 

is a way to connect students to technology while improving in reading fluency and 

comprehension.   

 

Students are able to use technology in the regular classrooms, support program classrooms, 

and the School Library with the use of WiFi. Students used the Web for research to connect 

with other students for collaborative work. Technology training is provided to the Principal 

and teachers to expose them to different programs and technology standards. Technology is 

also utilized through collaborative exercises such as cooperative group work and playing 

educational games by teams. 

 

Structured Learning Computer Education is a K-5th Curriculum that was provided as a 

resource to implement and aligned with GDOE Computer Education Content Standards. 

Teachers were trained to implement this curriculum. Teachers were provided a schedule of 

when mobile labs are available for their grade level to sign-out; therefore students were able 

to use the technology consistently.  

 

ClassDojo is an app and serves as a means of communication between teacher, students, and 

families used everyday to build close-knit communities by sharing what's being learned in the 

classroom through photos, videos, and messages. Two teachers utilizes this app. 

 

MES GATE Pre-K teacher utilizes an app called Shutterfly Share Sites to enhance the 

connection between school and home. It is used to send classroom updates, share 

documents, pictures, send messages, post volunteer sign-up sheets and more. The classroom 
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share site is set to private and may only be viewed by invited members (parent emails that 

were provided). 

 

Focus Group A monitors the usage of equipment and the implementation of Structured 

Learning as indicated in the SIP.   
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Chapter III: 

Student/Community Profile - 

Overall Summary from Analysis of Profile Data and Progress 

 
 

Based on past progress and current data, explain the implications of the data with 

respect to student performance. 

 

MES community profile indicates the following trends:   

  

● Student enrollment over the past 3 years has demonstrated that the three largest ethnic 

populations have consistently been CHamoru, Filipino and Chuukese respectively.  

● Enrollment over the past 3 years has shown a slight decrease of 34 students. MES 

averages 503 students per school year.  

● Over the past 3 years, the average percentage of ESL students is 56%.  From SY 17-18 to 

present there has been a 14% increase in ELL. 

● The GATE and SPED student population has remained steady at about 2 to 4%. 

● Discipline referrals dramatically decreased over the past three years.  The teachers and 

the SCC along with the District PBIS Coach have been meeting and working diligently to 

ensure the school maintains an effective discipline and behavior management system 

that supports learning, growth, and development.  

 
After the analysis of student performance data in Chapter 1, MES grade-level teams identified 

specific learning needs within their respective grade-levels. While it could be noted that 

assessment scores have fluctuated within the past three years with improvements and decreases 

in scores, there is a commonality between areas that need further improvements. After 

comparing results with SBA, AIMSweb and ACT Aspire, a consistent theme of Reading and Math 

was recognized across grade-levels as needing support due to low assessment scores in those 

areas. There was, however, a further breakdown of specific skills between the primary and 

intermediate grade levels. Kindergarten through 2nd grade identified the foundational skills of 

phonics for Reading and number sense for Math. Third through Fifth grade identified reading 

comprehension for Reading and MCAP for Math.  

 

MES has maintained a diverse population with no significant changes for the past three years 

serving a high number of students from the Federated States of Micronesia at 46%, followed 

closely by CHamorus at 26% and Filipinos at 23%. Due to this high number of ethnic backgrounds 

more than 50% of the student population has been identified as English Language Learners (ELL).  
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All district wide and interim assessments are given in the English language and administered in 

written form. Teachers are able to recommend students in the ESL and SPED program to take the 

ACT Aspire and SBA with certain accommodations such as extra time, small grouping, and 

repeated instructions. It is important to note, that while the instructions of the test are read 

aloud, test items and answer choices are not, unless otherwise instructed on the testing manual. 

This may contribute to low test scores in ACT Aspire and SBA.  

 

The ACT ASPIRE measures higher level thinking skills that require students to justify and explain 

their answers and to cite textual evidence to support their answers.  Therefore, more focus on 

fostering critical thinking skills is essential to impact student achievement in district summative 

assessments.  Critical thinking skills need to be firmly embedded in instructional content. 

 

Other possible factors that connect to student performance may include student mobility, 

enrollment, and attendance. There was a significant drop in our student population due to the 

redistricting of schools starting in SY 18-19 with a loss of 59 students that year. Our overall 

student enrollment has continued to decrease within the past three years which shows a direct 

correlation to the decrease in student discipline referrals as well. There was a decrease in 

attendance rate from SY 16-17 at 95% to SY 18-19 at 86%, however, attendance has improved in 

SY 19-2020 at 90% thus far. Furthermore, there are implications that scores may be contributed 

to parental involvement, age appropriate placement, and teacher attrition.   

 

MES has taken measures to improve student performance through the continuing use of grade-

level PLCs to analyze student data addressing the four essential questions. Additionally, VPLCs 

continue to take place between grade-levels to provide dialogue regarding the skills necessary 

for the next grade level.  MES further addresses student needs through interventions and 

progress monitoring. In addition, the Early Bird program was implemented in SY 2019-2020 to 

support student learning needs in Reading, focusing on fluency and comprehension. 

 

Although there is still room for growth in AIMSweb, ACT Aspire and SBA scores school wide, the 

progress of students over the past three years has been quite promising. Consistent growth has 

been realized over the course of the three years. The various data indicates that MES needs to 

prioritize the focus on Reading and Math. Our SIP addresses these areas by providing guidance 

and a systematic process to organize strategies and resources that will lead to increasing student 

achievement.  

 

MES will work smarter to continue to constantly, consistently, and effectively improve 

classroom instruction, research on various ways to increase parental involvement, seek tutoring 

services and to monitor student progress.    
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Summary of Kindergarten Data 

 

Kindergarten AIMSweb (Tier 1 Level) 

  SY 16-17  SY 17-18  SY 18-19  

  LSF NIM LSF   NIM LSF  NIM 

 AIMSweb BM1  20%  24%  15%  27%  22% 32%  

 AIMSweb BM2  39% 49%   30% 49%  48%  62%  

 AIMSweb BM3  41% 56%  43%  58%  46%  63%  

 

The data illustrates a consistent increase on students performing at Tier 1 each year for the Letter Sound 

Fluency test on AIMSweb the past three years.  The following factors have contributed to the increase in 

scores are due to repetitive practice of the letter sounds, take home practice worksheets, letter sound 

songs, flash cards, and using cooperative learning. However, over 50% of the students are still not at grade 

level.  There is also a consistent increase of students performing at Tier 1 each year for the Number 

Identification Measurement (NIM) test for AIMSweb.  The following factors have contributed to the 

increase in scores are due to repetitive counting every day, calendar activities, number identification 

games, homework, flashcards, online videos, and guided practice worksheets. Although over 50% of the 

students are at grade level, MES did not meet the District goal, which is 80% of students to be Proficient. 

Teachers continue with interventions, progress monitoring, parent intervention meetings, and FAST 

Workshops on Literacy and Math. 

 

Summary of First Grade Data and Implications 

 

1st  Grade AIMSweb Tier 1 (Benchmark 3)  

 SY 16-17  SY 17-18  SY 18-19  

  Reading Math  Reading   Math  Reading  Math 

 AIMSweb  68%  61%  62%  47%  47% 50%  
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 Smart Goals  68% 41%   62% 47%  38%  40%  

 District SBA  29% 50%  21%  37%  24%  41%  

 

According to the results for first grade performing at Proficient levels from SY16-17 to current data, there 

is a fluctuation in results for Reading and Math.  Reading in all categories showed a deceased in all three 

years, with a slight increase of 3% in SBA SY 18-19.  Math scores fluctuated in all categories and school 

years.  Data shows a close range in comparison to how students performed in all categories. AIMSweb 

and SBA Math for SY 18-19 showed an increase of 4%.  Overall, less than 50% of the students remain in 

the Proficient level for all three years.  Contributing factors that affect Math scores were MCOMP started 

after BM1 for students in Tier 3 and for Reading, Nonsense Word Fluency started after BM1 for students 

in Tier 3.  

 
 

Summary of Second Grade Data and Implications 

 

2nd Grade AIMSweb Tier 1 (Benchmark 3)   

  OR MCOMP MCAP 

SY 16-17 53% 83% 89% 

SY 17-18 61% 86% 83% 

SY 18-19 41% 83% 73% 

 

2nd Grade SBA (Advanced/Proficient Levels) 

  SY 16-17  SY 17-18  SY 18-19  

ELA  30% 35%  32% 

Math  21% 18% 17%  

 

Based on data from SY16-17, 2017-2018, and SY18-19, the following factors have contributed to the 

decreases:  Students low starting point, student low attendance/truancy, possible Child Study Team (CST) 

needs, student behaviors, fluctuation of student transfers, lack of home support, lack of classroom 

resources, and  transitional changes for both teachers and students.  



                                                                      MES Self-Study Report  

  

94 

 

The following factors have contributed to the increases:  Initial screening tests in Reading, Writing, and 

Math, ESL teacher and Teacher Assistant assist students who need additional support, grade level meets 

to ensure classroom instruction are effective and consistent.  Intervention plans are constantly monitored 

and updated based on student performance. Parents are also provided with strategies for helping their 

child at home. Progress monitoring is administered and monitored frequently.  Lastly, Response to 

Intervention (RtI) is utilized.  Second grade level meets to discuss, interpret, and analyze data.  

Intervention plan is revisited after three progress-monitoring probes to ensure effective classroom 

instruction.   

 

 
 

Summary of Third, Fourth, and Fifth Grade Data and Implications 

 

AIMSweb Tier 1 (Benchmark 3) 

  SY 16-17  SY 17-18  SY 18-19  

AIMSweb  OR MCOMP  OR   MCOMP  OR MCOMP 

 3rd Grade  49%  44%  54%  59%  66% 71%  

 4th Grade  68% 74%   69% 72%  68%  82%  

 5th Grade  53% 31%  53%  37%  54%  52%  

 

 

ACT Aspire (Exceeding/Ready Levels) 

  SY 16-17  SY 17-18  SY 18-19  

ACT ASPIRE  Reading Math  Reading   Math  Reading  Math 

 3rd Grade  2%  8%  6%  17%  7% 19%  

 4th Grade  5% 14%   7% 8%  7%  12%  

 5th Grade  8% 6%  8%  5%  4%  2%  



                                                                      MES Self-Study Report  

  

95 

 

Math ACT ASPIRE Data for 3rd to 5th graders showed an increase in students performing at the Ready 

level from 28% to 33%.  However, 67% of our students are in the “In Need” and “Close” levels, which 

determined Math as our school’s student learning need. Behavior was one of the contributing factors that 

affected our Math scores.  According to the MES SWIS Data report, in SY 16-17, 49% of discipline referrals 

were 5th grade students and 14% were 3rd grade students. SY 17-18, 72% in discipline referrals were 5th 

grade students and 22% were 4th grade students. In SY 18-19, 90% in discipline referrals were 5th grade 

students. Another factor that affected our scores was an increase of English Language Learners (ELL).  At 

the end of SY 16-17 there were 287 students and increased to 307 students in SY 18-19. 

  

Reading ACT ASPIRE data for 3rd to 5th grade from SY 16-17 to 17-18, show the percent of students 

meeting the Ready and Exceeding levels increased from 15% to 21%. However, from SY 17-18 to 18-19 

the number of students meeting Ready and exceeding levels decreased to 18%. Overall 82% of the 3rd to 

5th Grade students are not in the Ready level thus determining Reading as a Student Learning Need.  SY 

16-17 enrollment was 516 students. Third grade had only three classes consisting of 30 students in each 

class. Contributing factors for the increase and subsequent decrease in Ready and Exemplary scores can 

be attributed to individual students having multiple ODRs in SY 18-19. Another factor was high enrollment 

in ELL population. 

 

 

 
Data illustrates overall summary of how MES students progressed according to the following categories: 

Exceeding, Ready, Close, and In Need of Support.  Data indicates that better proficiency in Reading may 

improve scores. Areas needed to improve in, are understanding what increasingly challenging texts say 

explicitly and what can reasonably be inferred from these texts; understand general academic and 

domain-specific language in the context in which it is used; and integrate knowledge and ideas from 

multiple texts. 
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Select two to three student learning needs based on the data, noting the correlated schoolwide 

learner outcomes: 

 

Based on past performance and current data, data analysis, reflection, inquiry, and discussions, MES 

stakeholders selected two learner needs, Reading and Math, noting the correlated schoolwide learner 

outcomes.   

 

MES school-wide learner outcomes are aligned to our student learner needs by addressing Motivated Life-

Long Learners with the approach on setting goals through progress monitoring in AIMSweb. The student 

learning needs are also addressing Effective Communicators with reading and writing skills. Students also 

become Successful Individuals through applying gained knowledge that is shown throughout the ACT 

Aspire, AIMSweb Benchmarks, SBA, and CAs.   The following learner needs have been broken down into 

the following groups after comparison of data:  

 

Reading: 

● K-2-Foundational Skills- Phonics 

● 3-5 Reading Comprehension   

Math: 

● K-2- Number Sense 

● 3-5 Math Concepts and Applications  

 

 

 
 

List important questions that have been raised by the analysis of the student performance, 

demographic, and perception data to be used by Home and Focus Groups in their study: 

 

1. How can we successfully engage and involve our parents as partners in education?  

2. How can we sustain and continue growth in fostering a guaranteed and viable curriculum that 

addresses our student learning needs? 

3. How can we purposely and effectively collect, analyze, and share school data with stakeholders 

to nurture the development of the whole child?  

4. What trainings are available for teachers on data analysis?  

5. What workshops are available for parents on strategies to support their child in Reading and 

Math? 
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 Chapter IV: 
Self-Study Findings  

 
 
Category A: Organization  
 
A1. Vision, Mission, and Schoolwide Learner Outcomes Criterion  
The school has a clearly stated vision and mission (purpose) based on student needs, current educational 
research, and the belief that all students can achieve at high academic levels. Guided by the Guam 
Department of Education State Strategic Plan the school’s purpose is defined further by academic 
standards, schoolwide learner outcomes, and the schoolwide plan. 
 

Vision, Mission, Schoolwide Learner Outcomes, Profile, Schoolwide Action Plan 

A1.1. Indicator: The school has established a clear, coherent vision and mission of what students 
should know and be able to do; the school’s action plan is based upon high-quality standards and is 
congruent with research, practices, the student/community profile data, and a belief that all students 
can learn. 

A.1.1. Prompt: Evaluate the degree to which the development of the school’s vision, mission, and 
schoolwide action plan has been impacted by pertinent student/community profile data, identified 
global competencies, and current educational research. 

 

Findings Supporting Evidence 

MES vision, mission, SLOs and SIP are aligned with the SSP 
“20/20: A Clear Vision for Education On Guam”, which 
addresses comprehensive and major areas, focuses on more 
strategies and sustaining practices, supports current 
educational research and directly addresses the Guam 
Education Board (GEB) goals. 
 
MES SIP is currently designed to achieve the long term goals in 
the SSP, which defines the work of the school in targeting 
achievement for all students. This plan is the driving force to 
identify school programs that will meet the needs of the 
students.  MES continues to monitor, update the SIP, and will 
reassess based on the impact of student learning and student 
profile data. 
 

● GDOE/MES Vision 

● MES Mission  

● MES SLOs  

● SIP 

● SSP 

 
 
 

 

 

 

http://machananaoelementaryschool.weebly.com/vision-mission-slos.html
http://machananaoelementaryschool.weebly.com/vision-mission-slos.html
http://machananaoelementaryschool.weebly.com/vision-mission-slos.html
https://drive.google.com/open?id=1xiwXatrhsrXmnqfiExP-URNSXvtktkA9
https://sites.google.com/a/gdoe.net/curriculum-and-instruction/home/state-strategic-plan/GDOE%20State%20Strategic%20Plan%20for%20Education%20%28Adopted%20September%2023%2C%202014%29.pdf?attredirects=0&d=1
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Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes, and Schoolwide Action 
Plan 

A1.2. Indicator: The processes to ensure involvement of representatives from the entire school 
community in the development/refinement of the vision and mission are effective. 

A1.2. Prompt. Evaluate the effectiveness of the processes that ensure involvement of the entire school 
community.   

 

Findings Supporting Evidence 

MES has utilized GDOE’s vision since 2014.  Since then, there 
was no need for revisions for MES vision and mission. 

In 2009, Expected School-wide Learner Results (ESLRs) was 
developed.  On June 26, 2013, prior to the adoption of the SSP, 
MES transitioned from ESLR to SLO in anticipation of GDOE 
schools receiving accreditation status. At the beginning of SY 
14-15, the school community was informed that MES will be 
going through the Initial Accreditation process. During 
Professional Development (PD) on September 30, 2015, the 
faculty and staff were introduced to the Initial Accreditation 
process.  At this time, the SLO were revisited with the focus on 
revision to include indicators.  Between September 30 and 
April 2016, faculty and staff worked collaboratively with Focus 
Group A and in their grade levels in developing SLOs that are 
clear and concise.  On the April 27, 2016 PD, faculty and staff 
began planning the SLO indicators and identified possible 
indicators for each SLO.  On August 17, 2016, the faculty and 
staff collectively discussed the updated SLO and the top three 
indicators for each SLO. During the Initial Visit back in April 
2017, MES was still in its infancy stage in developing and 
finalizing the indicators for each SLO. Teachers wanted to 
create an evaluation tool on students achieving the SLOs, but 
needed indicators to determine if they achieved that particular 
SLO. Through dialogues in the Leadership Team, Focus Groups, 
Grade Level Meetings and PLCs and PTO Meetings, the 
indicators for each SLO were created. A survey was sent out to 
parents in February 2017 to get input on suggestions on how 
their child will achieve each SLO.  Parents agreed to the 
indicators, an evaluation tool was created and to implement 
for SY 2017-2018. The SLO Evaluation Tool had made an 
impact on improvement of student behavior and academics 
these past three years. 
 
A parent survey was conducted asking parents input on the 
indicators and 96% of the parents agreed. 

● SLO Evaluation Tool  
● Survey – How is our school 

doing?- August 2019 

https://bf1e38cb-a-efce01b9-s-sites.googlegroups.com/a/gdoe.net/curriculum-and-instruction/home/district-action-plan/GDOE%20State%20Strategic%20Plan%20for%20Education%20%28Adopted%20September%2023%2C%202014%29.pdf?attachauth=ANoY7coqY3NGjS6OFG8S1whpFP3CZ_uFmSWCllTSuKPghS3IlXulfiXsrtBEFlTaMZ-U0dnjNAkLGW_ZeJ7wdAc3S9f0TS6x_CSkoWPgiRZFp2Bx0ZcBVICJ3Y061q1QnUpq45G9y_mDg15IczbUtIOddpyYY0wv8DFSyfUCTMWE1VsSfeon4ZVDBK_SsbTV2bJWx-_xMJLlzeZWGgHay7ZQr1gJZ0aBf6DhRtrLbOpXpD31fDnnkALG6znzvPHB2iV9pgGBdB8mGdzFRzwY1O-LkfLIIdEtdJHtvwvZE9vVSh0kHhxWwq-f5mHE6oHAzERADKl2eYKG0rTYsf4xfu8Jqlde8xibjCfW1r2gAR37ytP-hyVzrvk%3D&attredirects=0
https://bf1e38cb-a-efce01b9-s-sites.googlegroups.com/a/gdoe.net/curriculum-and-instruction/home/district-action-plan/GDOE%20State%20Strategic%20Plan%20for%20Education%20%28Adopted%20September%2023%2C%202014%29.pdf?attachauth=ANoY7coqY3NGjS6OFG8S1whpFP3CZ_uFmSWCllTSuKPghS3IlXulfiXsrtBEFlTaMZ-U0dnjNAkLGW_ZeJ7wdAc3S9f0TS6x_CSkoWPgiRZFp2Bx0ZcBVICJ3Y061q1QnUpq45G9y_mDg15IczbUtIOddpyYY0wv8DFSyfUCTMWE1VsSfeon4ZVDBK_SsbTV2bJWx-_xMJLlzeZWGgHay7ZQr1gJZ0aBf6DhRtrLbOpXpD31fDnnkALG6znzvPHB2iV9pgGBdB8mGdzFRzwY1O-LkfLIIdEtdJHtvwvZE9vVSh0kHhxWwq-f5mHE6oHAzERADKl2eYKG0rTYsf4xfu8Jqlde8xibjCfW1r2gAR37ytP-hyVzrvk%3D&attredirects=0
https://drive.google.com/open?id=1u4ye_PvTI5Lz5ZA4q4CEpoq4ScIOy7dG
https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93
https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93
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The school has an effective process for ongoing review and 
revision of the SIP.  The Leadership Team monitors the 
implementation of the SIP and communicates the status in 
their respective Focus Groups and Grade Levels.  The status of 
the SIP is collaboratively gathered by the Focus Groups and 
makes any revisions/updates with the guidance and support 
from School Principal, to ensure goals and objectives are 
achieved.  The SIP consists of school-based activities that 
determine how our school will meet Student Learning Needs. 
SIP is reviewed, updated, monitored bi-weekly in focus groups 
and in monthly faculty meetings and PDs.  At the end of the 
school year, SIP is revised based on student profile data. 
 

 
 

Understanding of Vision, Mission, Schoolwide Learner Outcomes, and Schoolwide Action Plan 

A1.3.  Indicator: Students, parents, and other members of the school community demonstrate 
understanding of and commitment to the school’s vision and mission, schoolwide learner outcomes, 
and action plan.  

A1.3.  Prompt: Evaluate the degree to which the school ensures that students, parents, and other 
members of the school’s community understand and are committed to the school’s vision, mission, 
and the schoolwide action plan. 

 

Findings Supporting Evidence 

The school ensures that students, parents and other members 
of the school’s community understand and are committed to 
the school’s vision and mission through various opportunities 
in being involved. 
 
Teachers utilized the SLO Evaluation Tool to evaluate students 
that demonstrate an understanding of the SLOs through the 
lessons taught in class.   
 
Students that are recognized as MMM on a monthly basis have 
been selected by their teacher who demonstrate the criteria 
of the 3Bs that is aligned with our SLOs. 
 
Parents demonstrate their level of understanding and 
commitment by bringing their child/children to school every 
day.  Attendance rate data show that 90% of our students 
come to school on a daily basis.   
 
Another way parents demonstrate that they understand and 
are committed to the school’s vision and mission is their 
participation in co-curricular and extra curricular activities by 

● Parent Survey-How is Our 
School Doing? August 2019 

● PTC Sign-in Sheets 
● PTO Binder  

○ PTO Agenda/Sign-in 
Sheets 

○ Newsletters 
● Focus Group E Binder  

○ FAST Sign-in Sheets 
● GL/PLC Binders  

○ PLC Agenda & Minutes 
● Faculty Survey  
● Staff Survey 
● SLO Evaluation Tool 

 

https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93
https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93
https://drive.google.com/open?id=1d_kMMUiy4_6A9sdeBcVHVQ5HDoJPrDvL
https://docs.google.com/forms/d/e/1FAIpQLScnwMUGlHsdDnYQx9bPUfAx_ypPHk4a51FH6S4nS63GkPoQ-g/viewanalytics
https://drive.google.com/open?id=1d1Xr5kQTOR_RkVMYiyMvrvNuOsbKpmLDnTBMHkxXrMQ
https://drive.google.com/open?id=1u4ye_PvTI5Lz5ZA4q4CEpoq4ScIOy7dG
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participating in Read-A-Thon, Art-A-Thon, Zumba, Kickball 
Tournament, Poster contests,  Jump Rope for Heart, etc.; 
attending Parent-Teacher conferences for both quarters, or 
more conferences as needed; participating in FAST Workshops 
by learning strategies to reinforce at home. 
 
MES effectively communicates and provides opportunities for 
students, parents, and other members of the school 
community to understand and commit to our school’s vision, 
mission, SLOs and SIP.   Students, parents and other members 
of the school community attended and participated in the 
following events:  student/parent orientations, Open House, 
school assemblies, Parent Teacher Conferences (PTC), Parent 
Teacher Organization (PTO) meetings, in Co-Curricular and 
Extra Curricular Activities, FAST Workshops, and Focus Group 
Meetings. 
 
In addition, they are informed through the monthly 
newsletters, school planners, parent student handbook, and 
school website.  
 
According to the parent survey, out of 358, 98% stated that 
they understand and are committed to the school’s vision. Out 
of 363, 98% stated that they understand and are committed to 
the school’s mission. Out of 366 total responses, 96% stated 
that they are provided opportunities to be involved in their 
child’s education. Out of 358 total responses, 96% stated that 
they understood the SLOs. Out of 367 responses, only 86% 
stated that they were aware of the school SIP and how it 
addresses the needs of the school.  MES will continue to 
educate and involve the school community to have a more 
understanding and commitment to our SIP. 

 
 

Regular Review and Revision 

A1.4.  Indicator: The school is implementing an effective process for regular review/revision of the 
school vision, mission, schoolwide learner outcomes, and the schoolwide action plan based on the 
student needs in an evolving global society. 

A1.4.  Prompt: Evaluate the effectiveness of the process for regular review/revision of the school 
vision, mission, schoolwide learner outcomes, and the schoolwide action plan. 

 

Findings Supporting Evidence 

MES has an effective process for regular review/revision of the 
school vision, mission, schoolwide learner outcomes, and the 

● SLO Evaluation Tool  
● GL/PLC Binder  

○ SLO Work Samples  

https://drive.google.com/open?id=1u4ye_PvTI5Lz5ZA4q4CEpoq4ScIOy7dG
https://drive.google.com/open?id=1XcCaXelVQ5vKqzSDeW2nZ0CEThRk52Rs
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schoolwide improvement plan based on the student needs in 
an evolving global society. 

MES has utilized GDOE’s vision since 2014.  Since then, there 
was no need for revisions for MES vision and mission. 

ESLRs Transitioned to SLOs at the first Initial Accreditation visit. 
However, a need to determine student achievement for each 
SLO was not established at the time. Therefore, indicators 
were created to address student achievement. 
Through dialogues in the Leadership Team, Focus Groups, 
Grade Level Meetings and PLCs and PTO Meetings, the 
indicators for each SLO were created. A survey was sent out to 
parents in February 2017 to get input on suggestions on how 
their child will achieve each SLO.  Parents agreed to the 
indicators, and an evaluation tool was created to implement 
for SY 2017-2018. The SLO Evaluation Tool had made an 
impact on improvement of student behavior and academics 
these past three years. 
 
According to the parent survey “How is Our School Doing?” 
96% of the parents agree with our school’s current SLOs. 

● GDOE Vision 
● GDOE Mission 
● MES Mission  
● SSP 
● SIP 
● PBIS Matrix 
● PBIS Data 
● Parent Survey – How is our 

school doing?- August 2019 

 

 
 

Schoolwide Learner Outcomes and Vision and Mission  

A1.5.  Indicator: Schoolwide Learner Outcomes and academic standards are reflected in the school’s 
vision and mission.  

A1.5.  Prompt: Evaluate the ways in which schoolwide learner outcomes and academic standards are 
reflected in the school’s vision and mission.  

 

Findings Supporting Evidence 

MES vision and mission are aligned with the SLOs and 
academic standards.  

Teacher’s lesson plans include the SLOs, which are aligned 
with the academic standards.  Students must achieve these 
SLOs on a quarterly basis through the SLO Evaluation Tool in 
order to be responsible, respectful, and ready for life.    

PBIS Data shows an improvement in student behavior from SY 
2016 to present. Students are demonstrating the SLOs which 
are aligned with the MES vision and Mission. 

Students that are recognized as MMM on a monthly basis that 
have been selected by their teacher who demonstrate the 

● SLO Evaluation Tool  
● GL/PLC Binder  

○ SLO Work Samples  
● Lesson Plans 
● PBIS Data 

http://machananaoelementaryschool.weebly.com/vision-mission-slos.html
http://machananaoelementaryschool.weebly.com/vision-mission-slos.html
http://machananaoelementaryschool.weebly.com/vision-mission-slos.html
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Y3VycmljdWx1bS1hbmQtaW5zdHJ1Y3Rpb258Z3g6MjBhZTIzZGZmMWM3ZWQwZg
https://drive.google.com/open?id=1xiwXatrhsrXmnqfiExP-URNSXvtktkA9
http://machananaoelementaryschool.weebly.com/pbis.html
http://machananaoelementaryschool.weebly.com/pbis.html
https://drive.google.com/open?id=1teEFv7kaT0FqxXL01wQPMaGuF7z9EnOY
https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93
https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93
https://drive.google.com/open?id=1u4ye_PvTI5Lz5ZA4q4CEpoq4ScIOy7dG
https://drive.google.com/open?id=1XcCaXelVQ5vKqzSDeW2nZ0CEThRk52Rs
https://drive.google.com/open?id=18b0agtE3bpl0Sohx-Vl_IkDLI1Ta3nhu
https://drive.google.com/open?id=1teEFv7kaT0FqxXL01wQPMaGuF7z9EnOY
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criteria of the 3Bs, which is aligned with our SLOs, vision and 
mission. 
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Category A: Organization  
 
A2. Governance Criteria   
The school’s program and operations are in alignment with a) the Guam Board of Education’s policies and 
b) the Guam Department of Education rules, regulations, and procedures. The Guam Education Board 
(GEB) delegates implementation of monitoring of these policies to the Guam Department of Education 
and approves the GDOE State Strategic Plan.  
 

Understanding the Role of the Governing Authority 

A2.1.  Indicator: The School community understands the governing authority’s role, including how 
stakeholders can be involved.  

A2.1.  Prompt: To what degree does the school community understand the governing authority’s role, 
including how stakeholders can participate in the school’s governance?  

 

Findings Supporting Evidence 

Teachers are aware of the roles and responsibilities of the GEB 
pertinent to their specialized area.  GEB roles, responsibilities, 
and policies are available on the GDOE website and at the 
school for professional staff to better understand and use as a 
reference in decision making.  The faculty and student 
handbook outlines most of the policies.  PDs are provided to 
professional staff on certain board policies such as BP 409 
“Prevention and Intervention against Harassment, 
Intimidation or Bullying, Cyberbullying, Sexting, and Sexual 
Harassment” and BP 411 “Attendance and Grading”.  The 
School Principal takes the lead in ensuring implementation of 
the GEB policies at the school level in order to be in compliance 
with local and federal laws.   
 
The school community understands that the Guam Education 
Board is responsible for all policies that govern the 
Department of Education. As it is stated in its entirety under 
Guam Code Annotated Title 17 Chapter 3 § 3102.1 The Guam 
Education Board conducts monthly meetings and work 
sessions. During the work sessions, the Guam Education Board 
members meet collaboratively to adopt policies and 
procedures as prescribed by law. The members are 
responsible for the establishment of the academic school 
calendar, curriculum goals and policies. Board meetings are a 
venue that provides the school communities (Stakeholders) 
the opportunity to express their concerns, questions, or 
comments regarding their prospective school. The Board can 
be accessed through the DOE website and input can be 
provided electronically. 
 

● Faculty Survey  
● Staff Survey 
● Student/Parent Handbook 
● Faculty/Staff Handbook 

https://docs.google.com/forms/d/e/1FAIpQLScnwMUGlHsdDnYQx9bPUfAx_ypPHk4a51FH6S4nS63GkPoQ-g/viewanalytics
https://drive.google.com/open?id=1d1Xr5kQTOR_RkVMYiyMvrvNuOsbKpmLDnTBMHkxXrMQ
http://machananaoelementaryschool.weebly.com/student--parent-handbook.html
https://drive.google.com/open?id=0BzjkUXklZt6JYk9EaHpGVW9INXA0d3VvQ2pfM0EtNGdRcEpz
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According to our school parent survey: Out of 363 responses, 
94% stated that they are provided opportunities to be involved 
in the needs of the school. 
 
According to the survey conducted on December 4, 2019, 48% 
of the faculty understands the governing authority’s role. MES 
leadership will present on the governing authority’s roles in 
Faculty Meeting and/or PDs. 
 
Based on surveys conducted in SY 19-20, 48% of the faculty 
and 100% of the staff stated they have a clear understanding 
about the relationship between the governing board and the 
responsibilities of the faculty and staff. MES leadership will 
present on the governing authority’s roles in Faculty Meeting 
and/or PDs. 

  
 

Relationship between the Governing Authority and School 

A2.2.  Indicator: The school’s stakeholders understand the relationship between the governing 
authority’s decisions, expectations, and initiatives that guide the work of the school.  

A2.2.  Prompt: Provide examples of how stakeholders understand the relationship between the 
governing authorities’ decisions, expectations, and initiatives that guide the work of the school.  

 

Findings Supporting Evidence 

The governing authority of GDOE is GEB.  GEB develops 
policies to benefit students and the school system.  The duties 
and responsibilities of the GEB include among other, 
establishing curriculum goals and policies; establishing student 
performance standards and a mechanism for standardized 
assessment of each student based upon the content 
standards; establishing and approving a textbook list; 
establishing student discipline policy; establishing the school 
calendar; establishing graduation standards; and periodically 
reviewing established policies for refinement and 
improvement.  All public schools are mandated to implement 
board policies. 
 
Stakeholders understand the relationship between the 
governing authority’s decisions, expectations, and initiatives 
that guide the work of the school by supporting, adhering, and 
complying to Board Policies and SOPs, just to name a few. 
 
SOP 200-006 Online Parent-Teacher Communication 
PowerTeacher GradeBook is designed as a vehicle for 

● Focus Group E Binder  
○ Newsletters 

● Student Planners 
● MES Website  
● MES Facebook 
● MES Instagram 
● Powerschool 
● Faculty/Staff Handbook 
● Student/Parent Handbook 
● Focus Group Meetings 
● GEB Calendar of Monthly 

Meetings 

https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z2RvZXxneDpmMDE0NGFjY2U4NGEwOWI
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z2RvZXxneDpmMDE0NGFjY2U4NGEwOWI
https://drive.google.com/open?id=1d_kMMUiy4_6A9sdeBcVHVQ5HDoJPrDvL
http://machananaoelementaryschool.weebly.com/
https://www.facebook.com/Machananao-Elementary-School-287515717938435/
https://instagram.com/mighty_marlins?igshid=lmr2hrwixsh9
http://machananaoelementaryschool.weebly.com/parent-portal.html
https://drive.google.com/open?id=0BzjkUXklZt6JYk9EaHpGVW9INXA0d3VvQ2pfM0EtNGdRcEpz
http://machananaoelementaryschool.weebly.com/student--parent-handbook.html
https://sites.google.com/a/gdoe.net/guam-education-board/
https://sites.google.com/a/gdoe.net/guam-education-board/
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effective, on-going, and open communication between the 
school and home.  
 
Lesson Plan Policy - BP 378 states that classroom teachers 
shall be responsible for preparing daily written lesson plans. At 
minimum, the following components of each lesson shall 
contain: 

- Student Learner Outcomes (SLOs)  
- Skills/content standards & performance indicators  
- Anticipatory set or effective grabber 
- Instruction strategies 
- Methods of assessment  
- Checking for understanding  
- Guided Practice  
- Closure  
- Modifications for students in need  
- Textbooks/materials/resources used to support the 

lesson. 
 

BP 705- Healthy Snacks - Parents are given information on 
approved snacks at school to promote a healthy lifestyle.  
Uniform policies - BP401 - The intent of this policy is to 
promote the following: improve student behavior, promote 
appropriate attire, promote unity and pride, promote safety 
and security of all school personnel, minimize and or eliminate 
any socio-economic distinction, and promote an environment 
free of harassment.  
Attendance - BP411 - Students are required to attend classes. 
If students are absent a note must be provided. 
 
EDUCATION TECHNOLOGY USE POLICY - BP 836 GDOE’s 
Education Technology Use Policy shall include established 
rules and regulations for all users accessing the GDOE network. 
Use of the District’s technology that is inconsistent with this 
policy may result in the loss of access and legal action up to 
and including restrictions to GDOE premises. Technology use 
forms are given to each student for parents to complete.  

 
 

Faculty, Staff, and Governing Authority  

A2.3.  Indicator: There is clear understanding about the relationship between the governing authority 
and the responsibilities of the faculty and staff.  

A2.3.  Prompt: To what degree is there clear understanding about the relationship between the 
governing board and the responsibilities of the faculty and staff.  

 
 

https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z3VhbS1lZHVjYXRpb24tYm9hcmR8Z3g6NjNiY2U4ODMxNzkxMTFh
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z3VhbS1lZHVjYXRpb24tYm9hcmR8Z3g6NjNiY2U4ODMxNzkxMTFh
https://c64a4e2e-a-efce01b9-s-sites.googlegroups.com/a/gdoe.net/guam-education-board/GEB-Policies/705-Food%20and%20Nutrition%20Services%20Management%20%28revised%2002-24-16%29.pdf?attachauth=ANoY7cp-AF3xCuCsyeFzCTxqtkmTd562dy_UvCXqqqaSplDdvRhBbN1zjEbvUXevTPfFloDEeM8IZysqH053wK_UyuI0IvXvL4uzqFvByqBZKur9YSol46nlhYyKbcgzcUCiIuxCiGrC-yyImcnOvHeIeFV4ZqeXe_9_j8LIxLTSjwUkpMhKqdj1Vs_CmdknL98vSaqx9HrU3FZgZeLdpewev_59RWbiiIXB-dApTdgoCA3jacyI_i1TQxpeKx_0QGlNk0z7yKNfkoMqPZqCyoVOA_Bk6jjsx2JJ5ZYKb1tWc1rjhxNffpmGnxMXA4k7INsg2_fXp_ea&attredirects=0
https://c64a4e2e-a-efce01b9-s-sites.googlegroups.com/a/gdoe.net/guam-education-board/GEB-Policies/705-Food%20and%20Nutrition%20Services%20Management%20%28revised%2002-24-16%29.pdf?attachauth=ANoY7cp-AF3xCuCsyeFzCTxqtkmTd562dy_UvCXqqqaSplDdvRhBbN1zjEbvUXevTPfFloDEeM8IZysqH053wK_UyuI0IvXvL4uzqFvByqBZKur9YSol46nlhYyKbcgzcUCiIuxCiGrC-yyImcnOvHeIeFV4ZqeXe_9_j8LIxLTSjwUkpMhKqdj1Vs_CmdknL98vSaqx9HrU3FZgZeLdpewev_59RWbiiIXB-dApTdgoCA3jacyI_i1TQxpeKx_0QGlNk0z7yKNfkoMqPZqCyoVOA_Bk6jjsx2JJ5ZYKb1tWc1rjhxNffpmGnxMXA4k7INsg2_fXp_ea&attredirects=0
https://c64a4e2e-a-efce01b9-s-sites.googlegroups.com/a/gdoe.net/guam-education-board/GEB-Policies/401-Uniform%20Policy%20%28Amended-113011%29.PDF?attachauth=ANoY7cp8J31NT45LUDwI3zYLBaxdMuQSZ6_gGyDaujIjLagBePzQjVyzCRLIu2MdUJW0mNoEKRZQIfz2uMMivXYOR6n8BhHLQJjfrLSMEk4uhV7gt23VcF43SmJCiphw2j-pfexMESkPEAMGpD7GFd3nIm4W4kgGJ86zoVF0hXFW9f49-M1i5qgJn7bc-XIs_gfT-UCu0CYHiAR-lS9slNRlwKLb1yoVFlbPTcduk_Ajz5bBlaRO64n60TyJ7OZcyVF0T-pzBp0bEXgJ-BPTcThoYBynI2ConA%3D%3D&attredirects=0
https://c64a4e2e-a-efce01b9-s-sites.googlegroups.com/a/gdoe.net/guam-education-board/GEB-Policies/411-%20Attendance%20%28Amended-092415%29.pdf?attachauth=ANoY7cpM_caWrQVYzUB9V3b-bzHl8mRoD2BSvOj3e64JJcM_DMetmXW-dYqILjvscvEIViTvt_9MEPsdgpRC6FeBMEmo4TYFvzAyPbFW_OzFkWJq3dmw3k5vg3qX3Kp0fb_M4tNv0j_PLJStPMT4PJM-Oe0Kd5QiAQGIn4wEPriQ_vouCUs-DtzEZC6ogkczIxIGnsGNsr5Jlsk3jAQiGJlOmYGn6Skij_m5tJgRDE9ma8aEMmLrgx24Br0IlL5tqgVDLInR5Uk_8-8XgNYHag9jxkPatzqd5w%3D%3D&attredirects=0
https://c64a4e2e-a-efce01b9-s-sites.googlegroups.com/a/gdoe.net/guam-education-board/GEB-Policies/836-EducationTechnologyUse%20%28Parents%20Guardians%20and%20Visitors%29.pdf?attachauth=ANoY7cpdYDhSl0aw1tb_yYbiqPiiSUixrthVjMDaaehwDR-OesZIQJJr5o7gKKYM_esRKNQ5hA7ka2UG_imvLeADMwBg5sYXZwb9SglH92tsDRcT6Fq5xavO2pKuBCAyH9K65WwxfIytbuFrFClrDt12jQRc-hrALNpG9vnRP2hb1cQiflRb_59ruJnDy7cjyse74AuQX1vL9Vx-64S1i8gkyCp-TpC0RXN2D3dcADUa7Zq7nGf00fbNVMijpXqW5YebccmASOMoWx7JE1yS10S-DmQHohHQMlbJ-HI-pZn5imhEFmR_6oU3iX685rq367c2j-pZw7WH&attredirects=0
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Findings Supporting Evidence 

Teachers are aware of the roles and responsibilities of the GEB.  
Board Policies are available in the GDOE website to better 
understand and use as a reference in decision making. The 
faculty and student handbook outlines most of the policies.  
PDs are provided to professional staff on certain board policies 
such as: 
BP 901 “Prevention and Intervention against Harassment, 
Intimidation or Bullying, Cyberbullying, Sexting, and Sexual 
Harassment” 
 
BP 411 “Attendance and Grading”.  The School Principal takes 
the lead in ensuring implementation of the GEB policies at the 
school level in order to be in compliance with local and federal 
laws.  
Attendance - BP411 - Students are required to attend classes. 
If students are absent a note must be provided.  
SOP 200-006 Online Parent-Teacher Communication 
PowerTeacher GradeBook is designed as a vehicle for 
effective, on-going, and open communication between the 
school and home.  
Lesson Plan Policy - BP 378 states that classroom teachers shall 
be responsible for preparing daily written lesson plans. At 
minimum, the following components of each lesson shall 
contain: 

- Student Learner Outcomes (SLOs)  
- Skills/content standards & performance indicators  
- Anticipatory set or effective grabber 
- Instruction strategies 
- Methods of assessment  
- Checking for understanding  
- Guided Practice  
- Closure  
- Modifications for students in need  
- Textbooks/materials/resources used to support the 

lesson.  
 
Based on surveys conducted in SY 19-20, 45% of the faculty 
and 100% of the staff stated they have a clear understanding 
about the relationship between the governing board and the 
responsibilities of the faculty and staff. Leadership will present 
during Faculty Meetings and/or PDs on the Governing Board 
and responsibilities. 

● Student/Parent Handbook 
● Faculty/Staff Handbook 
● Teacher Orientation Binder 
● Faculty Survey  
● Staff Survey 

 
 
 
 
 

https://c64a4e2e-a-efce01b9-s-sites.googlegroups.com/a/gdoe.net/guam-education-board/GEB-Policies/901-Prohibiting%20Harassment%2C%20Intimidation%20Bullying%2C%20Cyberbullying%2C%20Sexting%2C%20Sexual%20Misconduct%20%26%20Fraternization.pdf?attachauth=ANoY7co0Pe_NE2RNjQu-H7pt4qhH6OjCforGt-I6SR42Gq1_feQCmHMVY7qo7trhl4P5Ti9JlfW7V2_ZvOytQ5ATMHkUB33crKuRFFHebrELiQHpAlYktl0MyZxA26yp7uByW2kMV6U5L02saFYSoiwuQd0C2Xyt_MNy3u1Vnfa-yJjQfl5nS7zinTyUMjgrVHwFLHC0ZfaTVZm0vBhBUGq9qD0j26oiGbrFMXDpnrmx4ix27Rj_rfhpbGTZD193zopNvpIaduM32mb3ACNOXMh0Ge3SNYhiHhRK-aoMW1TDQN5FlRXCfyvxL7mhNKOBg47yoi43cpWzd4MI1o6TloKa0jrLn-sFkZVoZTrGm7Oj3-F2cgkYwh82dQihQXc8JwaEQKdJA_Ks&attredirects=0
https://c64a4e2e-a-efce01b9-s-sites.googlegroups.com/a/gdoe.net/guam-education-board/GEB-Policies/901-Prohibiting%20Harassment%2C%20Intimidation%20Bullying%2C%20Cyberbullying%2C%20Sexting%2C%20Sexual%20Misconduct%20%26%20Fraternization.pdf?attachauth=ANoY7co0Pe_NE2RNjQu-H7pt4qhH6OjCforGt-I6SR42Gq1_feQCmHMVY7qo7trhl4P5Ti9JlfW7V2_ZvOytQ5ATMHkUB33crKuRFFHebrELiQHpAlYktl0MyZxA26yp7uByW2kMV6U5L02saFYSoiwuQd0C2Xyt_MNy3u1Vnfa-yJjQfl5nS7zinTyUMjgrVHwFLHC0ZfaTVZm0vBhBUGq9qD0j26oiGbrFMXDpnrmx4ix27Rj_rfhpbGTZD193zopNvpIaduM32mb3ACNOXMh0Ge3SNYhiHhRK-aoMW1TDQN5FlRXCfyvxL7mhNKOBg47yoi43cpWzd4MI1o6TloKa0jrLn-sFkZVoZTrGm7Oj3-F2cgkYwh82dQihQXc8JwaEQKdJA_Ks&attredirects=0
https://c64a4e2e-a-efce01b9-s-sites.googlegroups.com/a/gdoe.net/guam-education-board/GEB-Policies/901-Prohibiting%20Harassment%2C%20Intimidation%20Bullying%2C%20Cyberbullying%2C%20Sexting%2C%20Sexual%20Misconduct%20%26%20Fraternization.pdf?attachauth=ANoY7co0Pe_NE2RNjQu-H7pt4qhH6OjCforGt-I6SR42Gq1_feQCmHMVY7qo7trhl4P5Ti9JlfW7V2_ZvOytQ5ATMHkUB33crKuRFFHebrELiQHpAlYktl0MyZxA26yp7uByW2kMV6U5L02saFYSoiwuQd0C2Xyt_MNy3u1Vnfa-yJjQfl5nS7zinTyUMjgrVHwFLHC0ZfaTVZm0vBhBUGq9qD0j26oiGbrFMXDpnrmx4ix27Rj_rfhpbGTZD193zopNvpIaduM32mb3ACNOXMh0Ge3SNYhiHhRK-aoMW1TDQN5FlRXCfyvxL7mhNKOBg47yoi43cpWzd4MI1o6TloKa0jrLn-sFkZVoZTrGm7Oj3-F2cgkYwh82dQihQXc8JwaEQKdJA_Ks&attredirects=0
https://c64a4e2e-a-efce01b9-s-sites.googlegroups.com/a/gdoe.net/guam-education-board/GEB-Policies/411-%20Attendance%20%28Amended-092415%29.pdf?attachauth=ANoY7cp5jeKtmKibBC7D7rxhS0Fr178wnWnugWMF2A6Q1aaSB1mdU6Epf8S3o9Y5Y7ycWWuTr5ZMGzTFI5KYrzDNMJUHVzUPFthYLH_9wtsmpIskGkJjP8_zxQtkybVbosrr_5pAQx5n5PhYHnQKg_Jpj7zVe0MoNg5YgEVex0GyLEsiQbHVBR127dsa1MELAblx_XD3pj8gDw6hlmbl6sd7LZISxdmuZ3LECx900hT3v4KXVcwLimKDOXxtCHcLLQ3Ph4hJUsN7JI8lbP0hcJxXnfvo8mFelw%3D%3D&attredirects=0
https://c64a4e2e-a-efce01b9-s-sites.googlegroups.com/a/gdoe.net/guam-education-board/GEB-Policies/411-%20Attendance%20%28Amended-092415%29.pdf?attachauth=ANoY7cpM_caWrQVYzUB9V3b-bzHl8mRoD2BSvOj3e64JJcM_DMetmXW-dYqILjvscvEIViTvt_9MEPsdgpRC6FeBMEmo4TYFvzAyPbFW_OzFkWJq3dmw3k5vg3qX3Kp0fb_M4tNv0j_PLJStPMT4PJM-Oe0Kd5QiAQGIn4wEPriQ_vouCUs-DtzEZC6ogkczIxIGnsGNsr5Jlsk3jAQiGJlOmYGn6Skij_m5tJgRDE9ma8aEMmLrgx24Br0IlL5tqgVDLInR5Uk_8-8XgNYHag9jxkPatzqd5w%3D%3D&attredirects=0
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z2RvZXxneDpmMDE0NGFjY2U4NGEwOWI
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z2RvZXxneDpmMDE0NGFjY2U4NGEwOWI
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z2RvZXxneDpmMDE0NGFjY2U4NGEwOWI
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z3VhbS1lZHVjYXRpb24tYm9hcmR8Z3g6NjNiY2U4ODMxNzkxMTFh
http://machananaoelementaryschool.weebly.com/student--parent-handbook.html
https://drive.google.com/open?id=0BzjkUXklZt6JYk9EaHpGVW9INXA0d3VvQ2pfM0EtNGdRcEpz
https://docs.google.com/forms/d/e/1FAIpQLScnwMUGlHsdDnYQx9bPUfAx_ypPHk4a51FH6S4nS63GkPoQ-g/viewanalytics
https://drive.google.com/open?id=1d1Xr5kQTOR_RkVMYiyMvrvNuOsbKpmLDnTBMHkxXrMQ
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Category A: Organization  
 
A3. Leadership and Staff Criterion- Data-Informed Decision-Making  
Based on multiple sources of data, the school leadership and staff make decisions and initiate activities 
that focus on all students achieving the schoolwide learner outcomes and academic standards. The school 
leadership and staff annually monitor and refine the schoolwide action plan based on action plan 
alignment with the Guam State Strategic Plan based on the analysis of data to ensure alignment with 
student needs.  
 

Broad-Based and Collaborative Planning Process 

A3.1.  Indicator: The school’s planning process is broad-based, collaborative, and has the commitment 
of stakeholders, including the staff, students, and parents.  

A3.1.  Prompt: Comment on the effectiveness of the school planning process to ensure that it is broad-
based, collaborative, and fosters the commitment of stakeholders, including the staff, students, and 
parents.   

 

Findings Supporting Evidence 

MES planning process is broad-based, collaborative, and has 

the commitment of stakeholders, including the staff, students, 

and parents. 

MES has a clear system of networking to ensure that planning, 

monitoring, and evaluating is in place.  The school's Leadership 

Team comprised of the Principal, Accreditation and Focus 

Group Leaders, and Grade Level Chairpersons who provide 

direction, instructions and guidance to their respective team 

for the purpose of achieving the school goals as stipulated in 

the SIP.  Focus Groups consist of teachers from each grade 

level, special programs, support staff, and parents.   The Focus 

Groups addresses, implements, monitors, and evaluates the 

SIP. Focus Groups disseminates information and shares data at 

monthly scheduled Leadership Meetings. Data and 

information from their respective Focus Group is shared at 

Grade Level meetings, in addition the teachers collaborate on 

the review and evaluation of the curriculum to address 

student learning needs.  Monthly faculty and staff meetings 

are facilitated by the Principal to inform and discuss the 

progress of the various focus groups, grade levels, overall 

school accolades and improvement initiatives and pertinent 

issues regarding district and school operations.  Professional 

Learning Communities (PLC) occur in collaboration with grade 

level teachers and special programs. These meetings are 

collaborative, productive, and are data driven by examining 

and analyzing data from District Wide Assessments (DWA) and  

● Focus Group E Binder 
○ Newsletters  
○ FAST Workshop 

● GL/PLC Binders 
○  Intervention Plans 

● Parent Orientation Sign-in 
Sheets  

● PTC Sign-in Sheets 
● Balanced Leadership 

Framework 
● Balanced Leadership 

Document  
● NEHS 
● Parent Survey- “How is Our 

School doing?”- August 2019 

 

https://drive.google.com/open?id=1d_kMMUiy4_6A9sdeBcVHVQ5HDoJPrDvL
https://drive.google.com/open?id=13VQD9BGeNeeM-tpYVeqkppSBIMFibX6C
https://drive.google.com/open?id=1TZS1Gw4rS21YJXsEr2d1BHfy6Bdo2gubVyRBV4dnjPI
https://drive.google.com/open?id=1TZS1Gw4rS21YJXsEr2d1BHfy6Bdo2gubVyRBV4dnjPI
https://files.eric.ed.gov/fulltext/ED544245.pdf
https://files.eric.ed.gov/fulltext/ED544245.pdf
https://drive.google.com/open?id=1GTYZ73nqeV_tvycgm6YPJ-tCgXvC9qve
https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93
https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93
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Interim Assessments to determine student learning needs. 

Teachers dialogue, collaborate, analyze the assessment 

results, then modifies instructional approaches and determine 

interventions. PLCs and VPLCs both identify and make 

decisions on what students need to know, understand and be 

able to do through our SLOs and academic standards, which 

are aligned with our school mission.  The analysis of data is 

essential to become more culturally responsive and strategic 

on how to address a diverse student population and their 

needs, academically, socially, emotionally, behaviorally, and to 

assist students as they move from one grade level to the next. 

Students in National Elementary Honor Society (NEHS) are part 
of the school planning process and committed in the projects 
and activities of MES. Just to name a few are:  

1. Coin Drive for Hurricane Harvey Relief – MES school and 
community participated in this event in an effort to raise 
monetary funds to be able to assist the victims of Hurricane 
Harvey disaster. 

2. Harvest House Foster Family Christmas and Field Trip to 
Catholic Social Services Adult Daycare - Community Service – 
NEHS students participated in this community service activity 
to give back to the community. 

3. Community Service Project – IRA Read a Thon -  Read alouds 
in the primary grades – To provide service back to the 
community as mentors and to demonstrate responsibility, 
leadership, scholarship, and service skills. 

4.Fundraiser events like the School Carnival and Chuck-E-
Cheese night to raise funds for the induction ceremony at the 
Holiday Resort 

MES Student Council, aligned with the school-wide learners 
outcome, develops and supports special projects to improve 
our school. MES Student Council worked together with 
designated teacher advisors, school administration and fellow 
classmates. MES Student Council members served as role 
models for involved citizenship, self-directed learners, 
effective communicators, critical thinkers, and academic 
achievers.   

Officers in Student Council SY 18-19 were part of the school 
planning process and committed to the projects and activities 
of MES. Just to name a few are: 
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1. MES student council election – MES student council 
participated in this event to find students that will lead and 
serve as role models to their fellow students. They were able 
to display their leadership skills and develop their 
communication and social skills. 

2. Student store – MES student council participated in this 
event to raise funds for the student council and to 
demonstrate leadership, service skills, responsibility, and 
accountability by taking charge of the student store. This 
helped them develop their social skills as they were able to 
communicate with their fellow students. 

3. Community service – Reading and Math tutoring – MES 
student council participated in this event to provide back to 
the community as mentors and to demonstrate citizenship, 
being self-directed learners, and being effective 
communicators. MES student council was able to take an 
active part in their community and apply the skills learned. 

4. 100th day Carnival and Spring Carnival – MES student council 
participated in this event to raise funds and display social and 
communication skills as they communicate with their fellow 
students, which is part of SLOs.   

Students are involved through the analysis of their data scores 
of AIMSweb and CAs.  Teachers then determine students’ 
needs in the different academic subjects and promote learning 
by the use of students' interests. 
 
According to the “How is Our School doing?” survey: Out of 
363 responses, 94% stated that they are provided 
opportunities to be involved in the needs of the school.  

 
 

 

Correlation between Student Learning and the Schoolwide Action Plan 

A3.2.  Indicator: The Analysis of multiple sources of data (e.g., demographic, student achievement, 
perceptual process) guides the school’s schoolwide action plan.  

A3.2.  Prompt: How does the school ensure that the analysis of multiple sources of data, schoolwide 
learner outcomes, and academic standards are incorporated into the schoolwide action plan and 
impact the development, implementation, and monitoring of the plan?  
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Findings Supporting Evidence 

MES ensures that the analysis of multiple sources of data, SLOs 
and academic standards are incorporated into the SIP and 
impacts the development, implementation, and monitoring of 
the SIP. 

The SIP consists of action steps, now called School-based 
activities that determine how our school will meet Student 
Learning Needs. SIP is revisited, reviewed or revised bi-weekly 
in focus groups and in monthly faculty meetings and PDs.  At 
the end of the school year, SIP is revised based on the end of 
the year data. 

MES reviews the contents of the SSP. Analysis of DWA and 
Interim Assessments are utilized to identify our student 
learning needs. Demographics of the school helps us 
understand what factors attribute to the increase or decrease 
of scores.  

The SIP includes data collected from assessment results, such 
as, the DWA, Initial Assessments, Common Assessments, 
AIMSweb Benchmarks, and AIMSweb Progress Monitoring. 
Then SMART Goals are created based on the data analysis, 
prioritizing and addressing the standards to show student 
progress.  Finally, The components of the SIP are revisited, 
edited and updated for teachers to implement the plan.  

● GL/PLC Binder  
○ SMART Goals  
○ PLC Agenda & Minutes 

● AIMSweb Data  
● CAs Data  
● ACT Aspire 
● SBA Data 

 

 
 

Alignment of All Resources and the Schoolwide Action Plan  

A3.3. Indicator: There is correlation between the allocation of time/fiscal/ personnel/material 
resources and the implementation, monitoring, and accomplishment of the schoolwide action plan.  

A3.3.  Prompt: Evaluate the degree to which the allocation of all resources supports the 
implementation, monitoring, and accomplishment of the schoolwide action plan. 

 

Findings Supporting Evidence 

The allocation of all resources supports the implementation, 
monitoring, and accomplishment of the SIP.   The SIP consists 
of school-based activities- resources and materials are needed 
to complete the activities; Timeline is when we do these school 
based activities, time is allocated for PLCs and Assessments; 
Resources include materials, equipment and Personnel. A 

● Budget Survey 
● PTO Meeting (Budget Survey) 
● BP 700 Budget Preparation 

Procedures 
● Progress Data 

https://drive.google.com/open?id=1eQcxqGoRLr3KtsVo5RQSfMaDM2jD2gAm
https://drive.google.com/open?id=1DT7ZY9boNDm_aAbR9PvM2ISe4OGLTK2c
https://drive.google.com/open?id=1vYoQTBFS1eL5km0g4fCPcF7kJqnivoRP
https://drive.google.com/open?id=1MTd9KY5muVfMiOYjgmmAX_ncIi36s-K3
https://drive.google.com/open?id=1Gp3WbriLBQrCqkSKC3au7Lpv_e63AXhW
https://drive.google.com/open?id=1M8IB9pbvVAjBCmPSTWrQomMSsQvbuItl
https://c64a4e2e-a-efce01b9-s-sites.googlegroups.com/a/gdoe.net/guam-education-board/GEB-Policies/700-Budget%20Preparation%20Procedures.pdf?attachauth=ANoY7cqjfmSLTtDyrYlbV0_xFiozoGZ9YLGk_r2SUfmtaqRKhAU9G8fMuPh8NLIyftvfrxM9himUuG3ipWbQuOAI5ots1HJy4JO2kOAUVVIgiO2SjmOmwacESOQh7gI5HqJ5HI8lrSoi56asLqEzLlzjiqkqxf1jqEpkyeB4m4qEe9H8HwIjbYplW6b_PXXmW93whDT3GrvhulaHVroiQGqmHUOpgk48BxtcrpIo1eQ1qtLHmUUF2bxWimvJGHGb-6c26qA72PdqFQMaNKndmIR3rgBmq0VanQ%3D%3D&attredirects=0
https://c64a4e2e-a-efce01b9-s-sites.googlegroups.com/a/gdoe.net/guam-education-board/GEB-Policies/700-Budget%20Preparation%20Procedures.pdf?attachauth=ANoY7cqjfmSLTtDyrYlbV0_xFiozoGZ9YLGk_r2SUfmtaqRKhAU9G8fMuPh8NLIyftvfrxM9himUuG3ipWbQuOAI5ots1HJy4JO2kOAUVVIgiO2SjmOmwacESOQh7gI5HqJ5HI8lrSoi56asLqEzLlzjiqkqxf1jqEpkyeB4m4qEe9H8HwIjbYplW6b_PXXmW93whDT3GrvhulaHVroiQGqmHUOpgk48BxtcrpIo1eQ1qtLHmUUF2bxWimvJGHGb-6c26qA72PdqFQMaNKndmIR3rgBmq0VanQ%3D%3D&attredirects=0
https://drive.google.com/open?id=1EEdFmm02arrCi7uefre5YKPLNrxahyax
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survey is emailed to teachers on resources/materials needed 
to carry out the SIP.  

The school’s budget planning process follows Board Policy - 
700 (Budget Preparation Procedures).  MES fiscal policy 
assures the ongoing fiscal health and stability of the school. 
Through an internal process of communication, a budget 
committee makes budget recommendations to the 
Department of Education, which in turn submits its budget 
requirements to the GEPB for approval, then to the Guam 
Legislature for final review and approval.  

Parents, Faculty and Staff are given an opportunity to provide 
the School Principal with input regarding the school’s annual 
budget request through an online survey, hardcopies of the 
survey are also disseminated personally, or at a PTO and 
Region meetings. The budget is presented to all stakeholders 
and they are afforded the opportunity to provide input and 
feedback. 

 
 

Progress Monitoring of the Schoolwide Action Plan 

A3.4.  Indicator: The school’s Leadership Team has defined roles and responsibilities and monitors the 
progress of the implementation of the schoolwide action plan.    

A3.4.  Prompt: Comment on the roles and responsibilities of the school’s Leadership Team.  Evaluate 
the degree to which this team monitors the progress of the implementation of the schoolwide action 
plan. 

 

Findings Supporting Evidence 

The school’s Leadership Team has defined roles and 
responsibilities and monitors the progress of the 
implementation of the schoolwide action plan.  
 
The school's Leadership Team comprised of the School 
Principal, Accreditation and Focus Group Leaders, and Grade 
Level Chairpersons who provide direction, instructions and 
guidance to their respective team for the purpose of achieving 
the school goals as stipulated in the SIP.  Leadership Team 
meetings are scheduled monthly. 
 
Focus Groups consist of teachers from each grade level and 
support staff.  Focus Group meetings are scheduled bi-weekly 
with agenda in place and minutes submitted to Leadership at 
the end of each month. The Focus Groups addresses, 
implements, monitors, and evaluates the SIP. Focus Groups 

● SIP 

● Survey – How is our school 
doing?- August 2019 

● Meeting Minutes 
● Focus Group Responsibilities  
● MES School Calendar 

 

https://drive.google.com/open?id=1xiwXatrhsrXmnqfiExP-URNSXvtktkA9
https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93
https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93
https://drive.google.com/open?id=1z79_FOSB7UhDD-QzR0_PtvSgNCqejIyN
https://drive.google.com/open?id=0BzjkUXklZt6JTnZaZlRVNGVDQnRaZ1hiYUlJOXNENmVHaXZ3
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disseminate information and share data if any at monthly 
scheduled Leadership Meetings. 
 
Grade Levels collaboratively meet regularly during PLC and/or 
as needed to identify strengths and areas requiring 
improvement based on student data, determine the necessary 
corrective action or interventions, and disseminate 
information discussed at their Focus Group meeting. 
 
Vertical Alignment Professional Learning Communities (VPLCs) 
are held on a monthly basis. Teachers dialogue, collaborate, 
make decisions on what students need to know, understand 
and be able to do to further assist our students as they move 
from one grade level to the next. 
 
The School Principal analyzes and discusses meeting minutes 
held at PLCs, VPLCs, and GLs/CLTs. The School Principal also 
provides feedback on additional information that must be 
included to help with student data analysis. If needed, she 
ensures professional development occurs with current 
educational practices to build on skills as well as to provide 
opportunities for teachers and staff to improve the quality of 
teaching and learning. 
 
According to the “How is Our School doing?” survey: out of 365 
responses, 88% stated that the Principal provides effective 
leadership to ensure that there is adequate education for their 
child/ren. 
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Category A: Organization  
 
A4. Leadership and Staff Criterion- Schoolwide Organization for Student Achievement  
A qualified staff facilitates the achievement of the schoolwide learner outcomes, academic standards, and 
the successful implementation of the schoolwide action plan through a system of preparation, induction, 
and ongoing professional development.  
 

Qualifications of Staff 

A4.1.  Indicator: The school implements state personnel policies and procedures to ensure that staff 
are qualified based on background, training, and preparation.  

A4.1.  Prompt: Evaluate the procedures to ensure all staff members in all programs are qualified for 
their responsibilities within any type of instruction to ensure quality student learning and teaching.  

 

Findings Supporting Evidence 

MES ensures all staff members in all programs are qualified for 
their responsibilities within any type of instruction to ensure 
quality student learning and teaching.  
 
To qualify as an educator for GDOE, all teachers must acquire 
an educator certification from the Guam Commission for 
Educator Certification (GCEC).  The minimum educational 
requirements include a bachelor’s degree. In addition, they 
must also pass PRAXIS I / CORE tests.  
 
For the regular classroom teachers, certification types include: 
Temporary Educator, Initial Educator, Professional Educator, 
and Master Educator. For the CHamoru Language & Culture 
teachers, certification type includes: Temporary CHamoru, 
Basic CHamoru, Initial CHamoru, Professional Educator, and 
Master Educator. 
 
The primary purpose of the Guam Professional Teacher 
Evaluation Program is to continuously improve the instruction 
provided to each student. Evaluation also plays a significant 
role in ensuring accountability and professional growth. 
Educator evaluations must consider a balance of both 
educational practice and student outcome data, identified as 
student growth. The teacher evaluation system provides 
teachers and their school principals with valid and reliable 
information that should help teachers to improve and/or 
extend their instructional practices. Additional or specialized 
assistance is identified with a supportive, focused evaluation 
program. 
 
All teachers will be evaluated using the Guam Teacher 
Professional Standards, namely Standard 1: Planning; 

● Faculty Survey  
● Staff Survey 
● Teachers’ Certification 
● Guam Commission for 

Educators Certification 
● PD List  
● PL 32-220 GCEC 
● PTEP Documents 
● District Calendar (PDs) Online 

https://docs.google.com/forms/d/e/1FAIpQLScnwMUGlHsdDnYQx9bPUfAx_ypPHk4a51FH6S4nS63GkPoQ-g/viewanalytics
https://drive.google.com/open?id=1d1Xr5kQTOR_RkVMYiyMvrvNuOsbKpmLDnTBMHkxXrMQ
http://gcec.guam.gov/
http://gcec.guam.gov/
https://drive.google.com/open?id=1SEylcxGEOcXoL_C7f6MrTCIvZkfiWbN9
http://www.guamlegislature.com/Public_Laws_32nd/Public%20Law%2032-220%20-%20Bill%20No%20421-32.pdf
https://drive.google.com/drive/folders/1qazx2fzl5ta4uKPfRiwYAobj4n6RS6ss
http://www.gdoe.net/UMS/SY19-20_Calendar(7.19.19).pdf
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Standard 2: Instruction; Standard 3: Management; Standard 4: 
Reflection and Professional Development; and Standard 5: 
Learning Communities. Mini-observations along with evidence 
of student growth will be the basis for the end-of-the-year 
assessment, in addition to a report on the progress 
accomplished on the individual teacher’s Professional Growth 
Plan (PGP). Every teacher has room for growth. A teacher’s 
Professional Growth Plan (PGP) is a plan of action for that 
development. The plan will include a timeline, identified focus 
or goal, and the identification of documents to support 
growth. Working with administrators and/or a team of 
colleagues, the educator is able to reflect on current practices 
and identify areas for development. Professional learning 
should include collecting and interpreting data that identifies 
student growth. The plan should be submitted for approval to 
the administrator, with revisions as needed. At the completion 
of the yearly plan, the administrator year-end evaluation and 
finished documentation may be used for recertification. 
 
The Guam Professional Teacher Evaluation Program (PTEP) has 
the following objectives: 
To improve teacher practice by ensuring a link to professional 
learning; To gather data on student growth and teacher 
performance; To develop a support system for professional 
growth; and To fulfill the Guam Teacher Professional 
Standards. 
 
The school and district monitor each teacher’s certification in 
preparation for renewal and to ensure that all classes have a 
certified teacher. The school and district provide various 
professional activities to teachers in fulfilling professional 
development hours that can be used for recertification every 
school year. Teachers may also recertify by taking Continuing 
Education Units (CEU’s), or graduate credits from an 
accredited educational institution. The administrators and 
teachers work collaboratively in completing the Professional 
Growth Plan, where the administrator evaluates the teachers 
and provides immediate feedback to support teachers with 
meeting a satisfactory performance or higher. Meanwhile, the 
district provides one year of mentorship for new teachers who 
hold an Initial Educator certificate within their first three years 
of teaching to provide support in meeting the qualifications for 
the Professional Educator certification. 
 
Temporary Educator Certificate must be obtained by teachers 
who are not teaching in their areas of major or minor. The 
minimum educational requirements include a bachelor’s 
degree. In addition, they must also pass PRAXIS I / CORE tests. 
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Teachers are also given professional development trainings 
that are provided by the GDOE district. After each professional 
development, teachers are given time during meetings to 
discuss and present the professional development they have 
attended.   After each presentation teachers are given a survey 
to respond to the effectiveness of Professional development 
and how it improves teaching skills. 

 
 

Maximum Use of Expertise 

A4.2.  Indicator: The school has a process to assign staff members and provide appropriate 
orientation for all assignments so that the expertise of the staff members is maximized in order to 
promote quality student learning and teaching.   

A4.2.  Prompt:  Evaluate the process to assign staff members and provide an appropriate orientation 
process to ensure all staff are qualified and prepared for their responsibilities in order to promote 
quality student learning and teaching.  

 

Findings Supporting Evidence 

MES has a process to assign staff members and provide 
orientation for all assignments so that the expertise of the staff 
members is maximized in order to promote quality student 
learning and teaching. The Principal interviews and makes the 
recommendation. The Superintendent along with GDOE 
Human Resource hires based on certification and qualification.  
Once hired, Principal provides assignments.  Teacher and Staff 
Orientation are held in the beginning of the school.  The 
Principal continues to monitor through the PTEP and the GDOE 
Employee Performance Evaluation. 
 
At the start of every school year, all staff and faculty are given 
a Faculty Handbook. The handbook is read verbatim and 
discussed. The handbook consists of SOPs, school schedule, 
lesson plan sample, and all necessary documents to have a 
smooth school year.  
 
Other information included in the handbook are staffing 
patterns, board policies and supplemental trainings that help 
to ensure teachers and staff are ready for the school year.  
 
In addition, focus group binders are provided during teacher 
work day. This binder includes responsibilities and goals for 
each Focus Group.  
 

● PTEP Evaluation 
● GDOE Employee Performance 

Evaluation 
● PD List 
● Professional Involvement 

form  

http://www.gdoe.net/ums/ptep2015/PTEP-Manual-Revised-May-30-2014.pdf
https://drive.google.com/open?id=1aRMQaHgdSdsqRSoXEXXJo-RU-pXYIzW8
https://drive.google.com/open?id=1aRMQaHgdSdsqRSoXEXXJo-RU-pXYIzW8
https://drive.google.com/open?id=1SEylcxGEOcXoL_C7f6MrTCIvZkfiWbN9
https://drive.google.com/drive/folders/13yxeT2KXvUmfvsp24cVT7CFfd3qeyrBj
https://drive.google.com/drive/folders/13yxeT2KXvUmfvsp24cVT7CFfd3qeyrBj
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Teachers are also evaluated using the Professional 
Involvement which summarizes the courses taken, 
involvement in Professional Organizations in the community, 
PDs attended and their involvement and contributions in their 
respective Focus Groups and other Focus Groups. 
 
The Principal also assigns grade level members and staff to 
attend PD training provided by the district.  

 
 
 

Defining and Understanding Policies and Procedures 

A4.3.  Indicator: The school has clear written policies and procedures that define responsibilities and 
expectations, operational practices, and decision-making processes for administrators and staff.  

A4.3.  Prompt: Evaluate the written policies and procedures that define responsibilities, operational 
practices, decision-making processes for administrators and staff.  Determine the degree of clarity and 
understanding of these by administration and staff.  

 

Findings Supporting Evidence 

MES has clear written policies and procedures that define 
responsibilities and expectations, operational practices, and 
decision-making processes for administrators and staff. 
 
Policies and Procedures are dictated during Teacher 
Orientation and throughout the school year.  The Policies and 
Procedures are easily accessible in each teacher orientation 
binder, included in the Faculty Handbooks, and protocols.   
 
MES adheres to all GDOE policies, procedures, guidelines and 
protocols. 
 
The Guam Education Board is responsible for all policies that 
govern the Guam Department of Education. Based on Public 
Law 31-19, the Board shall have the authority to delegate such 
powers as it may deem appropriate but shall retain the 
ultimate responsibility for the exercise of its powers. 
 
Policies are available via GDOE website, student planners, and 
electronic copies. Procedures are set in place by the district. 
Personnel rules and regulations provide guidance and 
expectations for school employees to follow and are used to 
support a positive and professional work environment.  
 

● Faculty/Staff Handbook 

 

https://drive.google.com/open?id=0BzjkUXklZt6JYk9EaHpGVW9INXA0d3VvQ2pfM0EtNGdRcEpz
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In support of Goals #3 and #4 of the GDOE SSP, MES continues 
to adhere to policies and procedures that ensure MES faculty 
and staff are held accountable for responsibilities and safety 
of all students. 
 
Faculty and staff also have written procedures for the 
following evacuation plans: Fire, earthquake, chemical, shelter 
in place, bomb threat, and lockdown. These procedures are 
practiced with the students throughout the year. 

MES teachers are provided copies of SOP 2017- 001 regarding 
Special Education Employee Responsibilities: 
● Accommodations, Modifications, and Supports 
● Consultation and Monitoring 
● Reporting, Filing, and Implementation of Annual Goals 

 
 

Internal Communication and Planning 

A4.4.  Indicator: The school has effective structures for internal communication, planning, and 
resolving differences.   

A4.4.  Prompt: How effective are the existing structures for internal communication, planning, and 
resolving differences?  

 

Findings Supporting Evidence 

MES has effective structures for internal communication, 
planning, and resolving differences.   

MES has a clear system of networking (Leadership Team, Focus 

Groups, & Grade Levels) to ensure that monitoring and 

evaluating is in place.  

Internal communications are done through emails, 

newsletters, bulletin boards, meetings, chat groups, phone 

calls, and PowerSchool.  

Planning is done through faculty, PTO, and Staff meetings to 
address issues based on student learning and their needs. 
 
Based on surveys conducted in SY 19-20, 71% of the faculty 
and 100% of the staff stated the existing structures for internal 
communication, planning and resolving differences are 
effective. 

● Teacher Orientation Binder 
● MES School Calendar 
● Faculty/Staff Handbook 
● Focus B Binder 

○ Bulletin Boards 
● Focus E Binder  

○ Newsletters 
● PowerSchool 
● Meeting Minutes 
● Meeting Agendas 
● Faculty Survey  
● Staff Survey 

 
 

https://drive.google.com/open?id=0BzjkUXklZt6JTnZaZlRVNGVDQnRaZ1hiYUlJOXNENmVHaXZ3
https://drive.google.com/open?id=0BzjkUXklZt6JYk9EaHpGVW9INXA0d3VvQ2pfM0EtNGdRcEpz
https://drive.google.com/open?id=1d_kMMUiy4_6A9sdeBcVHVQ5HDoJPrDvL
https://docs.google.com/forms/d/e/1FAIpQLScnwMUGlHsdDnYQx9bPUfAx_ypPHk4a51FH6S4nS63GkPoQ-g/viewanalytics
https://drive.google.com/open?id=1d1Xr5kQTOR_RkVMYiyMvrvNuOsbKpmLDnTBMHkxXrMQ
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Staff Actions/Accountability to Support Learning  

A4.5.  Indicator: The school evaluates the effectiveness of the processes and procedures for involving 
staff in shared responsibility, actions, and accountability to support student learning throughout all 
programs.  This includes an evaluation of the collegial strategies used to implement innovations and 
encourage improvement, such as shadowing, coaching, observation, mentoring, group presentations.  

A4.5.  Prompt: How effective are the processes and procedures for involving staff in shared 
responsibility, actions, and accountability to support student learning throughout all programs? 
Provide representative examples and data regarding impact on student learning. 

 

Findings Supporting Evidence 

MES has effective processes and procedures for involving staff 
in shared responsibility, actions, and accountability to support 
student learning throughout all programs.  This includes an 
evaluation of the collegial strategies used to implement 
innovations and encourage improvement, such as shadowing, 
coaching, observation, mentoring, group presentations.  

The Administrative Organization Chart shows the internal 
structure of our school and the relationships of each relative 
positions/jobs that creates a clear visual that make up this 
organization. This chart helps facilitate division of labor, 
efficiency, and assist in avoiding conflicts and confusions. 

 
All Faculty & Staff are involved in Focus Groups. Each Focus 
Group has a Balanced Leadership Framework to provide 
general guidance for what school leaders and teachers can do 
to increase student achievement. 
 
In the SY 19-20, the district implemented the Teacher & 
Administration Effectiveness Project (TAE) to build teacher 
competency by providing all initial teachers mentorship to 
further develop their understanding of effective pedagogy to 
have a significant effect on student learning.  
 
Mentors work one-on-one with complete confidentiality with 
individual mentees. Mentors share their knowledge and skills 
and offer mentees school-based collegial support and advice 
and provide guidance with the following:  

- Classroom management 
- Lesson planning 
- Standards-based instruction  
- Subject-specific instructional practices  
- District and school culture, practices, and norms.  

● Administrative Organization  
Chart  

● Balanced Leadership 
Framework  

● SIP 

● TAE Guidelines 

● Progress Data 

● Power Walk Through Data 

https://drive.google.com/open?id=0BzjkUXklZt6JUElsR1ctMnRmbXgyTEZFRDZXS2hGZ3l5b0Jr
https://drive.google.com/open?id=0BzjkUXklZt6JUElsR1ctMnRmbXgyTEZFRDZXS2hGZ3l5b0Jr
https://drive.google.com/open?id=1TZS1Gw4rS21YJXsEr2d1BHfy6Bdo2gubVyRBV4dnjPI
https://drive.google.com/open?id=1TZS1Gw4rS21YJXsEr2d1BHfy6Bdo2gubVyRBV4dnjPI
https://drive.google.com/open?id=1xiwXatrhsrXmnqfiExP-URNSXvtktkA9
https://drive.google.com/open?id=1qrSM-2dX3wDI9L40xx2zeA7g_zi97bvp
https://drive.google.com/open?id=1EEdFmm02arrCi7uefre5YKPLNrxahyax
https://drive.google.com/open?id=1LmB7dAiz9FZ0fPaCoGEImiMuZ94odOUI
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Furthermore, mentors and mentees work in a variety of ways 
doing classroom visits for observations, collaborative 
development of the mentee’s Professional Growth Plan (PGP), 
assistance with accessing resources, and discussions of 
practices and norms of the district and school.  
    
In SY 16-17 and SY 17-18, teacher leaders and Instructional 
Coach were given the opportunities to do classroom 
walkthroughs. Classroom walkthroughs provided teachers 
ways to improve classroom instruction, management and 
environment. 
 
PLC occurs in collaboration with grade level teachers and 

special programs. These meetings are collaborative, 

productive, and are data driven by examining and analyzing 

data from DWA and Interim Assessments to determine 

student learning needs. Teachers dialogue, collaborate, 

analyze the assessment results, then modifies instructional 

approaches, determine interventions. PLCs and VPLCs both 

identify and make decisions on what students need to know, 

understand and be able to do through our SLOs and standards, 

which are aligned with our school mission.  

District provides professional development to staff, teachers 
and administrators. District PDs are carefully planned to 
improve classroom instruction, provide instructional 
strategies, along with assessment, intervention, and lesson 
design.  PDs such as Science Technology Engineering and 
Mathematics (STEM) and Classroom Instruction That Works 
(CITW) specified on effective instructional strategies.  
Professional staff that attended the PDs reciprocate the 
knowledge they have gained during Faculty & Staff Meetings, 
School PDs, PLCs and CLTs.  They provide model lessons, 
recommending activities, sharing training materials, providing 
resources, guidance and support for all to implement in the 
classroom.  
 
Grade Levels collaboratively meet regularly during PLC and 
common planning time and/or as needed to identify strengths 
and areas requiring improvement based on student data, 
determine the necessary corrective action or interventions, 
and disseminate information discussed at their Focus Group 
meeting. 
 
All meetings have an attendance record, agenda, and minutes.  
Documentation could be found in their respective binders.  All 
binders are part of the End of the Year clearance.  
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Category A: Organization  
 
A5. Leadership and Staff Criterion- Research and Professional Development  
Leadership and staff are involved in ongoing research and professional development that focuses on 
identified students and teacher learning needs.  
 

Support of Professional Development  

A5.1.  Indicator: The school effectively supports professional development/learning with time, 
personnel, material, and fiscal resources to facilitate all students achieving the schoolwide learner 
outcomes and academic standards.  

A5.1.  Prompt: How effective is the support of professional development/learning? Provide evidence 
and examples. 

 

Findings Supporting Evidence 

MES effectively supports professional development/learning 
with time, personnel, material, and fiscal resources to 
facilitate all students achieving the SLOs and academic 
standards through District and School PDs, faculty meetings, 
PLCs and CLTs 
 
District PDs are carefully planned to improve classroom 
instruction, provide instructional strategies, along with 
assessment, intervention, and lesson design.  PDs such as 
Science Technology Engineering and Mathematics (STEM) and 
Classroom Instruction That Works (CITW) specified on 
effective instructional strategies.  Professional staff that 
attended the PDs reciprocate the knowledge they have gained 
during Faculty & Staff Meetings, School PDs, PLCs and CLTs.  
They provide model lessons, recommending activities, sharing 
training materials, providing resources, guidance and support 
for all to implement in the classroom.   
 
School PDs are based on the school needs.  The SIP ̀ `Personnel 
Quality and Accountability” also indicates the district and 
school goals and objectives that all GDOE instructional 
personnel meet high standards for qualifications and ongoing 
professional development and will be held accountable for all 
assigned responsibilities.  This component addresses our SLOs, 
SMART Goals, school-based activities, resources and timeline.  
A Professional Development Planner is filled out and indicates 
the School’s objectives, topics, needs statement, action 
steps/activities, required resources and a timeline. 
 
A Needs survey will be conducted to determine School PD 
needs in April 2020 in preparation for next school year. 

● District Calendar 
● MES School Calendar 
● SIP 
● GL/PLC Binders 

○ PLC Agenda & Minutes 
● Professional Development 

Planner 
● Progress Data 

 

https://drive.google.com/open?id=1Cq3VjdFTu9JiNrWkjaduRxU6nQ9WTwzD
https://drive.google.com/open?id=0BzjkUXklZt6JTnZaZlRVNGVDQnRaZ1hiYUlJOXNENmVHaXZ3
https://drive.google.com/open?id=1xiwXatrhsrXmnqfiExP-URNSXvtktkA9
https://drive.google.com/open?id=1DT7ZY9boNDm_aAbR9PvM2ISe4OGLTK2c
https://drive.google.com/open?id=1uACcrL6QEm_ZH5EX99OeIVcDF51KWLIU
https://drive.google.com/open?id=1uACcrL6QEm_ZH5EX99OeIVcDF51KWLIU
https://drive.google.com/open?id=1EEdFmm02arrCi7uefre5YKPLNrxahyax
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Supervision and Evaluation  

A5.2.  Indicator: The school implements effective supervision and evaluation procedures in order to 
promote professional growth of staff.  

A5.2.  Prompt: How effective are the school’s supervision and evaluation procedures? 

 

Findings Supporting Evidence 

The school implements effective supervision and evaluation 
procedures in order to promote professional growth of staff 
utilizing PTEP, Professional Involvement, and GDOE Employee 
Performance Evaluation. These evaluation tools play a 
significant role in ensuring accountability and professional 
growth. 
 
PTEP is a teacher evaluation system that provides teachers and 
their school principals with valid and reliable information that 
should help teachers to improve and/or extend their 
instructional practices. The PTEP Cycle starts with a Pre-
Evaluation Conference identifying professional growth plan, 
mini-observations and feedback, collection of student growth 
data, perception surveys, supporting evidence, and end-of-the 
year Conference.  In addition to their evaluation, the GDOE 
Employee Performance Evaluation is applied as well.  The 
office staff and school aides are also evaluated with the GDOE 
Employee Performance Evaluation. 
 
GDOE Employee Performance Evaluation establishes the 
procedures for both the employee and his/her supervisor in 
the areas of work performance, assignment completion, 
punctuality, employee relations, cooperation, service 
awareness, assessment/evaluation, and overall performance. 
 
The school developed a Professional Involvement form that 
the principal utilizes to evaluate the faculty and staff on their 
involvement and contributions. The form consists of 
information on courses, workshops, conferences attended, 
courses attending at UOG or any university, a member of a 
Professional Organization, their involvement in the 
community, rating their involvement as a staff at MES 
contributions in your grade level, and their role in a Focus 
Group and in other Focus Groups. 
 
School Guidance Counselor (SGC) is evaluated annually with 
the use of the Guam Comprehensive Counseling Program 
consisting of 13 performance standards. This programmatic 

● Perception Surveys 
● PTEP  
● Professional Involvement 

Form 
● GDOE Employee Performance 

Evaluation 

 

https://drive.google.com/open?id=1oWfEO3HnLhke8S2TSSUKfYvREQRRm3Ih
http://www.gdoe.net/ums/ptep2015/PTEP-Manual-Revised-May-30-2014.pdf
https://drive.google.com/open?id=1-3IEdrpt4m8g0nkBr4ALgykYnxxOplpE
https://drive.google.com/open?id=1-3IEdrpt4m8g0nkBr4ALgykYnxxOplpE
https://drive.google.com/open?id=1aRMQaHgdSdsqRSoXEXXJo-RU-pXYIzW8
https://drive.google.com/open?id=1aRMQaHgdSdsqRSoXEXXJo-RU-pXYIzW8
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delivery consists of school time plan, school improvement, 
professional development (monthly SGC meetings, annual SGC 
PDs, PBIS and SWIS Trainings, district and school PDs), 
counselor availability, and other roles and responsibilities as a 
staff member of the school.  
 
Teacher Assistants (TA) are evaluated quarterly by the 
effectiveness of their support and assistance in and out of the 
classroom by their assigned teacher/s.   The teachers utilize 
the Teacher Assistant Satisfaction Survey.   
 
School Health Counselors are evaluated on an annual basis by 
the Community Health & Nursing Services Administrator 
utilizing GDOE Employee Performance Evaluation Tool. 
 
The School Librarian is evaluated annually with the use of the 
Guam School Librarian Evaluation System (GSLES). The goal of 
the GSLES is to improve the level of instruction. The GLSES 
ensures there is professional growth and development 
through the following components: Pre-Evaluation 
Conference, Mini-Observations and feedback, supporting 
evidence/documentations, and End of the Year Conference. 
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Measurable Effect of Professional Development  

A5.3.  Indicator: There are effective operating processes that determine the measurable effect of 
professional development, coaching, and mentoring on student performance.   

A5.3.  Prompt: Comment on the effectiveness of the processes in determining the measurable effect of 
professional development, coaching, and mentoring on student performance. Provide evidence of how 
professional development/ learning has had a positive impact on student learning.  

 

Findings Supporting Evidence 

MES has an effective process that determines the measurable 
effect of professional development, coaching, and mentoring 
on student performance.   
 
District PDs are carefully planned to improve classroom 
instruction, provide instructional strategies, along with 
assessment, intervention, and lesson design.  PDs such as 
Science Technology Engineering and Mathematics (STEM) and 
Classroom Instruction That Works (CITW) specified on 
effective instructional strategies.  Professional staff that 
attended the PDs reciprocate the knowledge they have gained 
during Faculty & Staff Meetings, PLCs and CLTs.  They provide 
model lessons, recommending activities, sharing training 
materials, providing resources, guidance and support for all to 
implement in the classroom.  Teachers determine if the PD had 
a positive impact on student learning by analyzing data during 
PLCs that occur twice a month in collaboration with special 
programs.  These meetings are collaborative, productive, and 
are data driven.  Teachers analyze data from CAs, DWAs, and 
AIMSWEB to identify and make decisions on specific skills that 
need to be focused on throughout the year. When skills are 
determined and agreed upon as a grade level, SMART goals are 
then developed, following in-depth discussion on effective 
strategies to improve those specific skills.  Furthermore, the 
school uses the Response to Intervention (RtI) model to 
support success for all students through prevention, 
intervention, and identification.  This allows teachers to share 
and adjust their instructional strategies accordingly.  PLC 
continues to support teacher collaboration in promoting 
student growth, problem solving, brainstorming, analyzing of 
data and a time to celebrate progress and growth for both 
teachers and students.  
 
Vertical Alignment Professional Learning Communities (VPLCs) 
are held on a monthly basis. Teachers dialogue, collaborate, 
make decisions on what students need to know, understand 

● Lesson Plans 
● SLO Evaluation Tool  
● CAs Data 
● Progress Data 

 

https://drive.google.com/open?id=18b0agtE3bpl0Sohx-Vl_IkDLI1Ta3nhu
https://drive.google.com/open?id=1u4ye_PvTI5Lz5ZA4q4CEpoq4ScIOy7dG
https://drive.google.com/open?id=1MTd9KY5muVfMiOYjgmmAX_ncIi36s-K3
https://drive.google.com/open?id=1EEdFmm02arrCi7uefre5YKPLNrxahyax
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and be able to do to further assist our students as they move 
from one grade level to the next. 
 
CLT is also the school’s form of professional development that 
brings teachers together to learn from one another, through 
coaching and mentoring doing walk-throughs in classrooms by 
teachers observing other teachers.  During this time, teachers 
continue to collaborate on projects that will lead to 
improvement in lesson quality and instructional effectiveness 
and student achievement.  CLT is held on a monthly basis. 
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Category A: Organization  
 
A6. Resources Criterion  
The human, material, physical, and financial resources are sufficient and utilized effectively and 
appropriately in accordance with the legal intent of the program(s) to support students in accomplishing 
the schoolwide learner outcomes and academic standards.  
 

Allocation Decisions  

A6.1.  Indicator: Decisions about resource allocations are aligned with the school’s vision, mission, 
schoolwide learner outcomes, the academic standards, and the schoolwide action plan.  

A6.1.  Prompt: To what extent are resources allocated to meet the school’s vision, mission, schoolwide 
learner outcomes, the academic standards, and the schoolwide action plan? 

 

Findings Supporting Evidence 

At MES, decisions about resource allocations are aligned with 
the school’s vision, mission, SLOs, the academic standards, and 
the SIP. 

Each fiscal year MES is required to prepare a comprehensive 
budget involving all stakeholders in its development.  
Administrators are required to follow SOP 200-023 Budget 
Preparation Process during this time. This budget includes 
input from each grade level, Support Programs, Support Staff 
and the Leadership Team. The School Principal conducts 
budget presentations for stakeholders to gather feedback.  In 
preparing the budget, the following considerations were 
made: GEB goals, GDOE vision, school mission, Content 
Standard and Performance Indicators, Fourteen Points of 
Adequate Education, SLOs, School Improvement Plan, WASC 
Suggested Areas for Follow-up, staffing, fixed assets, 
textbooks, equipment, school maintenance, regulatory 
agencies’ citation reports, and capital improvement projects.  
In the development and planning process of the budget, all of 
the aforementioned are key to ensure that MES meets the 
curricular standards and the SLOs.  MES budget is submitted 
to the District Office for review and approval by the 
Superintendent subsequently to the GEB for further review 
and adoption of the budget.  The GEB officially transmits the 
GDOE’s budget to the Guam Legislature and the Governor of 
Guam.  Upon approval of the MES budget, the funding is 
proportionately allocated to all departments in order to carry 
out their curricular goals and objectives to meet students’ 
needs.  

● Budget Committee- Members 
● Budget Information 
● Budget Guidelines 
● Budget Preparation 

Procedures 
● Progress Data 

https://drive.google.com/open?id=1A3_xWIKUZLlmcG4Jej5Xa2euH3U2sSGU
https://drive.google.com/open?id=1nfL65BPCW2CvQrq2KUsRhUnY8mRFAuOs
https://drive.google.com/open?id=1nfL65BPCW2CvQrq2KUsRhUnY8mRFAuOs
https://drive.google.com/open?id=1nfL65BPCW2CvQrq2KUsRhUnY8mRFAuOs
https://drive.google.com/open?id=1EEdFmm02arrCi7uefre5YKPLNrxahyax
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In the beginning of the year every Grade level, Support 
Program, and Focus Group complete fundraising forms of 
possible fundraising events and its purpose.    

The budget is presented to all stakeholders and are afforded 
the opportunity to provide input and feedback to meet the 
school's vision, mission, SLOs, academic standards, and the 
SIP. 

Library Passport Funds (17 GCA 4120.1) provide technology 
equipment, printed materials, and teacher resources. The 
Federal Library Grant provided the library with a mobile laptop 
cart and a Promethean Board. 

  
 

Allocation Involvement  

A6.2. Indicator: The school leadership and staff are involved in the resource allocation decisions.  

A6.2.  Prompt: Comment on the extent to which leadership and staff are involved in the resource 
allocation decisions. What impact has the process for the allocation of resources made on student 
learning?  

 

Findings Supporting Evidence 

MES involves the school leadership and staff in the resource 
allocation decisions to make an impact on student learning. 

The budget process is a collaborative effort amongst 
stakeholders including Leadership, staff, faculty, parents, and 
students.  The school community is given opportunities to 
provide input through an online survey or a hardcopy 
disseminated at PTO Meetings or sent home.   

Based on the surveys, a plan is then developed on how best to 
allocate the resources needed in order to achieve the greatest 
impact on student learning.  This process has made an impact 
on student learning with increased technology equipment, 
increased library collection, and the maintenance of school 
facilities. 

In the beginning of the year every Grade level, Support 
Program, and Focus Group complete fundraising forms of 
possible fundraising events and its purpose.    

Based on surveys conducted in SY 19-20, 67% of the faculty 
and 83% of the staff stated they are involved in the resource 
allocation decision. 

● Budget Survey  
● Faculty Survey  
● Staff Survey 
● Progress Data 

https://drive.google.com/open?id=1O1JKwn65ms9WONCtK_4yLetC3N9AYJPm
https://docs.google.com/forms/d/e/1FAIpQLScnwMUGlHsdDnYQx9bPUfAx_ypPHk4a51FH6S4nS63GkPoQ-g/viewanalytics
https://drive.google.com/open?id=1d1Xr5kQTOR_RkVMYiyMvrvNuOsbKpmLDnTBMHkxXrMQ
https://drive.google.com/open?id=1EEdFmm02arrCi7uefre5YKPLNrxahyax
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Practices 

A6.3. Indicator: Processes and procedures are in place for developing an annual budget, conducting 
internal and external audits, and utilizing sound quality business and accounting practices, including 
internal controls within the school to ensure protection against mishandling of institutional funds.  

A6.3.  Prompt: Evaluate the effectiveness of the processes and procedures are in place for developing 
an annual budget, conducting internal and external audits, and utilizing sound quality business and 
accounting practices, including internal controls within the school to ensure protection against 
mishandling of institutional funds.  

 

Findings Supporting Evidence 

MES has processes and procedures in place for developing an 
annual budget, conducting internal and external audits, and 
utilizing sound quality business and accounting practices, 
including internal controls within the school to ensure 
protection against mishandling of institutional funds.  

Each fiscal year MES is required to prepare a comprehensive 
budget involving all stakeholders in its development.  
Administrators are required to follow SOP 200-023 Budget 
Preparation Process during this time. This budget includes 
input from each grade level, Support Program, Support Staff 
and the Leadership Team.  The School Principal conducts a 
budget presentation for stakeholders to gather feedback.  In 
preparing the budget, the following considerations were 
made: GEB goals, GDOE vision, school mission, Content 
Standard and Performance Indicators, Fourteen Points of 
Adequate Education, SLOs, School Improvement Plan, 
accreditation report recommendations, staffing, fixed assets, 
textbooks, equipment, school maintenance, regulatory 
agencies’ citation reports, and capital improvement projects.  
In the development and planning process of the budget, all of 
the aforementioned are key to ensure that MES meets the 
curricular standards and the SLOs.  MES budget is submitted 
to the District Office for review and approval by the 
Superintendent subsequently to the GEB for further review 
and adoption of the budget.  The GEB officially transmits the 
GDOE’s budget to the Guam Legislature and the Governor of 
Guam.  Upon approval of the MES budget, the funding is 
proportionately allocated to all departments in order to carry 
out their curricular goals and objectives to meet students’ 
needs.  

● SOP 200-023- Budget 
Preparation Process 

● Budget information 

https://sites.google.com/a/gdoe.net/gdoe/SOP/SOP%20200-023%20Budget%20Preparation%20Process%20-%20Local%20Appropriations.pdf?attredirects=0&d=1
https://sites.google.com/a/gdoe.net/gdoe/SOP/SOP%20200-023%20Budget%20Preparation%20Process%20-%20Local%20Appropriations.pdf?attredirects=0&d=1
https://drive.google.com/open?id=1A3_xWIKUZLlmcG4Jej5Xa2euH3U2sSGU
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The budget process is a collaborative effort amongst 
stakeholders including Leadership, staff, faculty, parents, and 
students.  The school community is given opportunities to 
provide input through an online survey or a hardcopy 
disseminated at PTO Meetings or sent home.   

Based on the surveys, a plan is then developed on how best to 
allocate the resources needed in order to achieve the greatest 
impact on student learning.  This process has made an impact 
on student learning with increased technology equipment, 
increased library collection, and the maintenance of school 
facilities. 

In the beginning of the year every Grade level, Support 
Program, and Focus Group complete fundraising forms of 
possible fundraising events and its purpose.    

The Management Internal Control Program was created to:  

● provide Internal controls   
● procedures and practices for the safeguarding of assets  
● ensuring compliance with policies, laws, and procedures 
● accomplishing stated goals and objectives 
● maintaining reliable information and records 
● running efficient and effective organizations 

This program provides an effective means for accountability.  
Teachers and staff are generally compliant when it comes to 
district office personnel who conduct audits on campus. 

 
 

Facilities Conducive to Learning  

A6.4. Indicator: The school’s facilities are adequate to support high-quality learning. 

A6.4.  Prompt: To what extent do the facilities support high-quality learning?  

 

Findings Supporting Evidence 

MES facilities are adequate to support high-quality learning.  
Despite budget cuts, the faculty and staff of MES work hard to 
ensure that the school facility is suitable for students. MES 
continues to encourage a clean, safe, and nurturing 
environment that reflects the school's vision and mission. The 
faculty and staff work together to ensure that the school 
grounds remain compliant with Public Law 28-45 “The 
Adequate Education Act” details 14 points, the American 

● Inspection Findings 
● Budget Survey  
● Fixed Assets Inventory Lists 
● Textbook Inventory list 
● Public Law 28-45 
● GDOE Custodial Checklist 

https://drive.google.com/open?id=1n6EoIFHbEne32qJYwFr3VCtBr_JWBpB6
https://drive.google.com/open?id=0B0MPakKu7ysVM3hzTnVDbV9Ebi1Sc2podUQ2U0FTaVZFRlUw
https://drive.google.com/open?id=0B0MPakKu7ysVT20tVVgtd3I2eVFvX0R1NjZwXzBKRU9UTTZR
http://www.guamlegislature.com/Public_Laws_28th/P.L.%2028-45.pdf
https://drive.google.com/open?id=0BzjkUXklZt6JNWdzbVhnMkY1bXdnOHRMSG9LR1hTcEdTeHVj
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Disabilities Act, the Environmental Protection Agency, and all 
fire codes to provide the students with the best opportunity to 
grow within their learning environment.  

Lucky Kid Cleaning company is contracted with GDOE to 
provide cleaning services.  A daily log is utilized by faculty and 
staff to ensure that services are adequately provided. An 
overall evaluation “GDOE Custodial Checklist” is completed 
and submitted to the district office and cleaning company on 
a monthly basis.  

Faculty and staff members ensure basic housekeeping is done 
on a daily basis. If repairs are needed, the Administrative 
Assistant is notified and a maintenance service request is 
inputted into the Munis System.  

According to the "How Is Our School Doing" survey, 94% of 362 
responses feel that MES is a safe environment for their child. 
Out of 369 responses, 92% stated that the condition of MES 
facilities are clean and well maintained.  

 

 
 

Instructional Materials and Equipment 

A6.5. Indicator: The policies and procedures for acquiring and maintaining adequate instructional 
materials and equipment, such as textbooks, other printed materials, audio-visual, support 
technology, manipulatives, and laboratory materials are effective.  

A6.5.  Prompt: Evaluate the effectiveness of the policies procedures for acquiring and maintaining 
adequate instructional materials and equipment, such as technology tools and software, the support 
systems for technology, software, textbooks, other printed materials, manipulatives, and laboratory 
materials.   

 

Findings Supporting Evidence 

MES has effective policies and procedures for acquiring and 
maintaining adequate instructional materials and equipment, 
such as technology tools and software, the support systems 
for technology, software, textbooks, other printed materials, 
manipulatives, and laboratory materials.   
 
MES is in compliance with GDOE audit policies and follows 
SOPs that comply with local law and federal grant 
requirements. 
 
Based on the inventory maintained, textbook orders are 
submitted to the Division of Curriculum and Instruction for 

● Fixed Assets Inventory Lists 
● Textbook Inventory List 
● Work Request to Munis Self-

Service 
● Security Management Form 

https://drive.google.com/open?id=0B0MPakKu7ysVM3hzTnVDbV9Ebi1Sc2podUQ2U0FTaVZFRlUw
https://drive.google.com/open?id=0B0MPakKu7ysVT20tVVgtd3I2eVFvX0R1NjZwXzBKRU9UTTZR
https://selfservice.gdoe.net/mss/
https://selfservice.gdoe.net/mss/
https://drive.google.com/open?id=17X_Hx7i1jhLJG-Av_ShAxKEb0CM1ht7r
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processing and purchasing of cross-leveling of textbooks 
among the island's other elementary schools. Photo-copying 
procedures are in place to assist teachers with their copying 
needs, to monitor the consumption of supplies, and to 
minimize the mishandling of the Xerox machines.  The 
turnaround time is normally within 24 hours.  
 
Teachers have access to multimedia projectors, printers, 
document cameras, and mobile lab carts by filling in the sign-
in/sign-out sheet.  Fixed Assets and Textbook inventory occurs 
prior to the school year and throughout the school year by 
faculty and staff. 
 
In addition, MES uses the GDOE Financial Student 
Administrative Information System (FSAIS), GDOE’s technical 
support department. FSAIS HelpDesk Site is accessible to 
faculty and staff throughout the school year. Services provided 
include repairing GDOE issued computers/laptops, 
troubleshooting login information, installing software, 
retrieving PowerSchool information, connecting to internet 
access, and other technical supports with the MUNIS system. 

 
 

Qualified Personnel  

A6.6.  Indicator: Resources are available to hire, retain qualified personnel for all programs.  

A6.6.  Prompt: Determine if resources are available to hire and retain qualified personnel for all 
programs.   

 

Findings Supporting Evidence 

Resources are available to hire and retain qualified personnel 
for all programs.  The district is responsible for filling vacant 
positions for all programs. Filling a job position is initiated by 
ensuring that a Full Time Equivalency (FTE) position is 
approved and funded for the school. GDOE Human Resource 
provides a list of qualified applicants for the School Principal 
to interview.  The School Principal makes the recommendation 
and the Superintendent makes the final decision.  A notice of 
assignment and personnel action is given to the new hire.  MES 
has been able to retain qualified and certified personnel for all 
programs.  

● Staffing Pattern 
● Faculty Survey  
● Staff Survey 
● Teacher’s Certification  

○ Posted in classrooms 

 

https://drive.google.com/open?id=17IaL9S0Yfrcw9JvQLOKOgrLz2MRfPqBz
https://docs.google.com/forms/d/e/1FAIpQLScnwMUGlHsdDnYQx9bPUfAx_ypPHk4a51FH6S4nS63GkPoQ-g/viewanalytics
https://drive.google.com/open?id=1d1Xr5kQTOR_RkVMYiyMvrvNuOsbKpmLDnTBMHkxXrMQ
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GDOE/ACS WASC Category A. Organization: 
Summary, Strengths, and Growth Areas 

  
Review all the findings and supporting evidence and summarize the degree to which the criteria 
in Category A are being met. 
  
Include comments about the degree to which these criteria impact the school’s ability to 
address one or more of the identified student learning needs (Chapter III). 
  

Summary (including comments about the student learning needs): 

MES has a clear vision and mission that is aligned to the district’s SSP. MES stakeholders show a 
clear understanding of the school’s goals which are to motivate lifelong learners, be effective 
communicators, and successful individuals. As a result of the clearly defined SLOs, vision, and 
mission, data showed an increase in motivation of school productivity toward student learning 
needs and decrease in problem behaviors. Also, the stakeholders regularly review the SIP and 
SLOs. Various surveys are conducted to ensure stakeholders’ input and feedback are taken into 
consideration when making revisions to the SLOs and SIP. Stakeholders are aware of school, 
district, GEB policies and SOPs to ensure the safety and academic success of each student.  
 
PLC and GL/CLT meetings are also conducted to analyze students’ academic performance data. 
Math and Reading were the main student learning needs in each grade level. The SIP was revised 
to target the two learning needs.  
 
The School Principal ensures all employees are trained and qualified through professional 
development to impact student learning.  
 
The budget process is a collaborative effort amongst stakeholders to support accomplishing the 
SLOs and academic standards, and addressing the SIP.  
   
Prioritize the strength and areas of growth for Category A.  

Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and 
Resources: Areas of Strength  

● The school’s mission and SLOs are taught and reviewed regularly, and are assessed each 
quarter. 

● Effective system to implement, monitor, review, evaluate, and revise the SIP 
● Clear system of networking 
● Qualified and/or certified employees in their specialized areas  
● School Principal ensures the compliance of Board Policies and SOPs  
● School community is involved in decision making and planning 
● All stakeholders are well informed of all school events through newsletters, school 

website, local and social media, etc. 
● Collecting student work samples of SLOs/SLO Evaluation tool 
● Faculty and staff are committed to collaborating through meetings 
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● MES actively participates in PDs, CLT, PLCs, and in-service training 
  

Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and 
Resources: Areas of Growth 

● Improvement in academics 
● Increase parental involvement 
● Increase parents’ knowledge and involvement on the SIP 
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Category B: Standards-based Student Learning: Curriculum  
 
B1. Curriculum Criterion – Student Participation in a Standards-based Curriculum  
All students participate in a rigorous, relevant, and coherent standards-based curriculum that supports 

the achievement of the schoolwide learner outcomes, academic standards, and priorities identified in 

the schoolwide action plan and Guam State Strategic Plan. 

 

Current Educational Research and Thinking  

B1.1. Indicator: The school provides examples that document the effective use of current educational 
research related to the curricular areas in order to maintain a viable, meaningful instructional 
program for students.  

B1.1. Prompt: Comment on the effective use of current educational research related to the curricular 
areas to maintain a viable, meaningful instructional program for students. Examine the effectiveness 
of how the school staff stay current and revise the curriculum as needed.  

 

Findings Supporting Evidence 

MES effectively uses current educational research related to 
the curricular areas in order to maintain a viable, meaningful 
instructional program for students by utilizing the District 
Level Curriculum Map, which consists of the Guam Content 
Standards and Performance Indicators, Common Core State 
Standards (CCSS), and priority standards. In addition, 
attending PDs and collaborating during PLCs and CLTs. 

 
Developed in 2010, the Guam Content Standards and 
Performance Indicators reflect current educational practices, 
national standards, and what the local community believes are 
valuable and necessary for students to be competent, 
productive, and responsible citizens in society and in the 
world.  
 
In Spring 2012, GEB adopted the CCSS in ELA and Math - joining 
46 states and other territories in a national movement to 
improve education by adopting a common set of standards 
designed to ensure that all students would graduate ready for 
college or careers. CCSS is a set of rigorous standards to 
support meaningful instructional programs for students.  At 
the time, MES faculty began to unpack the standards to 
familiarize themselves with the various components.  District 
curriculum maps for ELA, Math, Science, and Social Studies 
were provided to all schools at the start of SY 13-14.  MES 
incorporates the rigorous standards of the CCSS into lesson 
plans in order to maintain a guaranteed and viable curriculum.  
 
The staff has attended various PDs, which provided insight on 

● CCSS 
● Guam Content Standards and 

Performance Indicators 
● GDOE Curriculum Maps 
● Lesson Plan Samples 
● Priority Standards 
● Math Proficiency Scales 
● Math Common Assessments 
● PD List  
● GL/PLC Binders 

○ PLC Agenda & Minutes 
● SSP 

 

http://www.corestandards.org/
http://www.corestandards.org/read-the-standards/
http://dese.ade.arkansas.gov/public/userfiles/Learning_Services/Curriculum%20and%20Instruction/Resource%20Mat/Foreign%20Lang/FW%20Com%20Files/U.S.%20States%20and%20Territories/Guam%20ContentStandardsfinalJune15,2010.pdf
http://dese.ade.arkansas.gov/public/userfiles/Learning_Services/Curriculum%20and%20Instruction/Resource%20Mat/Foreign%20Lang/FW%20Com%20Files/U.S.%20States%20and%20Territories/Guam%20ContentStandardsfinalJune15,2010.pdf
https://drive.google.com/open?id=1Rdbu9QsvUD12bWbTL1pqNUCvSH6d8Ctf
https://drive.google.com/open?id=18b0agtE3bpl0Sohx-Vl_IkDLI1Ta3nhu
https://drive.google.com/open?id=1ON48-d2Bh2XUe2PjCuLecFfTXWTAMbmz
https://drive.google.com/open?id=1E1RXdcIjFTUg3Lto2JbKsoVvf9r3SPR2
https://drive.google.com/open?id=1G4Lg0v14ajL8sttmdp_UEfHyNLsgFJL-
https://drive.google.com/open?id=1SEylcxGEOcXoL_C7f6MrTCIvZkfiWbN9
https://drive.google.com/open?id=1DT7ZY9boNDm_aAbR9PvM2ISe4OGLTK2c
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Y3VycmljdWx1bS1hbmQtaW5zdHJ1Y3Rpb258Z3g6MjBhZTIzZGZmMWM3ZWQwZg
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current educational research and development.  
 
Teachers collaborate during PLCs and CLTs to discuss student 
progress, share various educational research strategies, best 
practices, and modify lessons as needed.   Teachers also use 
other current research-based curricular programs to 
supplement the core programs, such as Singapore Math, Next 
Generation Science Standards (NGSS), Health and Nutrition, 
and Science, Technology, Engineering, Math (STEM). 
  
In SY 14-15, Standards-Based Grading (SBG) was introduced as 
the district had to develop and move towards a standards 
based grading system as stipulated in the SSP. As a way to 
maintain a viable and meaningful curriculum, MES continues 
to collaborate within the school and other Northern schools 
within the Lagu region. MES has collaborated with the district 
on an ongoing revision of identifying quarterly priority 
standards for each grade level.  In addition, the Lagu region 
collaborated by grade levels to examine the priority standards, 
create proficiency scales and common assessments for Math.  
This provided opportunities for MES to stay current with 
curriculum and instructional strategies and revise lesson plans 
accordingly.  MES staff continues to expand their knowledge 
on SBG. 

 
 

Academic Standards for Each Subject Area  

B1.2. Indicator: The school consistently implements, within and across grade levels or departments, 
schoolwide learner outcomes and academic standards for each subject area, course, and/or program 
that ensure the same high expectations for all students. 

B1.2. Prompt: Evaluate to what extent clearly articulated schoolwide learning outcomes and academic 
standards for each subject area, course, and/or program are consistently implemented within and 
across grade levels or departments that ensure the same high expectations for all students.  

 
 

Findings Supporting Evidence 

MES consistently implements, within and across grade levels, 
schoolwide learner outcomes and academic standards for each 
subject area, course, and/or program to ensure the same high 
expectations for all students. The school utilizes the revised 
2010 Guam Content Standards and Performance Indicators 
which include the content areas of Science, Social Studies, 
Health, Physical Education, Fine Arts, and Computer Education 
and the adopted 2012 CCSS for ELA and Math. 
 

● CCSS 
● Guam Content Standards and 

Performance Indicators 
● GDOE Curriculum Maps 
● CHamoru Studies Syllabus 
● Library AASL Standards 
● Library Curriculum Map 
● GATE Curriculum Standards 

Framework 

http://www.corestandards.org/read-the-standards/
http://dese.ade.arkansas.gov/public/userfiles/Learning_Services/Curriculum%20and%20Instruction/Resource%20Mat/Foreign%20Lang/FW%20Com%20Files/U.S.%20States%20and%20Territories/Guam%20ContentStandardsfinalJune15,2010.pdf
http://dese.ade.arkansas.gov/public/userfiles/Learning_Services/Curriculum%20and%20Instruction/Resource%20Mat/Foreign%20Lang/FW%20Com%20Files/U.S.%20States%20and%20Territories/Guam%20ContentStandardsfinalJune15,2010.pdf
https://drive.google.com/open?id=1Rdbu9QsvUD12bWbTL1pqNUCvSH6d8Ctf
http://machananaoelementaryschool.weebly.com/uploads/2/4/4/4/24443543/chamoru_standards_syllabus_final_draft_05-20-11.pdf
https://drive.google.com/open?id=0BxEZj8RynAntcEdUSVAwTVo0Y0U
https://drive.google.com/open?id=0BxEZj8RynAntcEdUSVAwTVo0Y0U
http://machananaoelementaryschool.weebly.com/uploads/2/4/4/4/24443543/gate.standards.final3.pdf
http://machananaoelementaryschool.weebly.com/uploads/2/4/4/4/24443543/gate.standards.final3.pdf
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Teachers utilize the district level curriculum map that consists 
of the CCSS and Guam Content Standards & Performance 
Indicators. Priority standards were identified to clearly 
articulate specific standards to be implemented on a quarterly 
basis. During PLCs, the Curriculum Map is reviewed to ensure 
the consistency of implementation and alignment with SLOs.  
Support Program Teachers, such as CHamoru, Library, GATE, 
ESL, and SPED adhere to their respective procedural 
handbooks, syllabi, curriculum maps, and standards to ensure 
program goals are being met with high expectations for 
students.  

● ESL Procedural Manual 
 
 

 

 

Congruence  

B1.3. Indicator: The school has mapped/paced written curricula in all content areas that are 
congruent to the academic standards and the schoolwide learner outcomes.  

B1.3. Prompt: Evaluate the extent to which there is congruence between written curriculum and the 
actual concepts and skills taught, the academic standards and the schoolwide learner outcomes.  

 

Findings Supporting Evidence 

At MES, there is congruence between the written curriculum 
and the actual concepts and skills taught, the academic 
standards and the SLOs through the utilization of the 
Curriculum Maps, implementing Lesson Plans, and achieving 
SMART Goals. 
 
MES utilizes the district level curriculum map and priority 
standards which are mapped out quarterly. This allows 
teachers to align instruction and/or adjust the pacing of 
standards taught quarterly to meet the student needs.  
 
Board Policy 378- Lesson plans provide a foundation for the 
effective delivery of instruction that ensures students, 
regardless of their assigned teacher, receive the same content 
of instruction to consistently achieve at high levels of academic 
performance established by district and school level standards.  
The lesson plan format shows how the SLOs, curricular 
standards, and instructional approaches will be met through 
the teacher’s learning activities.  Teachers develop written 
lesson plans which show a direct congruence between the 
written curriculum, SLOs, and the actual concepts and skills 
being taught.  
 
During PLCs and CLTs, teachers analyze data and develop 
SMART Goals, which are specific concepts and skills aligned to 
the standards and SLOs. The SMART Goal Action Plan maps and 

● GDOE Curriculum Maps 
● Board Policy 378 
● Lesson Plans 
● GL/PLC Binders 

○ PLC Agenda & Minutes 
○ SMART Goals 
○ V-PLC Agenda & Minutes 

● Math Proficiency Scales 
● Math Common Assessments 

 
 
 
 
 

https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8ZXNsfGd4OjY0YjlhOWE4OTljNzQ3ZTY
https://drive.google.com/open?id=1ON48-d2Bh2XUe2PjCuLecFfTXWTAMbmz
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z3VhbS1lZHVjYXRpb24tYm9hcmR8Z3g6NjNiY2U4ODMxNzkxMTFh
https://drive.google.com/open?id=18b0agtE3bpl0Sohx-Vl_IkDLI1Ta3nhu
https://drive.google.com/open?id=1DT7ZY9boNDm_aAbR9PvM2ISe4OGLTK2c
https://drive.google.com/open?id=1eQcxqGoRLr3KtsVo5RQSfMaDM2jD2gAm
https://drive.google.com/open?id=1G-Y_mbOaYm_4-zvppketdQZAUWEQDFhA
https://drive.google.com/open?id=1E1RXdcIjFTUg3Lto2JbKsoVvf9r3SPR2
https://drive.google.com/open?id=1G4Lg0v14ajL8sttmdp_UEfHyNLsgFJL-
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paces the goal, strategies and action steps, responsibility, 
timeline, evidence of effectiveness, and status. SMART Goals 
are monitored quarterly and revisions are made when goals are 
achieved or not achieved, or as needed throughout the school 
year. 
 
VPLCs are held on a monthly basis to better correlate each 
grade level standards and bridge the gap to further assist 
students as they move from one grade level to the next.  
 
In SY 18-19, MES began implementing the use of proficiency 
scales for grading in Math. Math proficiency scales and Math 
CAs were created by representatives from each grade level 
from nine elementary schools in the Lagu region, which 
mapped out Math quarterly priority standards for the school 
year.  

 
 

Student Work — Classroom Learning Targets  

B1.4. Indicator: The examination of student work samples and the observation of student 
engagement demonstrate the implementation of a standards-based curriculum and the schoolwide 
learner outcomes.  

B1.4. Prompt: Evaluate to what extent the examination of student work samples and observed student 
engagement demonstrate the implementation of a standards-based curriculum and the schoolwide 
learner outcomes.  

 
 

Findings Supporting Evidence 

The examination of student work samples and observed 
student engagement demonstrates the implementation of a 
standards-based curriculum and the school wide learner 
outcomes.  
 
At the beginning of each lesson, teachers introduce the 
objectives for students to understand the focus.  Teachers 
identify the SLO/indicator being taught aligned with the 
lessons. SLOs and Objectives are posted on the wall for 
students to comprehend such as “I Can” Statements and 
Standards.  Objectives are reinforced throughout the lesson. 
 
Teachers examine student work and observe students 
throughout delivery of instruction to determine if students are 
engaged and are comprehending to move forward with the 
lesson or make modifications for better understanding of the 

● Student Work Samples & 
Engagement  

● GL/PLC Binders 
○ PLC Agenda & Minutes 

● Grade-Level SLO Binders 
○ SLO Evaluation Tool 
○ SLO Work Samples 

● Math Common Assessments 
(Pre & Post Tests) 

● Proficiency Scales/I Cans 
 
 
 
 
 

https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
https://drive.google.com/open?id=1DT7ZY9boNDm_aAbR9PvM2ISe4OGLTK2c
https://drive.google.com/open?id=1u4ye_PvTI5Lz5ZA4q4CEpoq4ScIOy7dG
https://drive.google.com/open?id=1XcCaXelVQ5vKqzSDeW2nZ0CEThRk52Rs
https://drive.google.com/open?id=1G4Lg0v14ajL8sttmdp_UEfHyNLsgFJL-
https://drive.google.com/open?id=1G4Lg0v14ajL8sttmdp_UEfHyNLsgFJL-
http://machananaoelementaryschool.weebly.com/store/c2/SY18-19.html
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skills.  Teachers utilize proficiency levels of understanding as a 
reflection to modify instructions. 
 
During PLCs, teachers discuss the outcomes of student work 
and determine if the standards and objectives of the lessons 
were met, answering the four essential questions: 
1. What do we expect students to learn? 
2. How will we know if they learned it? 
3. How do we respond when students don’t learn? 
4. How do we respond when students do learn? 
 
These essential questions determine to what degree the 
students are performing.  
 
Teachers examine their class work, homework, projects, 
quizzes, assessments and make notations of what worked and 
what did not work. Teachers share strategies, modify 
instructional approaches, and determine interventions. 
Teachers identify and make decisions on what students need 
to know, understand and be able to do through our SLOs and 
standards. 
 
Grade levels collect student work samples as evidence that the 
SLO indicators were achieved throughout lessons and/or 
activities using the SLO Evaluation Tool. 
 
The following are student work samples and the observation of 
student engagement demonstrating the implementation of a 
standards-based curriculum and the SLOs: 
 
Cooperative Learning. Cooperative learning involves students 
working collaboratively in groups towards meeting common 
academic learning objectives.  It includes peer tutoring, 
whereby group members coach each other, jigsaw methods in 
which each member of a group is responsible for a portion of a 
text and cooperative projects, written papers, oral 
presentations and artwork.  The use of pictures, visuals, body 
language and other extra-linguistic clues reinforce meaning. 

Active Learning Strategy. Students talk and listen, read, write, 
role play, and reflect their ideas through small groups that 
apply to what they are learning. 

Collaborative Learning. Collaborative learning involves groups 
of students working together to solve a problem or complete a 
given task. 

Game-Based Learning. Students are allowed to play a team 
leader role and pick their peers as teammates to compete with 



MES Self-Study Report 

 

138 

another group of students. A reward system is also in place for 
this type of learning style. 

CAs. Initial CAs assess priority skills and/or standards from the 
previous grade level(s). The data is used for setting the starting 
point for students as a whole, small group, and/or individuals. 
CA data is used to make adjustments to grade level lesson 
plans. 

AIMSweb. Tests are used to assess and monitor various literacy 
and Math skills. The benchmark data is used to identify 
students who are performing below the AIMSweb cut scores.  

Student Reflection Journals. Reflective journals are personal 
records of students’ learning experiences. Students typically 
are asked by their teachers to record learning-related 
incidents, sometimes during the learning process but more 
often just after they occur. Entries in journals and learning logs 
can be prompted by questions about course content, 
assignments, exams, students’ own ideas or students’ thought 
processes about what happened in a particular subject. 
Journals and learning logs are then submitted to the teacher 
for feedback. 

Proficiency Scale. A proficiency scale is a table used by teachers 
and students to determine the student’s current level of 
progress toward meeting the standard. Proficiency scales 
indicate student achievement as it relates to a given standard 
and use a four-point system where a score of 3.0 indicates 
proficiency within a standard. The school is moving toward 
grading through proficiency scales.   

Rubrics. The main purpose of a rubric is its ability to assess a 
student's performance and maintain its consistency.  

 
 

Accessibility of All Students to Curriculum  

B1.5. Indicator: A rigorous, relevant, and coherent curriculum is accessible to all students through all 
courses/programs offered. The school examines the demographics and needs of students throughout 
the class offerings. The school’s instructional practices and activities facilitate access and success for 
all students.  

B1.5. Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all 
programs. To what extent do the instructional practices of teachers and other activities facilitate 
access and success for all students?  

 
 



MES Self-Study Report 

 

139 

Findings Supporting Evidence 

MES ensures that all students have access to a rigorous, 
relevant, and coherent curriculum by implementing the CCSS 
and Guam Content Standards and Performance Indicators.    
   
The school recognizes and addresses the diverse student 
population and the different learning abilities. MES works 
together to provide culturally responsive learning support to 
meet the needs of all students by providing appropriate 
instructional strategies in the Regular and Support Program 
classrooms.  
 
MES provides appropriate curriculum for students in the 
Programs of Special Education, ESL, CHamoru, Library, 
Summer School, Headstart, Pre-K GATE and GATE.   Students 
are provided services as indicated in their instructional bell 
schedule and stipulated in the IEP for students receiving 
Special Education services. 
 
The assurance and accountability for alignment to the CCSS 
comes in the form of effective administrator observations and 
evaluations of teachers and staff. In addition, well-developed 
and structured lesson plans and lessons, viable forms of 
assessment and grading, and diversified implementation of 
researched-based strategies and methodologies for all 
content areas. 
 
Teachers provide accommodations and/or modifications to 
the classroom environment, materials, instruction, and 
assessments that are suitable to the needs of students.   
Teachers are sent to attend PDs on strategies and 
differentiated instruction practices to increase access and 
success for all students of all instructional levels. Teachers 
communicate and collaborate with Support Programs on the 
progress of students.  
 
Additionally, through the planning of instruction during PLCs, 
VPLCs, CLTs, and PDs, teachers are able to provide students 
with cohesive instruction that aligns to the curriculum.  
 
Activities facilitate access and success for all students through 
FAST and ESL workshops for families in order to further 
address MES diverse student population. Parent workshops 
aim to bring families together to build supportive relationships 
across domains of family, school, and community. The 
workshops also teach parents to become effective family 
leaders equipped to support their child’s academic success. 
 

● CCSS 
● GDOE Content Standards and 

Performance Indicators 
● Student Progress Data 
● Support Program Schedules 
● Instructional Bell Schedule 
● GL/PLC Binders 

○ PLC Agenda & Minutes 
○ V-PLC Agenda & Minutes 

● Focus Group E Binder 
○ Extracurricular Activity 

Photos 
○ FAST Workshop  

 

http://www.corestandards.org/
http://dese.ade.arkansas.gov/public/userfiles/Learning_Services/Curriculum%20and%20Instruction/Resource%20Mat/Foreign%20Lang/FW%20Com%20Files/U.S.%20States%20and%20Territories/Guam%20ContentStandardsfinalJune15,2010.pdf
http://dese.ade.arkansas.gov/public/userfiles/Learning_Services/Curriculum%20and%20Instruction/Resource%20Mat/Foreign%20Lang/FW%20Com%20Files/U.S.%20States%20and%20Territories/Guam%20ContentStandardsfinalJune15,2010.pdf
https://drive.google.com/open?id=1EEdFmm02arrCi7uefre5YKPLNrxahyax
https://drive.google.com/open?id=170JoezHK-bIJhYNLDarKEAMDyTyODnN-
https://drive.google.com/open?id=1WhdQRz3IVtrydFQpVVnmWzoUpsXzJipc
https://drive.google.com/open?id=1DT7ZY9boNDm_aAbR9PvM2ISe4OGLTK2c
https://drive.google.com/open?id=1G-Y_mbOaYm_4-zvppketdQZAUWEQDFhA
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MES organizes various co-curricular and extra-curricular 
activities to provide students of various abilities the 
opportunity to succeed in a multitude of ways e.g. PBIS, 
Spelling Bee, Math Olympiad, Kickball Tournaments, Poster 
Contests, etc.  

 
 
 

Integration Among Disciplines  

B1.6. Indicator: There is curriculum integration among disciplines at the school.  

B1.6. Prompt: Evaluate to what extent there is curriculum integration among disciplines.  

 

Findings Supporting Evidence 

Curriculum integration among disciplines at MES are achieved 
with weekly lesson plans and thematic units. Teachers 
integrate subject areas to help students make connections and 
develop a rich understanding across the curriculum. It allows 
them to engage in relevant, meaningful activities that can be 
connected to real life. Integrated curriculum challenges 
students to solve real world problems.  
 
MES SLOs and PBIS are integrated in all content areas. For 
example, the SLO “Effective Communicators” is integrated 
with ELA and “Successful Individuals” is integrated with Social 
Studies and PBIS.  Teachers track and monitor student 
performance of SLO indicators and align them with other 
content areas, which is achieved and monitored on a quarterly 
basis.  
 
The Lani  Kate curriculum is integrated into Health lessons. This 
curriculum is designed to teach children about sexual assault 
and sexual violence in order to increase awareness among 
young people and to empower them with knowledge about 
their rights and the law.   
 
NGSS FOSS curriculum is being implemented school wide this 
school year. It is a research-based science curriculum that 
engages students in enduring experiences that lead to deeper 
understanding of the natural world.  FOSS curriculum is 
integrated with Science, Math and ELA.   
 
Teachers give students the opportunity to share their culture, 
values, and tradition through projects and class discussions. 
 

● Lesson Plans 
● Grade-Level SLO Binders 

○ SLO Evaluation Tool 
○ SLO Work Samples 

● Lani Kate Curriculum 
● FOSS Lesson Photos 
● Sample Family Projects 
● Technology Integration 

Photos  

 

 

 

 

https://drive.google.com/open?id=18b0agtE3bpl0Sohx-Vl_IkDLI1Ta3nhu
https://drive.google.com/open?id=1u4ye_PvTI5Lz5ZA4q4CEpoq4ScIOy7dG
https://drive.google.com/open?id=1XcCaXelVQ5vKqzSDeW2nZ0CEThRk52Rs
http://machananaoelementaryschool.weebly.com/lani-kate-curriculum.html
https://drive.google.com/open?id=1rzIeK0uMKEY3OF76Ok_MWwoSGFwTdKwQ
https://drive.google.com/open?id=1190_FRId1NJFM4yWfqX1ExgSl2cVvyXD
https://drive.google.com/open?id=1jH9lkj8M8Ql7GBw0bDYnUAXzeyU6EgBK
https://drive.google.com/open?id=1jH9lkj8M8Ql7GBw0bDYnUAXzeyU6EgBK
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A common integration to other subject areas is through the 
use of computer technology. 

 
 

Curricular Development, Evaluation, and Revisions  

B1.7. Indicator: The school assesses its curriculum review and evaluation processes for each program 
area to ensure student learning needs are met through a challenging, coherent, and relevant 
curriculum. The assessment includes the degree to which there is involvement of key stakeholders.  

B1.7. Prompt: Comment on the effectiveness of the school’s curriculum review and evaluation 
processes to ensure student learning needs are being met. Include comments regarding the extent to 
which there is involvement of key stakeholders.  

 

Findings Supporting Evidence 

All stakeholders are involved in shared responsibility, 

collaborative structures and actions, and accountability to 

focus on improving student learning and teaching through 

MES’ clear system of networking. The school’s curriculum is 

collaboratively reviewed and evaluated during Leadership, 

Focus Group, Grade level, Faculty, Staff, PLC, VPLC, PD and PTO 

meetings.  

MES has an effective process for ongoing review and revision 
of the SIP which determines how our school will meet the 
Student Learner Needs.  The Leadership Team monitors the 
implementation of the SIP and communicates the status in 
their respective Focus Groups and Grade Levels.  The status of 
the SIP is collaboratively gathered by the Focus Groups. 
Revisions/updates are made with the guidance and support 
from MES Principal to ensure goals and objectives are 
achieved.  The SIP is revisited, reviewed, or updated bi-weekly 
or quarterly in Focus Groups, monthly faculty meetings, and 
PDs.  At the end of the school year, SIP is revised based on the 
end of the year data. 

SBG Proficiency Scales. MES is in the process of implementing 
Standards Based Grading. Within Standards Based Grading, a 
proficiency scale is used by teachers and students. The 
proficiency scale allows students to indicate where they feel 
they are progressing with a topic being taught (Level 4.0, 3.0, 
2.0, 1.0). This process gives students the opportunity to 
increase ownership of their learning. It also provides students 
with specific information about the skills they are learning and 
succeeding on for a given standard.  
 

● MES School Calendar 
● Leadership & Focus Group 

Listing 
● SIP 
● Focus Group Binders 
● GL/PLC Binders 

○ PLC Agenda & Minutes 
○ V-PLC Agenda & Minutes  

● Priority Standards 
● Math Proficiency Scales 
● Math Common Assessments  
● PD List  

 

https://drive.google.com/open?id=0BzjkUXklZt6JTnZaZlRVNGVDQnRaZ1hiYUlJOXNENmVHaXZ3
https://drive.google.com/open?id=0B0MPakKu7ysVOHdGb2YzanRweE9uV19WRm8tZHM0TGo4RVJv
https://drive.google.com/open?id=0B0MPakKu7ysVOHdGb2YzanRweE9uV19WRm8tZHM0TGo4RVJv
https://drive.google.com/open?id=1xiwXatrhsrXmnqfiExP-URNSXvtktkA9
https://drive.google.com/open?id=1DT7ZY9boNDm_aAbR9PvM2ISe4OGLTK2c
https://drive.google.com/open?id=1G-Y_mbOaYm_4-zvppketdQZAUWEQDFhA
https://drive.google.com/open?id=1ON48-d2Bh2XUe2PjCuLecFfTXWTAMbmz
https://drive.google.com/open?id=1E1RXdcIjFTUg3Lto2JbKsoVvf9r3SPR2
https://drive.google.com/open?id=1G4Lg0v14ajL8sttmdp_UEfHyNLsgFJL-
https://drive.google.com/open?id=1SEylcxGEOcXoL_C7f6MrTCIvZkfiWbN9
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Review of CA and AIMSWeb Data. During PLC or CLT 
meetings, teachers meet to discuss data collected through the 
CAs administered at the beginning of the year and end of each 
quarter.  They also discuss data gathered from AIMSweb 
benchmark testing (Fall, Winter, Spring).  By doing so, grade 
level teachers are able to plan and adapt their instruction plans 
as needed.  During this time, teachers also work to come up 
with intervention plans that are meant to assist students who 
are performing below the AIMSweb benchmark for each 
scoring period.  It allows teachers to observe the number of 
students who fall under Tier 1, Tier 2, or Tier 3 in ELA and Math 
in terms of acquired skills. By collecting and compiling this data 
and implementing an intervention plan, it allows teachers to 
plan their instruction and schedule in order to ensure that all 
students receive an appropriate and adequate education.  
 
Parent Meetings. Meetings held outside of PTC allow teachers 
to immediately inform parents if their child is in need of 
academic or behavioral support.  Parent meetings afford 
parents the opportunity to raise concerns or inform teachers 
of significant changes within the home that may affect their 
child’s performance in school.  
 
IEP is made to determine what services a child will receive, 
how services will be delivered, and the duration of services. 
SPED services are provided to students who meet the eligibility 
criteria as defined under the individuals with Disabilities 
Education Act (IDEA). The established system of support 
consists of the School Principal, SPED teacher (resource room 
teacher), regular classroom teachers, parents or guardians, 
and Nurse (as needed). They collaborate to meet the goals 
written in the IEP.  

 
 

Articulation and Follow-up Studies  

B1.8. Indicator: The school articulates regularly with other schools within the district and/or local 

colleges and universities. The school uses follow-up studies of graduates and others to learn about the 

effectiveness of the curricular program. 

B1.8. Prompt: Share examples of articulation with other schools within the district and/or local 

colleges and universities, including comments on the regularity and effectiveness of these efforts. 

What has been learned from the follow-up studies of graduates and others regarding the effectiveness 

of the curricular program?  
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Findings Supporting Evidence 

MES articulates regularly with other schools within the district 

during PDs and various training sessions. Some examples 

include, NGSS, FOSS Kit, CITW, PBIS, STEM, STEAM, Robotics, 

EETT, Balanced Leadership, SBG Policy Committees, and more.  

 

In SY 18-19, MES had the opportunity to collaborate with the 

Lagu region schools during Balanced Leadership Meetings. The 

goal of the meetings was to create CAs and proficiency scales 

in Math based on priority standards. MES teacher 

representatives from each grade level met with same grade 

level teachers from across the Lagu region during monthly 

meetings to achieve the goal of creating the CAs and 

proficiency scales in preparation for the district to move 

towards SBG. The series of meetings were effective as 

teachers are now able to utilize the CAs and proficiency scales 

in SY 19-20.  

 

MES Curriculum Leadership Team and School Principal are 

members in GDOE’s SBG Policy Group. The team continues to 

collaborate within policy committees in preparation of the 

implementation of SBG throughout the district. The four 

committees are working together to develop the following 

policies: 

● Policy Committee #1: Powerschool transition, report card 

formatting and support.  

● Policy Committee #2: Standards, Scales, Assessment 

Development, and Processes.  

● Policy Committee #3 Work-readiness Skills, Behavior, and 

Citizenship Grades.  

● Policy Committee #4 Curriculum and Grading Policy.  

 

Through trainings, MES SCC stays current in the 

implementation of PBIS. The cadre monitors student behavior 

in an effort to create and sustain a safe and effective school. 

Based on PBIS data, discipline referrals have decreased within 

the past three years, therefore the efforts of implementing 

PBIS have been effective.  

 

As of November 2019, MES has participated in a district wide 

revisitation of priority standards. In these meetings the 

representatives from each school worked together to select 

priority standards for each subject. There will be a smaller 

group of six to ten teachers district wide who will be 

● PD List  
● Math Proficiency Scales 
● Math Common Assessments  
● SBG Policy Information 
● SCC Binder 

○ PBIS Data 
● Sample Draft Priority 

Standards (SY 2020-2021) 
 

https://drive.google.com/open?id=1SEylcxGEOcXoL_C7f6MrTCIvZkfiWbN9
https://drive.google.com/open?id=1E1RXdcIjFTUg3Lto2JbKsoVvf9r3SPR2
https://drive.google.com/open?id=1G4Lg0v14ajL8sttmdp_UEfHyNLsgFJL-
http://machananaoelementaryschool.weebly.com/store/c2/SY18-19.html
https://drive.google.com/open?id=1teEFv7kaT0FqxXL01wQPMaGuF7z9EnOY
https://drive.google.com/open?id=0BzjkUXklZt6JQzdxZVo1R0M5dnF1NnRXdThjNHRqMDVMaGdj
https://drive.google.com/open?id=0BzjkUXklZt6JQzdxZVo1R0M5dnF1NnRXdThjNHRqMDVMaGdj
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participating in the creation of proficiency scales and common 

assessments. MES teachers will also be a part of this process.  

 

MES has had various opportunities to articulate within the 

district at the elementary level through trainings, meetings, 

and PDs in the past three years.  Such opportunities allow MES 

to provide input regarding any changes that affect the school 

and student learning. These opportunities are aligned with 

GDOE’s State Strategic Plan Goal 3 regarding professional 

development.  
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Category B: Standards-based Student Learning: Curriculum 
 
B2. Curriculum Criterion – Planning and Monitoring Student Learning Plans  
All students have equal access to the school’s entire program and assistance with a personal learning 

plan to prepare them for the pursuit of their academic, personal, and school-to-career goals. 

 

Variety of Programs — Full Range of Choices  

B2.1. Indicator: All students are able to make appropriate choices and pursue a full range of 
college/career and/or other educational options. The school provides career awareness, exploration, 
and preparation to promote college and career readiness.  

B2.1. Prompt: How effective are the processes to allow all students to make appropriate choices and 
pursue a full range of college/career and/or other educational options? Discuss how the school ensures 
effective opportunities for career awareness, exploration, and preparation to promote college and 
career readiness.  

 

Findings Supporting Evidence 

MES provides career awareness and exploration of possible 
college, career, and other educational options through various 
activities such as guest speakers, presentations, various 
extracurricular activities, and community-sponsored projects 
which align with MES SLO indicator, “I can engage in my 
community”.   
 
Guest Speakers. MES provides career awareness by inviting 
guest speakers to present on a variety of topics that expose 
students to different types of careers. Examples of guest 
speakers and presentations at MES include, but not limited to, 
dentists, Guam Memorial Hospital Nurses, Bank of Hawaii: 
How to Save Money, Rotary Club of Guam donating 
dictionaries, Highway Safety Patrol, Guardians of the Reef 
from Simon Sanchez High School, Zumba classes, Guam and 
Naval Fire Department, Guam National Guard: Drug free, 
agriculture and forestry, Guam Animals in Need, various guest 
readers and authors, and multiple CHamoru month 
presentations.  
 
Field trips. Students are further exposed to various careers 
through off campus field trips such as marine biologists and 
animal caretakers at Underwater World, chefs and waitstaff at 
California Pizza Kitchen, art curators at the Guam Museum, 
weavers and bakers at Gef Pago’ Cultural Village, managers at 
movie theaters, volunteers at Harvest House, and more.  
 
Extra-Curricular Activities. MES offers extracurricular 
activities such as NEHS, Spelling Bee, Science Fair, and Math 

● MES SLOs  
● Guest Speaker Photos 
● Fieldtrip Photos 
● Focus Group E Binder 

○ Extracurricular Activity 
Photos 

○ Community Sponsored 
Activity Samples  

● Focus Group B Binder 
○ Math Olympiad  
○ Spelling Bee 
○ Science Fair 

● CCSS 
● Student Work Samples and 

Engagement Photos 
 

http://machananaoelementaryschool.weebly.com/vision-mission-slos.html
https://drive.google.com/open?id=1QiTM9C-Rf2yg5SKTISKt-J0-uYq42nf6
https://drive.google.com/open?id=14Ys43FYVEHMFkVrPtJyVPtlFgDSPF63n
http://www.corestandards.org/
https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
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Olympiad, as other educational options for students. These 
activities provide students with alternative ways to access 
educational content beyond the classroom.  
 
Community-Sponsored Events/Projects. MES students are 
further provided with choices to participate in community-
sponsored events and projects that provide exposure to 
relevant topics. For example, Kickball tournaments sponsored 
by the Guam Police Department, Isla Art-A-thon, PBS Read-a-
thon, IRA Read-a-thon, various poster contests, etc. 
 
Curriculum. Furthermore, MES effectively provides 
preparation to promote college and career readiness by 
providing a challenging, coherent and relevant curriculum 
through the CCSS and Guam Content Standards and 
Performance Indicators. The curriculum ensures that all 
students fulfill the school’s mission and SLOs as preparation 
for the next grade level and beyond.  

 
 

Student-Parent-Staff Collaboration  

B2.2. Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s 
personal learning plan, college/career, and/or other educational options.  

B2.2. Prompt: Evaluate to what extent parents, students, and staff collaborate in developing and 
monitoring a student’s personal learning plan, college/career and/or other educational options.  

 

Findings Supporting Evidence 

At MES, Parents, students, and staff collaborate to develop 
and monitor a student’s personal learning plan, college/career 
and/or other educational options based on student’s needs.  
 
Parent-Student-Staff collaboration includes Intervention Plan, 
PTC, CST, IEP meetings and Behavior Management Plan (BMP). 

Intervention Plan is designed to improve the progress of 

students who are making little or no progress.  It is an 

instructional intervention or set of steps to help students to 

improve areas where they are struggling with.  The plan is 

designed so that teachers and parents are able to track the 

child’s progress. 

Parent Teacher Conferences (PTC) are held twice throughout 

the year where parents/guardians are given the opportunity 

to meet with teachers to discuss the student’s academics and 

● ESL Procedural Manual 
● Counseling Program Manual 
● SOP 1200-012 (Section 504 

Procedural Manual) 
● PTC Sign-in Sheets  
● CST Process 
● Sample Intervention Plans 
● Sample BMP Form 

https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8ZXNsfGd4OjY0YjlhOWE4OTljNzQ3ZTY
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z2RvZXxneDo1MTRkOGI1ZDM4NThiODVl
https://sites.google.com/a/gdoe.net/studentsupportservices/school-guidance-counselors/section-504
https://sites.google.com/a/gdoe.net/studentsupportservices/school-guidance-counselors/section-504
https://drive.google.com/open?id=1BACPqzzgAVDYWmUyv_DaZjyoruhc9IMo
https://drive.google.com/open?id=13VQD9BGeNeeM-tpYVeqkppSBIMFibX6C
https://drive.google.com/open?id=18p6__MhIuxEz-pteahhdhqjlmPLWLps1
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behavior for the quarter. Parents also have the opportunity to 

communicate with teachers through agendas, pre-scheduled 

meetings, emails, and parent portal. 

Child Study Team (CST) consists of the Principal, IC, SGC, SHC, 

Special Education Teacher, the referring teacher and the 

child’s parent. A referral is made to the CST if the child is 

experiencing any difficulties academically or behaviorally in 

the classroom.  Referrals to outside agencies are made after 

the school has planned and implemented school-level 

interventions.   The CST determines that the student needs 

support and services from an agency outside of the school.  If 

the child is eligible for Special Education services, a child will 

have an IEP. 

Behavior Management Plan (BMP) is written for students who 
need focus on behavior modifications. The plan is developed 
by a team of educators, parents and behavior specialists who 
work with students with or without an IEP. 
 
ESL and SPED Referral processes are initiated to ensure that 
students are provided fair access to a free and appropriate 
public education in accordance with prevailing federal laws: 
Section 504 - SOP 1200-012 which is a federal law that 
prohibits discrimination against individuals with disability.  
This law requires that the district identify and evaluate 
students who have or may have a disability and require 
accommodations.  The process allows collaboration amongst 
parents, staff, and students to develop personal plans to meet 
the needs of identified students.  
 
GATE Identification Process begins with a nomination of the 

student to the GATE teacher by the RCT, a fellow peer, or 

parent request. The student will then move on to the 

prescreening process. If the student meets the pre-screening 

requirement, they will need a parent permission form to move 

forward with the identification process. The RCT is required to 

complete a teacher rating scale which would be submitted to 

the GATE teacher. The pre-screening test scores, parent 

permission form, and teacher rating scale are compiled and 

submitted and then the child will be assessed by the 

designated District GATE tester using two intelligence tests. If 

the child meets the score requirement and is identified as a 

GATE student, they will begin to receive services upon the 

submission of a parent permission form to allow students to 
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be pulled out of their regular classroom to receive services for 

a minimum of 180 minutes per week.  

 

Monitoring/Changing Student Plans  

B2.3. Indicator: The school implements processes for monitoring and making appropriate changes in 
students’ personal learning plans (e.g., classes and programs) and regularly evaluates them.  

B2.3. Prompt: Evaluate the effectiveness of the ways the school ensures that processes are utilized for 
monitoring and making appropriate changes in students' personal learning plans (e.g., classes and 
programs).  

 

Findings Supporting Evidence 

MES effectively implements processes for monitoring and 
making appropriate changes in students’ personal learning 
plans and regularly evaluates them.  
 
Teachers utilize various forms of testing and evaluations that 
include CAs and AIMSweb results as references to develop and 
monitor the academic progress of students.  The result of 
these evaluative tools are combined with seat-work, 
homework, projects, and other artifacts/evidence in order to 
provide the student with a performance grade that is reflected 
in their progress reports and report cards. 
 
MES utilizes a variety of collaborative initiatives prioritized by 
the district.  Related strategies and approaches have been put 
into practice by teachers at various grade levels with the 
guidance and support of the School Principal and trained 
colleagues.  Each strategy is discussed at length in terms of its 
effectiveness when applied within the current curriculum and 
in the form of lessons, units, and programs.  Also, student 
responses to specific homework assignments, quizzes, or 
exams are examined closely for validity and reliability, and 
evaluative consistency.   
 
Strategies, techniques, and approaches are developed and 
updated through the following forms of professional 
collaboration: PLC, CLT, VPLC Focus Group Meetings, Faculty 
Meetings; and Leadership Team Meetings.  During these 
meetings, teachers and support staff are given the opportunity 
to discuss ways of strengthening applications of curriculum 
standards or other forms of improvement based on student 
data.  As a result, teachers modify lesson plans based on 
student needs.  
 

● GL/PLC Binders 

○ Sample CAs 

○ PLC Minutes & Agendas  

○ SMART Goals 

○ Balanced Leadership 

Framework 

● Focus Groups Binders 

● Faculty Meeting Sign-In Sheet 

● Leadership Team Meeting 

Sign-in Sheets 

● IEP Template 

● Special Program 

Procedures/Processes 

● SOP 1200-012 (Section 504 
Procedural Manual) 

● ESL Procedural Manual 
● IC Feedback 

 

https://drive.google.com/open?id=1G4Lg0v14ajL8sttmdp_UEfHyNLsgFJL-
https://drive.google.com/open?id=1DT7ZY9boNDm_aAbR9PvM2ISe4OGLTK2c
https://drive.google.com/open?id=1eQcxqGoRLr3KtsVo5RQSfMaDM2jD2gAm
https://drive.google.com/open?id=1_UmZU1EVtO2pNeZ7nX_en0zEQaUWTEYS
https://drive.google.com/open?id=1_UmZU1EVtO2pNeZ7nX_en0zEQaUWTEYS
https://sites.google.com/a/gdoe.net/studentsupportservices/school-guidance-counselors/section-504
https://sites.google.com/a/gdoe.net/studentsupportservices/school-guidance-counselors/section-504
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8ZXNsfGd4OjY0YjlhOWE4OTljNzQ3ZTY
https://drive.google.com/open?id=1LmB7dAiz9FZ0fPaCoGEImiMuZ94odOUI
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During PLCs and CLTs, teachers analyze data and develop 
SMART Goals, which are specific concepts and skills aligned to 
the standards and SLOs. The SMART Goal Action Plan maps 
and paces the goal, strategies and action steps, responsibility, 
timeline, evidence of effectiveness, and status. SMART Goals 
are monitored quarterly and revisions are made when goals 
are achieved or not achieved, or as needed throughout the 
school year. 
 
The following processes are initiated to ensure that students 
needing SPED or ESL services are provided fair access to a free 
and appropriate public education in accordance with 
prevailing federal laws:  
 
Special Education Process: 
If there is a concern regarding a student’s progress 

academically, behaviorally, and/or socially, the following is 

conducted: 

1. SGC is contacted to complete a CST Packet with RCT.  
2. A meeting is held to discuss the CST packet with the 

Principal, SGC, RCT, parent(s)/guardian(s), and other 
pertinent school faculty. CST determines if more 
interventions will be used, or if the packet will be 
submitted to the Division of Special Education.  

3. If the CST packet is submitted to the Division of Special 
Education, Prior Written Notice must be obtained from 
the parent(s)/guardian(s) before any evaluations are 
conducted by the Division of SPED.  

4. Completion of evaluations by the Division of SPED, an 
Eligibility Meeting scheduled by the IEP Coordinator, is 
held with the school team and parent(s)/guardian(s).  

5. Evaluation results are discussed and the student’s 
eligibility for SPED services is determined.  

6. If a child is found eligible for SPED services, an Initial 
IEP Meeting is scheduled. 

7. IEP’s are reviewed annually, unless requested by 
parent(s)/guardian(s), school team, and/or medical 
professionals.  

8. SPED services are re-evaluated  
 
ESL Program Process:  

1. Home Language Survey (HLS) completion or other 
identification 

2. Testing (LAS Placement or Links) 
3. Notice of eligibility to parents 
4. RCT Modification Report submissions 
5. Student placement & services provided 
6. Annual retesting occurs 
7. Removed from program if tested out 
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8. Parent option: Waiver of Services  
 
All program processes and procedures at MES are strictly 
adhered to and are in accordance with district and federal 
program requirements and procedures. These systems of 
student support services provide consistent monitoring and 
changes with regard to current requirements and needs. 
 
Additionally, in 2nd quarter of SY 19-20, an IC has been 
assigned to MES in order to support teachers’ classroom 
effectiveness.  This influences students’ individual learning 
plans in significant ways as well, especially if teachers’ current 
strategies and approaches are found to require modification 
or adjustment. 

  
 

Transitions 

B2.4. Indicator: The school implements strategies and programs to facilitate transition to the 
student’s next educational level or post-high school options, and regularly evaluates the effectiveness 
of the strategies and programs.  

B2.4. Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transition to the 

student’s next educational level or post-high school options and to regularly evaluate the effectiveness 

of the strategies and programs. 

 

Findings Supporting Evidence 
 

MES has effective strategies and programs in place to facilitate 
the transition to the student’s next educational level.  
 
Student Profile forms are completed by teachers at the end of 
the school year.  The forms identify attendance, AIMSweb 
benchmark 3 scores, related services currently provided, 
related services recommended or referred for the next school 
year, student discipline, areas of special concern, student 
strengths, student’s need for improvement, and teacher 
comments.  The forms guide teachers in evenly distributing 
students for the following school year.  Additionally,  AIMSweb 
data is used to assist teachers with student placement.  
 
Cumulative folders are prepared, organized, and regularly 
updated in alphabetical order and by class to be used as a 
resource for teachers.  
 

● Sample Student Profile Form 
● AIMSweb Data 
● Student Cumulative Folders 
● GL/PLC Binders 

○ V-PLC Agendas & Minutes 
● Board Policy 346 

 

https://drive.google.com/open?id=1agH1YPDAfWqEvK6eUb31zDBOXnHLWh5s
https://drive.google.com/open?id=1vYoQTBFS1eL5km0g4fCPcF7kJqnivoRP
https://drive.google.com/open?id=1G-Y_mbOaYm_4-zvppketdQZAUWEQDFhA
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z3VhbS1lZHVjYXRpb24tYm9hcmR8Z3g6MjdhYTM2NjcxMGE2NTY1OQ
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The school Leadership and teachers investigate ways to 
implement vertical articulation to further assist students as 
they move from one grade level to the next during VPLC. 
 
MES adheres to GEB policies and procedures (Board Policy 
346) which stipulate the amount of instructional minutes 
required per content area that students must receive each 
school day at the primary and intermediate grade levels.  CCSS 
and Guam Content Standards and Performance Indicators are 
targeted throughout the school year.   
 
MES prepares students for the next grade level by providing a 
challenging, coherent and relevant curriculum so all students 
fulfill the school’s mission and SLOs by the time the students 
leave MES, they are prepared for the next grade level.  
 
MES utilizes effective strategies to facilitate transition to the 

student’s next educational level through IEP Transition 

Meetings and inviting former students and middle school 

assistant principal as keynote speakers at ceremonies. 
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Category B: Standards-based Student Learning: Curriculum 

 

B3. Curriculum Criterion – Meeting All Curricular Requirements  
Upon completion of elementary, middle, or high school program, students have met the standards with 

proficiency for that grade span or all the requirements of graduation. 

 

Real World Applications — Curriculum  

B3.1. Indicator: All students have access to real world applications of their educational interests in 
relationship to a rigorous, standards-based curriculum.  

B3.1. Prompt: Evaluate the opportunities that all students have to access real world applications of 
their educational interests in relationship to a rigorous, standards-based curriculum.  

 

Findings Supporting Evidence 

At MES, students are provided with opportunities, exposure, 
and access to real-word applications that peak their 
educational interests in relation to standards-based 
curriculum through various activities, field trips, guest 
presenters, and community-sponsored projects. Other 
activities such as Science Fair, Math Olympiad, Spelling Bee, 
Student Council, and NEHS provide group and individual 
experiences that allow for greater self-confidence and 
competitiveness that is desired throughout most subject areas 
and are applied in the real world.   
 
Science Fair. Science Fair helps to expand students’ 
understanding of science as it is applied and utilized in various 
fields such as biology, agriculture, robotics, and engineering.  
MES students are able to reflect upon science processes and 
concepts that affect their immediate life-conditions and those 
within the community, and to apply them when necessary to 
increase their quality of life.   
 
Math Olympiad. Math Olympiad provides 4th and 5th grade 
students the opportunity to apply math skills in a competitive 
setting and participate in the island-wide competition 
amongst students from other schools.   
 
Spelling Bee. The Scripps Regional Spelling Bee is dedicated to 
improving spelling, increasing vocabulary, learning concepts, 
and developing correct English. Spelling Bee participants were 
able to build skills to communicate clearly and effectively to 
large audiences.  
 
NEHS. MES Student Council, aligned with the SLOs, develops 
and supports special projects to improve our school. MES 

● Focus Group B Binder 
○ Science Fair  
○ Math Olympiad  
○ Spelling Bee  
○ NEHS Binder 

● Board Policy 363 
● Sample Field Trip Forms  
● Focus Group C Binder 

○ Community Projects 
● FOSS Lesson Photos 
● LEGO Robotics Photos 
● NEHS 

 

https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z3VhbS1lZHVjYXRpb24tYm9hcmR8Z3g6MzcwNTllYWMwMzJkZWY4MQ
https://drive.google.com/open?id=1u2wBFs0etAadu0SRJc44CjwhXjQFCeP_
https://drive.google.com/open?id=1rzIeK0uMKEY3OF76Ok_MWwoSGFwTdKwQ
https://drive.google.com/open?id=1LeWUGGhte1DMKgREhZR9EZhInv5sdlAM
https://drive.google.com/open?id=1GTYZ73nqeV_tvycgm6YPJ-tCgXvC9qve
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Student Council worked together with designated teacher 
advisors, school administration and fellow classmates. 
Members served as role models for involved citizenship, self-
directed learners, effective communicators, critical thinkers, 
and academic achievers. Officers in the Student Council were 
part of the school planning process and committed to the 
projects and activities of MES. For example, in students 
created a garden and applied the knowledge of promoting a 
clean and sustainable environment, organized a disaster relief 
coin drive for Hurricane Harvey, reading for lower grade levels, 
passing out pre-loved items to families at the PTO meeting, 
participated in Salvation Army Bell Ringing, and more. 
 
Community Projects. All students are provided with 
opportunities to participate in community-sponsored projects 
and activities that may be of educational interest to them. Art-
a-thon and various poster contests allow for application of art 
skills. PBS and IRA Read-a-thons allow students to showcase 
their reading skills to families and friends. Kickball 
Tournaments, Special Olympics, and GDOE 5K encourage 
sportsmanship and physical fitness. Coin and food drives 
encourage character development and how to make a 
difference in the larger community.  
 
Academic Field Trips. Students are able to apply what they 
have learned by attending field trips which connect with the 
lessons and themes taught in class. MES Field trip forms 
ensure activities are appropriately connected to the standards 
taught in the classroom and adhere to Board Policy 363. The 
policy states that an “Academic Field Trip is a trip of 
educational value to the students closely related to a course 
content and is regarded as an extension of the class work. It 
motivates interest in a new unit, supplements and enriches an 
on-going study, or reviews learning that have just been 
culminated. A field trip offers an opportunity for concept 
building over and beyond those made available through the 
use of books, films and other visual aids in the classrooms.” 
 
FOSS Kits. Teachers have begun utilizing FOSS Kits which give 
students access to hands-on activities. According to FOSS, “the 
FOSS Program bridges research and practice by providing tools 
and strategies to engage students and teachers in enduring 
experiences that lead to deeper understanding of the natural 
and designed worlds”. With the use of FOSS kits students have 
access to the NGSS.  
 
Lego Robotics. Students were involved in expanding their 
knowledge in building and given opportunities that 
demonstrated critical thinking, reasoning and problem solving. 
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Students learned to code on movements of the robots. 
Students build on the 21st Century Skills such as coding, 
typing, and networking. MES recently had LEGO WeDo 
program installed on laptops to get students started with 
coding. 

 
 

Meeting Graduation Requirements (or end of grade span requirements)  

B3.2. Indicator: The school implements academic support programs to ensure students are meeting 
all requirements.  

B3.2. Prompt: Comment on the effectiveness of the academic support programs to ensure students are 

meeting all requirements. 

 

Findings Supporting Evidence 

MES implements academic support programs to ensure 
students are meeting all requirements.  MES support 
programs are: English as a Second Language, Special 
Education, School Guidance Counselor, HEADSTART, Pre-K 
GATE, Gifted and Talented Education, Library, and CHamoru 
programs.  
 
The English as a Second Language Program (ESL).  Students 
are eligible for program services based on the Home Language 
Survey (HLS) which is completed at registration time and the 
LAS Links Placement Test, which is the appropriate assessment 
to use for placement purposes.  ESL Program provides direct 
pull out services to students who test at levels 1 and 2 on a 
weekly basis for 40 minutes to provide additional English 
language development support with appropriate 
accommodations or modifications.  Push-in services are 
provided when the ESL teacher takes over an entire regular 
classroom for a scheduled period of time in order to model 
effective strategies and modifications with the assistance of 
the regular classroom teacher (RCT). This service allows ELLs 
to socialize with English-speaking peers who can help in 
developing their academic vocabulary, and interpersonal and 
socializing skills. Weekly Consultation services are provided to 
students that are tested in levels 3, 4, and 5 and are considered 
to be proficient English speakers. All classroom teachers are 
required to complete an ESL Modification Semester Report for 
each identified student to monitor student progress. 
 
Special Education.  SPED services are provided to students 
who meet the eligibility criteria as defined under the 
IDEA.  The established system of support consists of the 

● ESL Procedural Manual  
● SPED CST Process 
● Counseling Program Manual 
● AASL Standards  
● G.A.T.E. Curriculum Standards 

and Framework 
● CHamoru Studies Syllabus 
● Support Program Schedules 

https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8ZXNsfGd4OjY0YjlhOWE4OTljNzQ3ZTY
https://drive.google.com/open?id=1BACPqzzgAVDYWmUyv_DaZjyoruhc9IMo
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z2RvZXxneDo1MTRkOGI1ZDM4NThiODVl
https://drive.google.com/open?id=0BxEZj8RynAntcEdUSVAwTVo0Y0U
http://machananaoelementaryschool.weebly.com/uploads/2/4/4/4/24443543/gate.standards.final3.pdf
http://machananaoelementaryschool.weebly.com/uploads/2/4/4/4/24443543/gate.standards.final3.pdf
http://machananaoelementaryschool.weebly.com/uploads/2/4/4/4/24443543/chamoru_standards_syllabus_final_draft_05-20-11.pdf
https://drive.google.com/open?id=170JoezHK-bIJhYNLDarKEAMDyTyODnN-


MES Self-Study Report 

 

155 

Principal, special education teacher (resource room teacher), 
regular classroom teachers, parent(s) or guardian(s), School 
Guidance Counselor, School Health Counselor (as needed) and 
related service providers. They collaborate to meet the goals 
written in the IEP for students identified.  Depending on the 
student’s needs, the student may spend between 30 minutes 
to 180 minutes a day in the Resource Room. Related services 
such as Speech Language Therapy, Occupational Therapy, 
Physical Therapy, Hearing, Vision, and Emotional Counseling 
Services are provided to students identified. 

 
School Guidance Counselor (SGC).  The SGC provides direction 
and guidance in intervention strategies for truancy, emotional 
crisis with students, teaching students to display positive 
behavior, encouraging students to recognize and make good 
decisions, education neglect, child abuse and other student 
related problems. The SGC conducts classes, facilitates the 
Child Study Team and Retention Meeting, PBIS, monitor 
Behavior Management Plans in and outside the classroom, 
coordinate the Section 504 referral process, and is responsible 
to provide interventions and collaboration for 
students. Teachers can make referrals any time for students 
that need immediate counseling based on classroom 
observations.  
 
HEADSTART. The HEADSTART program services to 
economically disadvantaged children, ages 3 to 5 years and 
their families, with priority given to preschoolers who will be 
entering Kindergarten next year.  The program promotes a 
special focus on helping preschoolers develop the early 
Reading and Math skills they need to be successful in school.  
School readiness is promoted by enhancing the social and 
cognitive development of children through the provision of 
educational, health, nutritional, social and other services to 
enrolled children and families.  Head Start also strives to help 
them in making progress toward their educational, literacy 
and employment goals and thus become increasingly self-
sufficient.  
 
GATE Pre-Kindergarten (PreK-GATE) services are provided to 
students who meet the PreK-GATE eligibility screening test.  
PreK-GATE is a program that provides higher learning 
standards for gifted and talented students at the primary level. 
Gifted and talented students demonstrate high reasoning 
ability, creativity, curiosity, and an outstanding knowledge 
base. Through this program, GATE students will grow 
intellectually, academically, socially, and to expand their skills 
in an ever-changing society by utilizing the GATE Curriculum 
Standards Framework.  
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GATE Program. Students who have been identified as gifted 
through a series of academic and intelligence assessments. 
The GATE teacher implements lessons that focus on GATE 
standards and performance indicators and provide a high 
quality learning environment for the optimal development of 
students receiving instruction and services from the GATE 
program. The standards meet the needs of GATE students 
specifically in the areas of Divergent Thinking, Critical Thinking, 
Affective Learning, Independent Learning, Communication, 
and Creative Problem Solving.  GATE Curriculum Standards 
Framework is used to meet the students’ academic needs.  
 
School Librarian. Board Policy 721 requires school librarians to 
submit a three-year plan that clearly outlines funding 
intentions and an End of the Year Report on academics.   The 
plan must be aligned with the American Association of School 
Librarians’ learning standards, Common Core State Standards, 
GDOE content standards, and individual school needs to 
enhance academic achievement, especially in literacy.  The 
three-year plan includes collaborative efforts of the school 
librarian, the administration, and grade level teachers. 
 
CHamoru Program is designed to teach the CHamoru 
Language and Culture of Guam Standards from Kinder to 5th 
grade.  PL 21-34 (1991) Established mandatory courses in 
CHamoru language and in the History of Guam in the Public 
Schools.  The CHamoru program ensures that syllabi are 
consistent with all Board Policies pertaining to curriculum 
instruction and assessment.  
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GDOE/ACS WASC Category B. Standards-based Student Learning: 

Curriculum:  
Summary, Strengths, and Growth Areas 

 
Review all the findings and supporting evidence and summarize the degree to which the criteria in 
Category B are being met. 
 
Include comments about the degree to which these criteria impact the school’s ability to address one or 
more of the identified student learning needs (Chapter III). 

 
Summary (including comments about the student learning needs): 

 
MES student learning needs are supported through various means within our curriculum and SLOs.  As 
with all GDOE schools, MES utilizes the CCSS to ensure that more rigorous academic standards are met 
within the content areas of ELA/Reading and Math.  MES had opportunities to attend PDs on various 
instructional strategies to support CCSS curriculum such as SIOP and CITW.  Within the Lagu district, MES 
has collaborated with other elementary schools to develop and utilize Priority Standards, Skills, and Topics 
(PSSTs), proficiency scales, and CAs for Math. In addition, the district continues to provide professional 
development with current educational research   which supports our student learning needs in various 
content areas with an emphasis in Reading and Math. MES teachers apply these best practices and 
strategies which enhance student knowledge and skills in these specific areas.   
 
MES teachers analyze data during PLC, VPLC, and CLT meetings with discussions related to the curriculum, 
SMART Goals, intervention plans, modifications, lesson plans, SBG, PSSTs, and CAs.  
 
Support programs such as ESL, GATE, CHamoru, Library, and Special Education (SPED) supplement and 
reinforce students’ needs within the curriculum.  
 
MES has emphasized parental involvement with regard to curriculum matters during Student and Parent 
Orientation, Parent Intervention Meetings, PTCs, CSTs, BMPs, IEPs, and parent workshops. 
 
MES students have access to real-word applications aligned with the curriculum through field trips, guest 
presenters, community-sponsored projects, Science Fair, Math Olympiad, Spelling Bee, Student Council, 
and NEHS.  
 
Prioritize the strength and areas of growth for Category B.  

Category B: Curriculum: Areas of Strength  

 
● Clear schoolwide expectations for academics and behavior 
● District PDs and trainings are aligned with the curriculum and student learning needs 
● Ongoing collaboration through PDs, PLCs, VPLCs, CLTS and in service trainings 
● Co-curricular and extra-curricular activities are aligned to standards 
● Math CAs  
● Lesson Plans  
● SMART Goals  
● Intervention plans 
● SIP 
● Support Programs  
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Category B: Curriculum: Areas of Growth 
 

● Improvement in academics 
● Increase parental involvement 
● Expand and continue the use of vertical alignment 
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Category C: Standards-based Student Learning: Instruction  
 
C1. Instruction Criterion – Student Access to Learning  
Differentiated, high-quality instruction provides access, challenge, and support for all students to 

achieve the academic standards and the schoolwide learner outcomes. 

 

Differentiation of Instruction  

C1.1. Indicator: The school’s instructional staff members differentiate instruction by varying content, 
processes, products, and/or learning environment to ensure that all students achieve the academic 
standards and the schoolwide learner outcomes.  

C1.1. Prompt: How effectively do instructional staff members differentiate instruction to ensure that 
all students achieve academic standards and schoolwide learner outcomes?  

 

Findings Supporting Evidence 

MES differentiate instruction by varying content, processes, 
products, and/or learning environment to ensure that all 
students achieve the academic standards and the schoolwide 
learner outcomes.  Teachers create a classroom environment 
that modifies student learning through grouping based on 
educational need.  
 
MES instructional staff align lessons with the CCSS and the 
Guam Content Standards and Performance Indicators. Each 
grade level collaborates to develop lesson plans that are 
aligned with the priority standards for each subject. Although 
lesson plans within grade levels are uniformed, each individual 
teacher differentiates instruction and delivery of lessons 
through various strategies, materials, resources, and activities. 
Students are then able to access the same content in different 
ways based on their particular learning styles and needs.  
 
MES instructional staff differentiate instruction to 
accommodate its diverse student population, students in ESL, 
GATE and Special Education. For example, teachers implement 
hands-on learning, utilizing various manipulatives and visual 
aids, incorporate cooperative learning, small group 
instruction, think-pair-share, role playing, journals, etc. 
Furthermore, Classroom Instruction That Works (CITW) 
strategies are implemented in lessons to help various types of 
learners access the curriculum.  The SPED teacher follows 
through with specific goals and objectives on a student's IEP to 
help meet individual needs. Teachers provide students the 
opportunity to go on field trips to experience real life 
experiences and engage in their community.  
 

● Sample Lesson Plans 
● Sample Intervention Plans 
● Students Work Samples & 

Engagement 
● CITW (Power Walkthrough) 

Data 
● SLO Evaluation Tool  
● SLO Work Samples 

 
 
 

https://drive.google.com/open?id=18b0agtE3bpl0Sohx-Vl_IkDLI1Ta3nhu
https://drive.google.com/open?id=13VQD9BGeNeeM-tpYVeqkppSBIMFibX6C
https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
https://drive.google.com/open?id=1LmB7dAiz9FZ0fPaCoGEImiMuZ94odOUI
https://drive.google.com/open?id=1LmB7dAiz9FZ0fPaCoGEImiMuZ94odOUI
https://drive.google.com/open?id=1u4ye_PvTI5Lz5ZA4q4CEpoq4ScIOy7dG
https://drive.google.com/open?id=1XcCaXelVQ5vKqzSDeW2nZ0CEThRk52Rs
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Additionally, assessment data help determine appropriate 
interventions needed to ensure students are meeting the 
academic standards. Instructional Staff implement 
interventions in various ways to meet the needs of their 
individual students.  

 
 

Student Understanding of Performance Levels   

C1.2. Indicator: Instruction is organized to support clearly articulated and communicated learning 
targets so that all students know beforehand the standards/expected performance levels for each 
area of study.  

C1.2. Prompt: Comment on the extent to which students are expected to learn and know where they 
are in meeting the learning targets, and what they need to do to meet the learning targets.  

 

Findings Supporting Evidence 

At MES instruction is organized to support clearly articulated 
and communicated learning targets so that all students know 
beforehand the standards/expected performance levels for 
each area of study.  Lessons are planned, implemented, and 
evaluated.  Learning targets are posted in a visible area for 
students to read and understand.  Before the beginning of the 
lesson, teachers inform students of the learning targets.  
Throughout the lessons, teachers refer to the learning targets 
to ensure students receive immediate feedback on their 
progress and performance of the lesson. 
 
Expectations for students learning are posted in each 
classroom such as school mission, school rules, I Can 
statements, and SLOs. They are also indicated in each lesson 
plan.   
 
MES has started to move forward with SBG in creating CAs for 
Math and ELA. SY 18-19 the LAGU district collaborated 
together in creating Math CA for all priority standards for each 
quarter. In SY 19-20, MES teachers are creating CAs for ELA. 
Students are slowly moving into SBG in which students will be 
able to keep track of their progress. Students will be aware of 
their areas of improvement in order to meet the target goal.  
 
Proficiency scales. A proficiency scale is a table used by 
teachers and students to determine the student's current level 
of progress toward meeting the standard. Proficiency scales 
indicate student achievement as it relates to a given standard 
and use a four-point system where a score of 3.0 indicates 
proficiency within a standard. 

● Sample Lesson Plans 
○ “I CAN” Statements  

(displayed in classroom 
and indicated in LP) 

○ SLOs (displayed in 
classroom and indicated 
in LP) 

○ CCSS (indicated in LP) 
● Proficiency Scales 
● Common Assessments 
● Board Policy 378  

https://drive.google.com/open?id=18b0agtE3bpl0Sohx-Vl_IkDLI1Ta3nhu
https://drive.google.com/open?id=1E1RXdcIjFTUg3Lto2JbKsoVvf9r3SPR2
https://drive.google.com/open?id=1G4Lg0v14ajL8sttmdp_UEfHyNLsgFJL-
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z3VhbS1lZHVjYXRpb24tYm9hcmR8Z3g6NjNiY2U4ODMxNzkxMTFh
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Student self-assessments -  Students utilize reflection 
journals and the Proficiency Scale of Levels of Understanding: 

●  4- I am an expert. I can teach it to someone else. 
●  3- I understand this and I can do this on my own. 
●  2- I am beginning to understand this but I still need 

some help. 
● 1- I am just starting to learn this.  I don’t understand it 

yet.   
This gives students the opportunity to rate themselves of 
their progress and performance of the lesson. 
 
Common Assessments (CAs). CAs and AIMSweb data are used 
as tools to check student progression. Initial CAs assess priority 
skills and/or standards from the previous grade level(s). These 
tests are administered to first through fifth grade 
students.  The data is used for setting the starting point for 
students as a whole, small group, and/or individuals. CAs are 
used at the beginning of the year and at the end of each 
quarter.  During PLC or CLT, teachers create CAs that are 
aligned to standards that are taught for each quarter. CA data 
is used to make adjustments to lesson plans. 

 
 
 

Students’ Feedback  

C1.3. Indicator: The school takes into account students’ feedback in order to adjust instruction and 
learning experiences. 

C1.3. Prompt: Provide examples of the school using student feedback to adjust instruction. 

 

Findings Supporting Evidence 

MES takes into account students’ feedback in order to adjust 

instruction and learning experiences with the utilization of 

proficiency scales; formative and summative assessments. 

MES utilize formative assessments such as checking for 

student understanding, exit tickets, observations, CAs, games, 

graphic organizers, and journaling in order to gauge if re-

teaching or additional support is necessary.   MES also utilizes 

summative assessments such as: AIMSweb and ACT Aspire to 

adjust instruction. Data is analyzed and reviewed during PLCs 

to determine if re-teaching or intervention is needed. MES is 

implementing SBG proficiency scales in which students are 

able to indicate where exactly they are in current lessons, 

skills, and objectives. When they indicate their levels of 

● Student Perception Survey 
● Student Perception Survey 

Results  
● Students’ use of SBG self-

assessment tools found in 
classrooms 

● Students Work Samples & 
Engagement 

● Sample Intervention Plan 
 

https://drive.google.com/open?id=1oWfEO3HnLhke8S2TSSUKfYvREQRRm3Ih
https://drive.google.com/open?id=1mdVUYbGS70ql7dq7YjPcmttJvAQw1FJT
https://drive.google.com/open?id=1mdVUYbGS70ql7dq7YjPcmttJvAQw1FJT
https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
https://drive.google.com/open?id=13VQD9BGeNeeM-tpYVeqkppSBIMFibX6C
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proficiency, teachers are able to adjust instruction, by either 

reteaching skills or moving onto more complex tasks. Teachers 

have posters on their walls with proficiency criteria that make 

it easier for students to know exactly their performance level. 

 

MES teachers also use informal observation of students’ 

engagement, behavior, and test results to adjust instruction.  

At times, students can indicate their interest or engagement in 

certain topics.  Teachers can take this feedback and adjust 

their lessons accordingly. Some teachers also have classroom 

meetings in which they can ask what they are struggling with 

or what they are enjoying in their classroom. 

 

The use of student feedback plays a key role in how teachers 

will plan the lesson, what interventions or modification is 

needed to meet all student needs. Teacher collaboration and 

shared ideas of different instructional strategies and activities 

ensure academic growth.   

 

MES conducts perception surveys in which students are able 

to give feedback regarding their regular classroom teachers 

and Support Program teachers (GATE, SPED, ESL, and 

CHamoru). These perception surveys are anonymous and 

administered by another teacher. Feedback from these 

surveys allow teachers to adjust not only their classroom 

instruction, but their style as well. It fosters positive classroom 

environments to ensure an adequate education is being 

provided.  
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Category C: Standards-based Student Learning: Instruction  

 

C2. Instruction Criterion – Rigorous and Relevant Instruction  
All teachers provide students with a variety of activities and assignments that are engaging (e.g., 

technology-enhanced and experiences beyond the textbook) and call for higher order thinking. 

 

Current Knowledge  

C2.1. Indicator: Teachers are current in the instructional content taught and research-based 
instructional methodology, including the integrated use of multimedia and technology.  

C2.1. Prompt: Evaluate the extent to which teachers are current in the instructional content and 
effectively use multimedia and other technology in the delivery of the curriculum.   

 

Findings Supporting Evidence 

MES Teachers are current in the instructional content and 
effectively use multimedia and other technology in the 
delivery of the curriculum.  
 
Teachers attend trainings on various teaching strategies, 
technology trainings, and curriculum changes/updated 
throughout the school year, as well as in-school PD. Teachers 
are utilizing multimedia and other technology when delivering 
the curriculum in order to enhance student learning.  
 
MES has had several improvements to help enhance our use 
of technology.  In 2018 MES had wireless internet throughout 
the campus.  The access to the internet has allowed teachers 
to incorporate videos, online games, and research 
assignments, on classroom topics. Teachers integrate 
technology in all subject areas. 
 
The school provides opportunity for technology use in the 
library and classrooms through desktop computers, mobile 
labs, multi-media projectors, and Elmo document cameras. In 
addition, our school has four promethean boards and seven 
mobile labs. 
 
Teachers utilize multiple online resources to enhance 
teaching, such as Brainpop for multiple subject areas,  
Freechildstories, Learningchamorro, and  ABCYA Learning 
Games are just a few.  

● Lesson Plan Samples 
● Technology Sign Out  
● Mobile Cart Schedule  
● PD List  
● Technology Integration 

Photos 
● Student access to online 

resources 
 

 

 
 
 
 

https://drive.google.com/open?id=18b0agtE3bpl0Sohx-Vl_IkDLI1Ta3nhu
https://drive.google.com/open?id=0BzjkUXklZt6JSHBjcTZhcWlpbXdkY3lqeThxdzVVR0lLQVp3
https://drive.google.com/open?id=1SEylcxGEOcXoL_C7f6MrTCIvZkfiWbN9
https://drive.google.com/open?id=1jH9lkj8M8Ql7GBw0bDYnUAXzeyU6EgBK
https://drive.google.com/open?id=1jH9lkj8M8Ql7GBw0bDYnUAXzeyU6EgBK
http://machananaoelementaryschool.weebly.com/students.html
http://machananaoelementaryschool.weebly.com/students.html
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Student Engagement  

C.2.2. Indicator: Students who are intellectually engaged are involved with challenging content, 
through well-designed tasks and activities requiring complex thinking.  

C2.2. Prompt: Evaluate the extent to which students are intellectually engaged. Provide examples.   

 

Findings Supporting Evidence 

MES students are intellectually engaged with challenging 
content, through well-designed tasks and activities requiring 
complex thinking. Activities include cooperative learning, 
hands-on activities, Think-Pair-Share, and academic games. 
During these activities students engage in meaningful 
collaboration with their peers through shared ideas and 
problem solving strategies. 
 
SY 19-20 MES has begun implementing FOSS kits in each grade 
level and will complete at least one investigation. These kits 
provide Kinder to 5th grade with a science curriculum that is 
aligned to NGSS, which the district adopted to replace the 
current GDOE Content Science Standards. FOSS kits will enable 
MES students to explore and investigate topics like sound and 
light, pebbles, sand, and silt, and motion and matter. 
 
MES students are given the opportunity to participate in 
various extra curricular activities such as NEHS, Spelling Bee, 
Math Olympiad, Student Council, and Science Fair. These 
activities provide a way for students to engage in intellectual 
conversations and apply their current learning in the 
classroom to the real-world and community. For competitions 
like Spelling Bee and Science Fair, students are chosen to 
represent the school in island-wide contests. They can partake 
in expanding their knowledge and network by being exposed 
to other students from other schools.  
 
With Lego Robotics, students were involved in expanding their 
knowledge in building and given opportunities that 
demonstrated critical thinking, reasoning and problem solving. 
Students learned to code on movements of the robots. 
Students build on the 21st Century Skills such as coding, 
typing, and networking. MES recently had LEGO WeDo 
program installed on laptops to get students started with 
coding. 
 
GATE students completed projects that required critical and 
creative thinking. Projects included the Business/Merchant 
and Wonder Project. Aside from projects, students in GATE 
also engage in complex thinking activities such as STEM 

● Lesson Plan Samples  
● Student Engagement Photos 

○ STEM  
○ FOSS 
○ Cooperative Learning 
○ Coding 
○ Makerspace 
○ GATE Projects 
○ Game-Based Activities 

● Focus Group B Binder 
○ Science Fair  
○ Math Olympiad  
○ Spelling Bee  
○ NEHS Binder 

 
 

https://drive.google.com/open?id=18b0agtE3bpl0Sohx-Vl_IkDLI1Ta3nhu
https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
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Challenges that involve thinking, planning, creating, and 
improving process. 
 
GATE Pre-K students through 5th grade engaged in activities 
that align with the GATE standards and promote intellectual 
thinking. Students utilize a variety of STEM bins that promote 
critical thinking, problem solving, and communication through 
individual and group challenges/tasks. STEM bins include 
Gears, Code-a-pillar, Build-a-House, LEGOs, magnet blocks, 
and more. Pre-K students have also engaged in coding 
activities and Makerspace projects which require 
brainstorming, planning, building, and improving.  

 
 

Teachers as Facilitators of Learning  

C2.3. Indicator: Teachers are facilitators in a student-centered classroom.  

C2.3. Prompt: Evaluate and comment on the extent to which teachers are facilitators in a student-
centered classroom. Provide examples.   

 

Findings Supporting Evidence 

Teachers are facilitators who offer support and necessary 
scaffolding to the student-centered classroom. They teach, 
guide, and assist students in learning for themselves - picking 
apart ideas, forming their own thoughts about them, and 
owning material through self-exploration and dialogue. They 
allow students to share in the decision-making process and 
students are held accountable for their own learning. A 
student-centered classroom, teachers encourage active 
involvement in learning, freedom, and self-discipline to make 
choices and to bear the responsibility for the consequences of 
those choices.  
 
Student-centered classroom strategies are being utilized in the 
classrooms. Think, Pair, Share, CITW cooperative learning 
activities, group work, projects, and task, presentations, class 
discussions, role-playing, graphic organizers, makerspace and 
more. 
 
GATE Pre-K provides a classroom environment with the 
necessary tools, materials, and guidance where children are 
able to explore new activities and interests at their 
developmental level during “Choice Time”. An engaging 
classroom environment is maintained by frequently 
incorporating new activities and materials into learning 
centers to further foster student interests. Student work is 

● Student Engagement Photos 
● Power Walk (CITW) Data 
● SIOP 

https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
https://drive.google.com/open?id=1LmB7dAiz9FZ0fPaCoGEImiMuZ94odOUI
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displayed on the walls in an effort to encourage participation 
in projects and to give students a sense of ownership of the 
classroom environment.  

Student Reflection Journals. Reflective journals are personal 
records of students’ learning experiences. Students typically 
are asked by their teachers to record learning-related 
incidents, sometimes during the learning process but more 
often just after they occur. Entries in journals and learning logs 
can be prompted by questions about course content, 
assignments, exams, students’ own ideas or students’ thought 
processes about what happened in a particular subject. 
Journals and learning logs are then submitted to the teacher 
for feedback. 

ESL teachers SIOP which provides many opportunities for 
student-centered classrooms.  SIOP stresses that teachers 
provide students with more opportunities to speak, read, and 
write. 

 
 

Variety of Strategies 

C2.4. Indicator: Teachers use a variety of strategies to support students’ access and application of the 
knowledge acquired and to communicate understanding.  

C2.4. Prompt: Evaluate and comment on the extent to which teachers use a variety of strategies to 
support students’ access and application of knowledge acquired and communicate understanding.  

 

Findings Supporting Evidence 

MES teachers use a variety of strategies to support students’ 

access and application of knowledge acquired and to 

communicate understanding by implementing CITW, Big 8, 

STEM, SIOP, DOK, and SPARK, into lesson plans.  Students are 

encouraged to explain their ideas during lessons.   

CITW framework breaks down the nine strategies into three 

components.  The three components are Creating the 

Environment for Learning, Helping students develop 

Understanding and Helping students extend and apply 

knowledge. The nine strategies are:  

1. Setting Objectives and Providing Feedback 

2. Reinforcing Effort and Providing Recognition 

3. Cooperative Learning 

4. Cues, Questions, and Advance Organizers 

● Lesson Plans Samples 
● Common Assessments 
● Student Work Samples & 

Engagement Photos 
● Power Walk (CITW) Data 
● Technology Integration 

Photos 
● Technology Sign-Out Sheet 

 
 
 

https://drive.google.com/open?id=18b0agtE3bpl0Sohx-Vl_IkDLI1Ta3nhu
https://drive.google.com/open?id=1G4Lg0v14ajL8sttmdp_UEfHyNLsgFJL-
https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
https://drive.google.com/open?id=1LmB7dAiz9FZ0fPaCoGEImiMuZ94odOUI
https://drive.google.com/open?id=1jH9lkj8M8Ql7GBw0bDYnUAXzeyU6EgBK
https://drive.google.com/open?id=1jH9lkj8M8Ql7GBw0bDYnUAXzeyU6EgBK
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5. Nonlinguistic Representation 

6. Summarizing and Note Taking 

7. Assigning Homework and Providing Practice 

8. Identifying Similarities and Differences 

9. Generating and Testing Hypothesis 

Big 8. The district also provided training opportunities on 

literacy “Big 8”.  The cadre of teachers trained on the eight 

strategies during PDs.  The eight strategies are:   

1. Vocabulary  
2. Student Dialogue and Grouping 
3. Write to Learn  
4. Graphic Organizers / Note Taking  
5. Teacher-Student Questioning  
6. Document, Technological and Qualitative Literacy 

Strategies  
7. Leveled Materials and Digital Multimedia resources 
8. Text and Media Complexity Access 

STEM is based on the idea of education in four specific 
disciplines:  STEM- in an interdisciplinary and applied approach.  
Rather than teach the four disciplines as separate subjects, 
STEM integrates them into a cohesive learning paradigm based 
on real-world applications.  A cadre of teachers from primary 
and intermediate grades were trained by stateside STEM 
experts.  

SIOP was introduced to MES in SY 14-15.  The SIOP model serves 

as an instructional framework for sheltered instruction that 

values effective, research-based, and time-honored teaching 

practices. It includes eight instructional components and thirty 

features that, when used in combination consistently and 

systematically have been found to improve English learners’ 

academic achievement. The eight components are as follows: 

1. Preparation - Teachers plan lessons carefully, paying 

particular attention to language and content objectives. 

2. Building Background – Teachers make explicit links to 

their students’ background experiences and knowledge.  

3. Comprehensible Input – Teachers use a variety of 

techniques to make instruction understandable.  

4. Strategies – Teachers provide students with instruction 

and practice with a variety of learning strategies. 

5. Interaction – Teachers provide students with frequent 

opportunities for interaction and discussion.  
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6. Practice and Application – Teachers provide hands - on 

materials and/ or manipulatives for students to apply 

their content and language knowledge.  

7. Lesson Delivery – Teachers implement lessons that 

clearly support content and language objectives with 

appropriate pacing.  

8. Review and Assessment – Teachers provide a 

comprehensive review of key vocabulary and concepts 

and conduct assessment of student comprehension and 

learning throughout the lesson.  

DOK. MES refers to Norman Webb’s Depth of Knowledge (DOK) 

levels to provide rigorous classroom instruction. Students who 

are intellectually engaged are involved with challenging content, 

through well-designed tasks and activities requiring a higher 

level of thinking.   

SPARK is a research based Physical Education program discipline 

designed in order to promote lifelong wellbeing without 

sacrificing the enjoyment of physical activities or academic 

achievements. It is also designed to provide inclusive 

academically integrated enjoyable activities that enhance motor 

development and academic skills in elementary students. 

Furthermore, students are engaged in activities that involve 

problem solving skills such as:  

● using and justifying estimation strategies in real world 

problem situations. 

● selecting and using strategies to understand word and 

text 

● making and confirming inferences from what is read. 

● applying concepts through STEM activities, 

presentations, and hands on projects. 

 
The incorporation of technology has become increasingly 
integrated into classroom instruction.  The use of computer 
mobile carts, computers and Promethean Board in the library, 
and Promethean Boards in several classrooms have assisted in 
bringing the world and all its interactive tools to the MES 
community.   
 
Students use laptops to apply Math skills and Reading skills 
through computer activities as well as typing skills. Teachers are 
able to access computers once a week for their grade-level as 
the mobile carts are shared among different teachers. In math, 
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manipulatives such as toy money are used for skills such as 
addition and subtraction, which can be used in real-life 
applications when they purchase items from stores or earn 
money from chores or jobs. 
 
Teachers use graphic organizers to demonstrate and organize 
students’ ideas as students communicate their understanding. 
Teachers let students create graphic organizers in their 
interactive notebooks which they can access for review. 
Teachers are able to observe students’ understanding by asking 
students to explain their graphic organizers in their notebooks. 
Teachers ask students to show their level of understanding using 
the Marzano proficiency scale through verbal communication, 
use of their hand/objects, or through writing. 
 
Students obtain access to knowledge when they take notes, use 
the library or online research, interviews, case studies, 
observations, attend guest presentations, watch educationally 
related footage, etc.    
 
To support application of knowledge, teachers implement 
strategies such as problem solving, projects, performances, 
demonstrations, etc.    
 
To help students communicate what they know, teachers 
require speeches, presentations, performances of 
plays/skits/musical numbers, quizzes and tests, etc.  

 
 

Variety of Strategies 

C2.5. Indicator: Student work demonstrates the utilization of tools and resources (e.g., technology, 
on-line resources, etc.) to research, discover, and build knowledge about the world.  

C2.5. Prompt: Evaluate and comment on the extent to which student work demonstrates the 
utilization of tools and resources to research, discover, and build knowledge about the world.  

 

Findings Supporting Evidence 

Student work demonstrates the utilization of tools and 
resources to research, discover, and build knowledge about 
the world in being active users of technology, community 
sponsored events and projects.     
 
Students are able to build robots and learn how to program 
them though LEGO Robotics. At the same time, technology 
transfers some responsibility for learning to students. 
Students were involved in expanding their knowledge in 

● Lesson Plans that Implement 
Technology 

● Student Work Samples & 
Engagement Photos 

● LEGO Robotics Photos 
● Technology Integration 

Photos 
● FOSS Lesson Photos 
● Focus Group E Binder  

https://drive.google.com/open?id=1HKYYusj6GvQ2zff0g6mTHw3fsR5HlkTX
https://drive.google.com/open?id=1HKYYusj6GvQ2zff0g6mTHw3fsR5HlkTX
https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
https://drive.google.com/open?id=1LeWUGGhte1DMKgREhZR9EZhInv5sdlAM
https://drive.google.com/open?id=1jH9lkj8M8Ql7GBw0bDYnUAXzeyU6EgBK
https://drive.google.com/open?id=1jH9lkj8M8Ql7GBw0bDYnUAXzeyU6EgBK
https://drive.google.com/open?id=1rzIeK0uMKEY3OF76Ok_MWwoSGFwTdKwQ
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building and given opportunities that demonstrated critical 
thinking, reasoning, and problem solving. Students learned to 
code on movements of the robots. Students build on the 21st 
Century Skills such as coding, typing, and networking. MES 
recently had the LEGO WeDo program installed on laptops to 
get students started with coding. 
 
Mobile lab allows individual students to practice using a 
computer and how to use it for research on the internet. Each 
class is given a time period within the week to utilize the 
mobile labs. Teachers provide educational websites for 
students to enhance their learning.  
 
During library lessons, students utilize the laptops to do 
research and/or extend their knowledge on tasks given by the 
School Librarian. The students use the Promethean Board for 
interactive lessons. 
 
FOSS kits enable students to explore and investigate topics like 
sound and light, pebbles, sand, and silt, and motion and 
matter. 
 
MES students are given the opportunity to participate in 
various extra curricular activities such as National Elementary 
Honor Society (NEHS), Spelling Bee, Math Olympiad, Student 
Council, and Science Fair. These activities provide a way for 
students to engage in intellectual conversations and apply 
their current learning in the classroom to the real-world and 
community. For competitions like Spelling Bee and Science 
Fair, students are chosen to represent the school in island-
wide contests. They can partake in expanding their knowledge 
and network by being exposed to other students from other 
schools.  
 
Students learn the History of Guam by doing research on the 
different Eras of Guam and building knowledge. 
  
The Rotary Club of Northern Guam donates Dictionaries to 
every third-grade student for the past seven years.  
Representatives of the club present the Dictionaries and talk 
about the importance of education.   

○ Extracurricular activities 
● Focus Group B Binder 

○ Spelling Bee  
○ Math Olympiad 
○ Science Fair  
○ NEHS 
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Variety of Strategies 

C2.6. Indicator: Teachers involve students in opportunities that demonstrate thinking, reasoning, and 
problem solving in group and individual activities, projects, discussions, and inquiries.  

C2.6. Prompt: Evaluate and comment on the extent to which teachers involve students in 
opportunities that demonstrate thinking, reasoning, and problem solving in group and individual 
activities, projects, discussions, and inquiries.  

 

Findings Supporting Evidence 

Teachers involve students in opportunities that demonstrate 
thinking, reasoning, and problem solving in group and 
individual activities, projects, discussions, and inquiries. 
 
Students are involved in independent learning centers for 
different subject areas for students to demonstrate their 
thinking, reasoning, and problem-solving skills through 
different hands-on learning activities. Students use think-pair-
share or cooperative small learning groups used in the various 
subject areas for students to participate in partner discussions. 
Other opportunities for students to demonstrate thinking and 
reasoning are through LEGO Robotics, class presentations, 
home projects, exit tickets, and graphic organizers. This allows 
students to communicate their thinking and reasoning.  
 
Students also participate in activities such as Math Olympiad 
Science Fair, Spelling Bee, and Geography Bee for students to 
demonstrate thinking and problem-solving skills.   

● Lesson Plan Samples 
● Student Work Samples & 

Engagement Photos 
● Focus Group B Binder 

○ Spelling Bee  
○ Math Olympiad 
○ Science Fair  
○ NEHS 

 
 

Real World Experiences  

C2.7. Indicator: Age-appropriate opportunities for real world experiences such as shadowing, 
apprenticeship, community projects, and other real world experiences and applications are available to 
all students.  

C2.7. Prompt: Evaluate the degree to which age-appropriate opportunities for real world experiences 

such as shadowing, apprenticeship, community projects, and other real world experiences and 

applications are available to all students. 

 

Findings Supporting Evidence 

MES provides age-appropriate opportunities for real world 
experiences such as shadowing, community projects, and 
other real world experiences and applications are available to 

● Field Trip Forms  
● Field Trip Photos 
● Harvest House Photos 
● Guest Speaker Photos 

https://drive.google.com/open?id=18b0agtE3bpl0Sohx-Vl_IkDLI1Ta3nhu
https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
https://drive.google.com/open?id=1tYPBwpf-fk4yhhX_xxRMyBkK8rcr2kRg
https://drive.google.com/open?id=14Ys43FYVEHMFkVrPtJyVPtlFgDSPF63n
https://drive.google.com/open?id=1CMYh_9iOod83_TiAMpq6wZO0nfm483Ty
https://drive.google.com/open?id=1QiTM9C-Rf2yg5SKTISKt-J0-uYq42nf6
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all students which is our SLO indicator “Successful Individuals- 
I can apply gained knowledge to life situations”.  
 
Field Trips. Students are provided with opportunities to attend 
field trips which allow them to experience the curriculum in an 
authentic way. Field trips are intended to provide students 
with age appropriate learning activities beyond the confines of 
the regular classroom environment.  
 
Community Projects. MES participates in community projects 
that involve charitable causes. These projects expose students 
to the larger community and provide them with experiences in 
helping others. Such projects include disaster relief coin drives, 
canned food drives, clothing drives, Letters to Santa for Make-
a-Wish Foundation, Broken Crayon Project, coastal clean-ups, 
Harvest House Foster Family Christmas Gifts, Red Cross Bell 
Ringing, and more. 
 
Guest Speakers. MES invites guest speakers from the 
community and various businesses to connect with the 
students on topics related to the curriculum or student 
interests. The speakers are able to share their professional 
experiences and expertise with students on campus. Guest 
speakers include Bank of Hawaii, Simon Sanchez High School 
Guardians of the Reef, Guam Animals in Need, Guam Fire 
Department, Guam Army National Guard, Guam Police 
Department Highway Safety Patrol, Guam Memorial Hospital 
Nurses, Rotary Club of Guam and more.  
 
CHamoru Program. The CHamoru program provides firsthand 
experiences of our island’s culture through various activities 
on and off campus. Musicians, weavers, and other experts 
within the community are invited during CHamoru Month to 
provide students with authentic experiences of the island’s 
culture. Additionally, students have represented MES at 
cultural dance competitions, weaving competitions, and 
CHamoru Language competitions. 
 
GATE Events and Programs. The GATE program affords all MES 
students opportunities to participate in afterschool programs 
such as GATE Visual Arts, GATE Choir, and GATE Dance. At the 
end of each program, students are able to showcase their 
talents within the school and community.  
 
Additionally, activities such as Spelling Bee, Math Olympiad, 
GATE Math Meet, Science Fair, and Special Olympics allow 
students to experience and participate in friendly competition.  

● Focus Group B Binder  
○ Spelling Bee  
○ Math Olympiad 
○ Science Fair  
○ NEHS 

● Focus Group E Binder 
○ Community Projects 

● Special Olympics Photos 
 

 
 
 
 

 

https://drive.google.com/open?id=1FQpkKIYOEUcbB3cxNXc-M_Q6dyTuruFG
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GDOE/ACS WASC Category C. Standards-based Student Learning: 
Instruction: Summary, Strengths, and Growth Areas 

 
Review all the findings and supporting evidence and summarize the degree to which the criteria in 
Category C are being met. 
 
Include comments about the degree to which these criteria impact the school’s ability to address on or 
more of the identified student learning needs (Chapter III). 
 

Summary (including comments about the student learning needs): 

MES instructional staff align lessons with the CCSS, Guam Content Standards and Performance Indicators, 
and SLOs. Instruction is differentiated to accommodate MES diverse student population through the 
implementation of various teaching strategies which meet the needs of students at their varying 
performance levels, learning styles, and educational needs. In addition, support programs such as ESL, 
GATE, CHamoru, Library, and SPED supplement and reinforce instruction based on student’s individual 
needs.  
 
Instructional decisions are data driven and based on student learner needs. Additionally, assessment data 
help determine appropriate interventions needed to ensure students are meeting the academic 
standards. 
 
MES takes student feedback into account when adjusting instruction and activities to further improve 
students’ academic growth.  
 
Teachers are current in the instructional content and research- based instruction and strategies, engaging 
students in critical and complex thinking, integrating technology, and providing real world experiences. 
Teachers are facilitators in a student-centered classroom utilizing a variety of strategies such as Think, 
Pair, Share, CITW cooperative learning activities, group work, projects and more. 
 
Prioritize the strength and areas of growth for Category C.  

Category C: Instruction: Areas of Strength  

● Differentiated Instruction 
● Student Performance Levels 
● Learning Targets 
● Student Feedback 
● Research-based instruction and strategies 
● Technology integration 
● Student-centered classrooms 
● Students demonstrate critical and complex thinking 
● Real World Experiences 

 
 

Category C: Instruction: Areas of Growth 
● Improvement in academics 
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Category D: Standards-based Student Learning: Assessment and Accountability 

 
D1. Assessment and Accountability Criterion – Reporting and Accountability Processes  
The school leadership and instructional staff use effective assessment processes to collect, disaggregate, 
analyze, and report state/district/school performance data to all stakeholders. The analysis of data 
guides the school’s programs and processes, the allocation and usage of resources, and forms the basis 
for the development of the schoolwide action plan.  
 

Professionally Acceptable Assessment Process  

D1.1. Indicator: The school leadership and instructional staff use effective assessment processes to 
collect, disaggregate, analyze, and report state/district/school performance data to all stakeholders. 

D1.1. Prompt: Evaluate the effectiveness of the assessment processes.  

 

Findings Supporting Evidence 

MES leadership and instructional staff use effective 
assessment processes to collect, disaggregate, analyze, and 
report state/district/school performance data to all 
stakeholders.  
 
MES utilizes various forms of effective assessments, 
evaluations, and data collection that all stakeholders 
participate in at the district and school level. These 
assessments include but are not limited to, Initial Screeners, 
CAs, AIMSweb interim assessments, ACT Aspire, SBA, GATE 
testing, ESL Language Assessment Scales (LAS) testing, 
Development Indicators for the Assessment of Learning- 4 
(DIAL-4) for Headstart, and Special Education Alternative 
Assessments.  
 
Initial Screeners assess priority skills and/or standards from 
the previous grade level(s). These tests are administered to 
first through fifth grade students.  The data is used for setting 
the starting point for students as a whole, small group, and/or 
individuals. 
 
CAs.  CAs are utilized throughout and at the end of the quarter 
by grade level teams to assist in determining current student 
mastery or proficiency in various academic areas. This 
evaluation tool also assists RCTs during their PLCs in identifying 
standards to be prioritized throughout the school year.   
 
AIMSweb Interim Assessments.  The AIMSweb evaluation 
system is used for progress and benchmark monitoring of 
students which is administered Fall, Winter, and Spring within 
the school year.  The results are often shared with students 
and their parents through intervention meetings and 

● PLC Agenda and Minutes 
● Math Common Assessments  
● AIMSweb Data 
● ACT Aspire Data 
● SBA Data 
● GATE Identification Process 
● ESL LAS Evaluations 
● SSP Goal 2 

 
 
 
 
 
 

https://drive.google.com/open?id=1DT7ZY9boNDm_aAbR9PvM2ISe4OGLTK2c
https://drive.google.com/open?id=1G4Lg0v14ajL8sttmdp_UEfHyNLsgFJL-
https://drive.google.com/open?id=1vYoQTBFS1eL5km0g4fCPcF7kJqnivoRP
https://drive.google.com/open?id=1Gp3WbriLBQrCqkSKC3au7Lpv_e63AXhW
https://drive.google.com/open?id=1M8IB9pbvVAjBCmPSTWrQomMSsQvbuItl
https://drive.google.com/open?id=1YdQmhdIk0mbQBy2OrdzYyVe_iJJ5XMvl
https://sites.google.com/a/gdoe.net/curriculum-and-instruction/home/state-strategic-plan/GDOE%20State%20Strategic%20Plan%20for%20Education%20%28Adopted%20September%2023%2C%202014%29.pdf?attredirects=0&d=1
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AIMSweb Student Profiles.  RCTs and Support Program 
Teachers utilize AIMSweb data to make decisions about 
instruction and its effectiveness.   
 
ACT Aspire and SBA are annual summative assessments 
aligned to the CCSS and the Guam Content Standards and 
Performance Indicators. They are administered in the Spring 
Semester during the District Wide Assessment (DWA) testing 
period. Results of DWAs are released early in the following 
school year and utilized to determine students' learning needs.  
 
GATE Evaluations. Students are pre-screened for the GATE 
program using the WRAT 4. The student must score with an 
average percentile of 80 or higher in all three areas: Reading, 
Spelling, and Math. Students who pass the prescreening and 
return a parent permission form are then tested for entrance 
into the GATE program by the district GATE tester, with the use 
of two intelligence tests; Slosson Intelligence Test and Raven 
Progressive Matrix. 
 
LAS Evaluations.  The LAS evaluation tool is utilized by the ESL 
program support team for determining the English proficiency 
levels of pre-qualified ELLs who are identified as having a 
language other than English at home or who were 
recommended by their RCT.  The LAS comes in various 
formats, which includes the LAS Placement, LAS Links, Pre-LAS, 
and LAS 2000.  Each test form is applied according to the ELL’s 
background, grade-level, or service status. This evaluation 
process and the use of appropriate LAS forms as a primary tool 
is guided by the ESL Procedural Manual.   
 
DIAL-4 (DEVELOPMENT INDICATORS FOR THE ASSESSMENT OF 

LEARNING) The Dial-4 is completed by the Headstart teacher 

within 45 school days of when the child begins class. It 

describes the strengths and needs of young children in five 

areas of development: motor, concepts, language, self-help, 

and social-emotional. Results are shared with parents during 

1st home visits or earlier if there are any concerns. The data 

helps the teacher determine how to individualize lessons to 

build and strengthen a child's needs. 

SPED Alternate Assessment. Students in the SPED Program, if 
eligible, complete an alternate assessment at the end of the 
academic year. Students in grades 3-8 and grade 11 take the 
Multi-State Alternate Assessment (MSAA), Alternate 
Assessment based on Alternate Achievement Standards (AA-
AAS). This assessment is conducted online. Alternate 
assessment eligible students in grades 1-2, 9-10, and 12 
complete the Portfolio Alternate Assessment. The Portfolio 
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Alternate Assessment is a 4-Step Process that is compiled and 
created by the SPED and RCTs to assess selected grade level 
CCSS.  
 
These assessments have been effective tools in identifying our 
student learning needs of Reading and Math. The processes to 
effectively collect, disaggregate, analyze, and report 
performance data are made meaningful through PLCs, CLTs, 
VPLCs, PDs, CSTs, and IEPs. 
 
The data collected from assessments are reported to the 
School Principal and shared with stakeholders through PTC, 
Newsletters, PowerSchool Parent Portal, intervention 
meetings, PTO meetings, IEPs, CSTs, PDs and more. They are 
also used to create goals and plans to target student learning 
needs and improve student achievement through the SIP. 
 
Each of the assessments and processes currently implemented 
at MES serve its individual purpose and ensure educational 
decisions are data driven. In addition, the processes have 
effectively provided meaningful data to make revisions on SIP. 

 
 

Basis for Determination of Performance Levels  

D1.2. Indicator: The school leadership and instructional staff determine the basis for students’ grades, 
growth, and performance levels to ensure consistency across and within grade levels and content 
areas.  

D1.2. Prompt: Evaluate the impact and effectiveness of the basis for which standards-based grades, 
growth, and performance levels are determined  

 

Findings Supporting Evidence 

The school leadership and instructional staff determine the 
basis for students’ grades, growth, and performance levels to 
ensure consistency across and within grade levels and content 
areas. 
 
At MES, academic grades are based on the attainment of grade 
levels skills as set forth by GEB, Policy 350: Uniform Grading 
and Credit System. First through fifth grade teachers input 
grades weekly onto the PowerTeacher Gradebook in 
adherence to SOP 200-006. Grades are automatically averaged 
and reported to parents through the Parent Portal, mid-
quarter progress reports, and quarterly report cards. 
However, Kindergarten utilizes the GDOE Kindergarten Report 

● Board Policy 350 
● SOP 200-006 
● Kindergarten Report Card 

Assessment  
● GL/PLC Binders 

○ V-PLC Agenda & Minutes 
○ PLC Agenda & Minutes  

● Math Proficiency Scales 
● Math Common Assessments  
● Proficiency Scales  
● SBG Parent Updates 

 
 

https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z3VhbS1lZHVjYXRpb24tYm9hcmR8Z3g6MjIzNDljZGM2ZGI0ODVjMg
http://www.gdoe.net/ums/attendance2015-2016/SOP200-006_Online_Parent-Teacher_Communication_8-07-13(1).pdf
https://drive.google.com/open?id=13q0QFrqP3ELS7xpQeh4n78LOvAgrGQpW
https://drive.google.com/open?id=13q0QFrqP3ELS7xpQeh4n78LOvAgrGQpW
https://drive.google.com/open?id=1G-Y_mbOaYm_4-zvppketdQZAUWEQDFhA
https://drive.google.com/open?id=1DT7ZY9boNDm_aAbR9PvM2ISe4OGLTK2c
https://drive.google.com/open?id=1E1RXdcIjFTUg3Lto2JbKsoVvf9r3SPR2
https://drive.google.com/open?id=1E1RXdcIjFTUg3Lto2JbKsoVvf9r3SPR2
http://machananaoelementaryschool.weebly.com/store/c2/SY18-19.html
http://machananaoelementaryschool.weebly.com/store/c2/SY18-19.html
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Card Assessment to determine mid-quarter progress and 
quarterly grades.  
 
Summative assessments such as ACT Aspire and SBA 
determine performance levels of students. ACT Aspire 
performance levels are as follows: In Need of Support, Close, 
Ready, and Exceeding. SBA performance levels are as follows: 
Below Basic, Basic, Proficient, and Advanced.  
 
AIMSweb and aimswebPlus performance levels are as follows: 
Tier 1, Tier 2, Tier 3. However, aimswebPlus, newly 
implemented in SY 19-20, has a further breakdown of five 
performance levels for specific skills.  
 
VPLC. In SY 19-20, MES has allocated time for VPLCs across 
grade levels to meet once a month. During this time, teachers 
engage in vertical articulation to further assist students as they 
move from one grade level to the next. Teachers look at 
priority standards to discuss the alignment and consistency of 
skills taught across their grade levels. Teachers are able to 
share various strategies and provide input on ways to increase 
student performance. Pre-Post Test and CA results are shared 
to determine if there was growth.  
 
PLC. During PLCs, instructional staff analyze assessment 
results, determine performance levels, areas of growth, and 
intervention strategies. 
 
SBG. SY 18-19, MES teachers collaborated with Lagu region 
schools to create CAs in Math which included proficiency 
scales. This would ensure levels of proficiency in Math are 
consistent within grade levels at our school and across the 
Lagu region.  
 
In SY 19-20, MES expanded the implementation of SBG for ELA 
to further address our student learning needs. Teachers are 
working together during their PLCs to identify priority 
standards in ELA and develop grade level CAs within our 
school.  
 
Overall, MES continues to move forward with implementation 
of SBG and inform parents of the transition to SBG through 
parent updates from the district.  
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Modifications Based on Assessment Results  

D1.3. Indicator: The school leadership/Academic Review Team/Data Teams use assessment results to 

modify the school’s programs and processes, professional development, and resource allocations to 

demonstrate a results-driven continuous process. 

D1.3. Prompt: Comment on the overall effectiveness of how assessment results have prompted 
modifications in the school’s programs and processes, professional development, and resource 
allocations to demonstrate a results-driven continuous process.  

 

Findings Supporting Evidence 

The school Leadership Team, Focus Groups, and Grade Level 

Teams use assessment results to modify the school’s programs 

and processes, professional development, and resource 

allocations to demonstrate a results-driven continuous 

process. 

 
Stakeholders within MES’ clear system of networking 

collaboratively examine and analyze data from DWA and 

interim assessments to modify instructional approaches and 

determine interventions. The analysis of data is essential to 

become more culturally responsive and strategic on how to 

address a diverse student population and their academic, 

social, emotional, and behavioral needs. 

At MES, assessment results have been our driving force in 

identifying our students learning needs of Reading and Math. 

Assessment results are reviewed, discussed, and analyzed 

during PLCs, CLTs, VPLCs, and PDs in order to develop goals 

and plans to improve as a school. During PD, grade levels 

analyzed DWA and AIMSweb results and identified particular 

skills that required more emphasis. The data shows that our 

specific Student Learning Needs are as follows: 

● Reading 
○ K-2nd Grade- Foundation Skills –Phonics 
○ 3rd-5th Grade- Reading Comprehension 

● Math 
○ K-2nd Grade- Number Sense 
○ 3rd-5th Grade- Word Problem/Reasoning 

 
MES SIP is currently designed to achieve the long term goals in 

the SSP, which defines the work of the school in targeting 

achievement for all students. Assessment results determine if 

goals are met and if revisions need to be made within the SIP.  

● SIP 
● Leadership & Focus Group 

Listing 
● Focus Group Responsibilities 
● GL/PLC Binders 

○ PLC Agenda & Minutes 
○ SMART Goals 

● MES School Calendar 
○ PLC & V-PLC Schedule  

● CHamoru Schedule  
● Assessment Data 

○ ACT Aspire 
○ SBA 
○ AIMSWeb 

● PD List 
● Early Bird Data 

 
 

https://drive.google.com/open?id=1xiwXatrhsrXmnqfiExP-URNSXvtktkA9
https://drive.google.com/open?id=0B0MPakKu7ysVOHdGb2YzanRweE9uV19WRm8tZHM0TGo4RVJv
https://drive.google.com/open?id=0B0MPakKu7ysVOHdGb2YzanRweE9uV19WRm8tZHM0TGo4RVJv
https://drive.google.com/open?id=18oehZPbmTxkbLugMLphedvd4Kg1EUP_P
https://drive.google.com/open?id=1DT7ZY9boNDm_aAbR9PvM2ISe4OGLTK2c
https://drive.google.com/open?id=1eQcxqGoRLr3KtsVo5RQSfMaDM2jD2gAm
https://drive.google.com/open?id=0BzjkUXklZt6JTnZaZlRVNGVDQnRaZ1hiYUlJOXNENmVHaXZ3
https://drive.google.com/open?id=0BzjkUXklZt6JU211UkNlQkg1TG1lZmtKWjJhLUZOVW5KbXFF
https://drive.google.com/open?id=1Gp3WbriLBQrCqkSKC3au7Lpv_e63AXhWhttps://drive.google.com/open?id=1Gp3WbriLBQrCqkSKC3au7Lpv_e63AXhW
https://drive.google.com/open?id=1M8IB9pbvVAjBCmPSTWrQomMSsQvbuItl
https://drive.google.com/open?id=1vYoQTBFS1eL5km0g4fCPcF7kJqnivoRP
https://drive.google.com/open?id=1SEylcxGEOcXoL_C7f6MrTCIvZkfiWbN9
https://drive.google.com/open?id=1yDHrmCnw42oH5vWm1RDqt1-uyA5CYBft
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SMART Goals. MES teachers meet at the beginning of the 
school year during PLCs, CLTs, and PDs to review previous 
school year’s ACT Aspire and SBA results. These results are 
compared with other years to determine if there was growth 
and areas that need further improvement. The particular skills 
that need improvement are created into SMART goals to be 
monitored throughout the school year by each grade level.  
 
PLC/VPLC. Classroom modifications rely highly on the 
discussion of assessment data which takes place regularly 
during grade-level PLCs. The essence of PLC is that it is data- 
driven, focused, and committed to student learning. During 
this time, grade levels will review assessment results and 
answer the “Four Essential Questions”: (What do we expect 
students to learn?; How will we know if they learn it?; How do 
we respond when students don’t learn?; and How do we 
respond when students do learn?) The use of data analysis 
during PLCs allows teachers to discuss appropriate 
interventions, research-based instructional strategies that are 
targeted to specific skills, and to determine underlying factors 
that affect student achievement.  
 
In SY 16-17, MES made major improvements to PLCs by 
following up with the previous school years recommendations 
to create a CHamoru schedule to allocate more time to 
support PLC’s. The new schedule is less reliant on support staff 
coverage and creates a block for grade levels to meet for CLT, 
PLC, and VPLC. Additionally, In SY 19-20 MES began to 
implement VPLC once a month where grade levels meet to 
discuss and ensure skills are vertically aligned throughout 
grade levels to further assist students as they move from one 
grade level to the next.    
 
FAST Workshop. Focus Group E was prompted to make 
modifications on this school year FAST Workshops based on 
student learning needs.  One of the student learning needs is 
Reading.  MES invited a guest speaker to present to parents on 
literacy. The guest speaker provided ideas and strategies on 
how to help their child/children with reading at home. 
 
Teacher Assistants (TAs) provide instructional support for all 
students, with a focus on those who are academically at-risk 
and/or have behavioral challenges. They allow teachers the 
flexibility in lesson delivery by providing lesson support, 
promoting positive student behavior, and aiding in the 
development of skills as outlined by the RCT.  TAs help prepare 
materials and allow the RCT to work with smaller groups while 
they monitor the rest of the class or vice versa.  TAs also tutor 
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students in the Early Bird Intervention Program. Progress is 
being monitored and reported to the homeroom teacher.  

 
 

Monitoring of Student Growth  

D1.4. Indicator: The school has an effective system to monitor all students’ progress toward meeting 
the academic standards and schoolwide learner outcomes and provides appropriate interventions.  

D1.4. Prompt: Evaluate the effectiveness of the system used to monitor the progress of all students 

toward meeting the academic standards and schoolwide learner outcomes. 

 

Findings Supporting Evidence 

MES has an effective system to monitor all students’ progress 
toward meeting the academic standards and schoolwide 
learner outcomes and provides appropriate interventions 
through PLCs, PowerSchool, and student cumulative folders.  
 

PLCs. PLCs have been an effective way to discuss student 

progress in a timely manner. Through this system of meetings, 

teachers collaborate, analyze assessment results, modify 

instructional approaches, determine interventions, and 

identify specific skills that need to be focused on throughout 

the year. Several assessments results teachers discuss to 

monitor progress during PLC include AIMSweb, ACT Aspire, 

SBA, SLO Evaluations, SBG proficiency scales, CAs, pre-

posttests, and more. 

 

Kindergarten Report Card. Kindergarten utilizes the GDOE 

Kindergarten Report Card Assessment to determine mid-

quarter progress and quarterly grades.  

 

PowerTeacher Gradebook. MES teachers use PowerTeacher 

Gradebook, an online system that allows individual teachers 

to effectively monitor the progress of their students within 

each quarter of the school year. The system allows teachers to 

manage and input grades, citizenship, attendance, discipline 

log entries, demographics, and more. Mid-quarter progress 

reports and Quarterly Report Cards are generated through 

Powerschool and distributed to students and parents. Parents 

are able to access and monitor their child’s progress through 

the Powerschool Parent Portal page.  

 

● GL/PLC Binders 

○ PLC Agendas & Minutes  

● Powerschool SOP 

● Parent Portal 

● SLO Evaluation Tools 

● SLO Work Samples 

● SBG- Proficiency Scales 

● Math Common Assessments   

● Support Program Progress 

Reports 

● Kindergarten Report Card  

 
 

https://drive.google.com/open?id=1DT7ZY9boNDm_aAbR9PvM2ISe4OGLTK2c
http://www.gdoe.net/ums/attendance2015-2016/SOP200-006_Online_Parent-Teacher_Communication_8-07-13(1).pdf
http://machananaoelementaryschool.weebly.com/parent-portal.html
https://drive.google.com/open?id=1u4ye_PvTI5Lz5ZA4q4CEpoq4ScIOy7dG
https://drive.google.com/open?id=1XcCaXelVQ5vKqzSDeW2nZ0CEThRk52Rs
http://machananaoelementaryschool.weebly.com/store/c2/SY18-19.html
https://drive.google.com/open?id=1G4Lg0v14ajL8sttmdp_UEfHyNLsgFJL-
https://drive.google.com/open?id=13q0QFrqP3ELS7xpQeh4n78LOvAgrGQpW
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Cumulative Records. MES utilizes student cumulative records 

which contain legal and confidential student educational 

information to effectively monitor the progress of students 

throughout their entire schooling within GDOE. The records 

are only allowed, by law, to be viewed by school officials or for 

whom the viewing of the record is required to fulfill his/her 

professional responsibility. Cumulative records are kept up to 

date with report cards, DWA results, ESL & SPED records, 

Health Records and other pertinent documents. At the 

beginning of the year, MES teachers review students' 

cumulative records to better understand their students’ 

learning needs. At the end of the school year cumulative 

records are updated with pertinent documents.  

 

SLO Evaluation. MES SLOs focus on nine indicators that aim 
towards having every student be a productive member of the 
MES school community ranging from social interaction, 
personal accountability, and goal setting. Each grade level and 
Support Program created and implemented a SLO Evaluation 
tool to monitor students’ progress in achieving the SLO 
indicators throughout each quarter in the school year.    
Teachers are held accountable to address each SLO and 
indicators and then submitted to GLCs to compile and collect 
evidence.  
 
Support Program Progress Reports and Report Cards. 

Students receiving Support services are provided with 

progress reports and report cards from their respective 

programs e.g. GATE Pre-K, GATE, and SPED.  

 

ESL Modifications Reports. RCTs at all grade levels (K-5th) are 
required to submit a quarterly modification report for ELLs at 
the 1st and 3rd quarters.  This report must indicate various 
modifications provided within specific language skill areas of 
development:  Listening; speaking; reading; and writing.  
Furthermore, each form must include reflective comments by 
the RCT.  All identified ELLs are first assessed with either the 
LAS Placement (initial) or LAS Links testing instrument (follow-
up), and all must have an appropriate modification report 
completed for them regardless if their status is “pull-out,” or 
“consultation.”  
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Category D: Standards-based Student Learning: Assessment and Accountability 

D2. Assessment and Accountability Criterion – Classroom Assessment Strategies  
Teachers employ a variety of appropriate assessment strategies to evaluate student learning. Students 
and teachers use these findings to modify the learning/teaching process and support the educational 
progress of every student.  
 

Appropriate Assessment Strategies   

D2.1. Indicator: Teachers use appropriate assessment strategies to measure student progress toward 
acquiring academic standards and the schoolwide learner outcomes.  

D2.1. Prompt: Evaluate the appropriateness of formative assessment strategies used by teachers to 
measure student progress and modify instructional practices.  

 

Findings Supporting Evidence 

MES teachers use appropriate assessment strategies to 
measure student progress toward acquiring academic 
standards and SLOs, and modify instructional practices. 
 
Assessments are based on the instruction of lessons that align 
with the curriculum standards: CCSS, Guam Content Standards 
and Performance Indicators, and SLOs.  
 

Teachers use multiple types of formative assessments such as 
AIMSweb progress monitoring, CAs, pre- and post- tests, 
students work samples, portfolios, Levels of 
understanding/proficiency scales, exit tickets, self-checks, etc.  
 
MES continues to expand the implementation of SBG which 
will include the use of students collecting a variety of work 
artifacts to justify their level of understanding and scaled 
score. 
 
Proficiency scales and CAs measure specific standards. Results 
allow teachers to target specific skills, scaffold learning, 
incorporate modifications, and provide interventions to close 
learning gaps. MES grade levels are in the process of creating 
CAs for ELA. 
 
Various assessments are administered frequently to 
continuously monitor student’s progress towards mastery of 
targeted standards. During PLCs, VPLCs, CLTs, and PDs, 
teachers meet to discuss and evaluate assessment results and 
make any necessary changes to instruction if needed.  
Assessment results determine if goals are met and if revisions 
need to be made within the SIP.  

● GL/PLC Binders 
○ PLC Agenda & Minutes 

● Math Common Assessments 
● SBG- Proficiency Scales 
● Lesson Plan Samples 
● Student Work Samples 
● AIMSweb Data 
● CA Data 

 
 
 
  

https://drive.google.com/open?id=1DT7ZY9boNDm_aAbR9PvM2ISe4OGLTK2c
https://drive.google.com/open?id=1E1RXdcIjFTUg3Lto2JbKsoVvf9r3SPR2
http://machananaoelementaryschool.weebly.com/store/c2/SY18-19.html
https://drive.google.com/open?id=18b0agtE3bpl0Sohx-Vl_IkDLI1Ta3nhu
https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
https://drive.google.com/open?id=1vYoQTBFS1eL5km0g4fCPcF7kJqnivoRP
https://drive.google.com/open?id=1MTd9KY5muVfMiOYjgmmAX_ncIi36s-K3
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Using Assessment Data  

D2.2. Indicator: Assessment data are used to make decisions and modify instructional practices.  

D2.2. Prompt: Evaluate the effectiveness of modified instructional practices based on assessment 
data.  

 

Findings Supporting Evidence 

MES uses Assessment data to make decisions and modify 
instructional practices.  
 
Early Bird Program. In SY 19-20 MES implemented the Early 
Bird Intervention Program for students from first to fifth grade 
that were recommended by their homeroom teachers based 
on AIMSweb Tier 3, Benchmark 3 in SY 18-19. The Early Bird 
intervention program is a remedial and modified intervention 
program that includes skills such as letter naming, oral fluency 
through phonics, Dolch list, Nonsense Words, and reading 
comprehension. In SY 19-20, aimswebPlus Benchmark 1 & 2 
data is being utilized to modify instruction in the Early Bird 
Program. 

 
PLCs. Data collected from assessments are reviewed and 
analyzed by the grade level during PLC. The team identifies the 
areas that need improvement and discuss different 
instructional strategies, interventions, and modifications to 
improve student performance.  

 

Interventions. Response to Intervention strategies and 
schedules are created for Tier 2 and 3 students who are 
performing below benchmark. Teachers utilize the SMART 
Goal plan to provide interventions. SMART Goals are specific, 
measurable, achievable, result-based timeline.  
 
Progress Monitoring (PM). Data collected is reviewed and 
analyzed by the grade level during PLC in order to modify 
teaching and learning activities to improve student 
performance. AIMSweb focuses on Oral Reading Fluency 
(ORF), Comprehension (MAZE), Spelling, Writing, Math 
Computations (MCOMP) and Concepts & Applications (MCAP). 
PMs track student progress before a benchmark test and to 
monitor effectiveness of RtI strategies.  
 
ESL Modifications Reports.   RCTs at all grade levels (K-5th) are 
required to submit a quarterly modification report for ELLs at 
the 1st and 3rd quarters. This report must indicate various 

● Early Bird Data 
● PLC Agenda & Minutes 
● Intervention Plans 
● SMART Goals  
● AIMSweb Data 
● ESL Modification Reports 
● SPED Documents 

 
 

https://drive.google.com/open?id=1yDHrmCnw42oH5vWm1RDqt1-uyA5CYBft
https://drive.google.com/open?id=1DT7ZY9boNDm_aAbR9PvM2ISe4OGLTK2c
https://drive.google.com/open?id=13VQD9BGeNeeM-tpYVeqkppSBIMFibX6C
https://drive.google.com/open?id=1eQcxqGoRLr3KtsVo5RQSfMaDM2jD2gAm
https://drive.google.com/open?id=1vYoQTBFS1eL5km0g4fCPcF7kJqnivoRP
https://drive.google.com/open?id=1z2qjyUgj5Nm_Yx92MQvXQfAQJD06DsMi
https://drive.google.com/open?id=1KQxlLRSHi1pLz7ZQvUEBgvNDtScmrejT
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modifications provided within specific language skill areas of 
development:  Listening; speaking; reading; and writing.  
Furthermore, each form must include reflective comments by 
the RCT.  All identified ELLs are first assessed with either the 
LAS Placement (initial) or LAS Links testing instrument (follow-
up), and all must have an appropriate modification report 
completed for them regardless if their status is “pull-out,” or 
“consultation.”  
 
SPED and IEPs. Teachers utilize the IEP to modify instruction 
and provide accommodations. 

 

Demonstration of Student Achievement  

D2.3. Indicator: A variety of standards-based curriculum-embedded assessments (e.g., student work, 
pre- and post- assessments, performance tasks, etc.) demonstrate student achievement of the 
academic standards and the schoolwide learner outcomes.  

D2.3. Prompt: Evaluate how a variety of standards-based curriculum-embedded assessments 
demonstrate student achievement of the academic standards and the schoolwide learner outcomes.  

 

Findings Supporting Evidence 

MES uses a variety of standards-based curriculum-embedded 
assessments (e.g., student work, pre- and post- assessments, 
performance tasks, etc.) that demonstrates student 
achievement of the academic standards and the schoolwide 
learner outcomes.  
 
CAs. CAs are used as pre- and post-tests for lessons taught in 
the classrooms. Grade level teachers work together to create 
the CAs that contain questions that address students’ 
proficiency levels in order to provide a clear picture of where 
students are performing.  
 
SBG Proficiency Scales. MES has begun the implementation of 
the SBG Proficiency Scales. This allows students and teachers 
to continuously evaluate student learning, through informal 
and formal processes.   
 
Student Work. Student work samples provide a snapshot of 
what students are learning and retaining at a given point 
during instruction.  
 
AIMSweb. AIMSweb Benchmark scores allow teachers to see 
where students are performing in various areas of ELA and 
Math. Areas in ELA include oral reading fluency and reading 
comprehension. Areas in Math include Math computation and 

● Common Assessments 
● Proficiency Scales 
● Student Work Samples 
● AIMSweb Data 
● DWA Data 

○ ACT Aspire Data 
○ SBA Data 

● Balanced Leadership 
Framework 

● Intervention Plan 
● Lesson Plans  

 

https://drive.google.com/open?id=1G4Lg0v14ajL8sttmdp_UEfHyNLsgFJL-
https://drive.google.com/open?id=1-m1OfPRy-6u-kz2WEbT-ESAOPff50-Va
https://drive.google.com/open?id=1vYoQTBFS1eL5km0g4fCPcF7kJqnivoRP
https://drive.google.com/open?id=1Gp3WbriLBQrCqkSKC3au7Lpv_e63AXhW
https://drive.google.com/open?id=1M8IB9pbvVAjBCmPSTWrQomMSsQvbuItl
https://drive.google.com/open?id=1_UmZU1EVtO2pNeZ7nX_en0zEQaUWTEYS
https://drive.google.com/open?id=1_UmZU1EVtO2pNeZ7nX_en0zEQaUWTEYS
https://drive.google.com/open?id=13VQD9BGeNeeM-tpYVeqkppSBIMFibX6C
https://drive.google.com/open?id=18b0agtE3bpl0Sohx-Vl_IkDLI1Ta3nhu
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Math concepts and applications. AIMSweb data allows 
teachers to group students accordingly and create appropriate 
intervention plans to address student learning needs. 
AIMSweb Progress Monitoring also provides data to observe 
student progression between benchmark assessments.  
 
DWA Data. DWA data is taken from the following assessments 
toward the end of the school year: SBA and ACT Aspire. SBA 
assess ELA and Math for grades 1-2 and Science and Social 
Studies for grades 1-5. The ACT Aspire assesses English, 
Reading, and Math for grades 3-5. The data allows teachers in 
grades 2-5, the opportunity to plan instruction based on 
previous year’s scores.  
 
SLO Evaluation. SLO evaluations assess how students 
effectively demonstrate their knowledge and achievement of 
the SLOs, with the use of student work samples and artifacts. 
SLO evaluation is conducted at the end of each quarter. 

 
 

Teacher Feedback to Students  

 D2.4. Indicator: Teachers provide timely, specific, and descriptive feedback in order to support 
students in achieving learning targets, academic standards, and schoolwide learner outcomes.  

D2.4. Prompt: How effective is teacher feedback in supporting students in achieving learning targets, 
academic standards, and schoolwide learner outcomes  

 

Findings Supporting Evidence 

MES Teachers provide timely, specific, and descriptive 
feedback in order to support students in achieving learning 
targets, academic standards, and schoolwide learner 
outcomes.  
 
The following are various ways teachers provide feedback: 
 
SBG/Proficiency Scales. A proficiency scale is a table used by 
teachers and students to determine the student's current 
level of progress toward meeting the standard. Proficiency 
scales indicate student achievement as it relates to a given 
standard and uses a four-point system where a score of 3.0 
indicates proficiency within a standard. 
 
Parent Portal. Teachers provide weekly feedback on 
PowerSchool as indicated in GDOE SOP 200-006 to students 
and parents.  Parents can access their accounts to view grades, 
quizzes, projects, classroom assignments and other forms of 

● SBG- Proficiency Scales 
● Parent Portal 
● CITW 
● SLO Evaluation Tools 

● SLO Work Samples 

● Lesson Plans 
 

 

http://machananaoelementaryschool.weebly.com/store/c2/SY18-19.html
http://machananaoelementaryschool.weebly.com/parent-portal.html
https://drive.google.com/open?id=1LmB7dAiz9FZ0fPaCoGEImiMuZ94odOUI
https://drive.google.com/open?id=1u4ye_PvTI5Lz5ZA4q4CEpoq4ScIOy7dG
https://drive.google.com/open?id=1XcCaXelVQ5vKqzSDeW2nZ0CEThRk52Rs
https://drive.google.com/open?id=18b0agtE3bpl0Sohx-Vl_IkDLI1Ta3nhu
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summative and formative assessments.  In addition, parents 
can view teachers' comments on academics, behavior and 
progress of their child/children.  All assignments are aligned 
to priority standards and SLOs. This system not only indicates 
recent grades, but also notifies parents and students via email 
if their overall grade decreases in a class. 
 
CITW Component 1. Creating the Environment is Setting 

Objectives, Providing Feedback and Effort and Recognition. 

Using this model, the students are focused on what the targets 

are for both teacher and student. By creating the 

environment, students are encouraged to actively engage in 

their own learning, by providing opportunities to share and 

discuss their ideas and develop their collaboration skills, and 

learn how to monitor and reflect on their learning.  

SLO Evaluation. Teachers provide students feedback on 
achievement of the SLOs, with the use of student work 
samples and artifacts as evidence.   
 
Student Tracking. Students are provided immediate feedback 
throughout lessons using the SBG Proficiency Scale Levels of 
Understanding. For example, after students rate their levels of 
understanding, teachers are able to provide immediate 
feedback on student effort and achievement.  
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GDOE/ACS WASC Category D. Standards-based Student Learning: 
Assessment and Accountability: Summary, Strengths, and Growth Areas 

 
Review all the findings and supporting evidence and summarize the degree to which the criteria 
in Category D are being met. 
 
Include comments about the degree to which these criteria impact the school’s ability to address 
one or more of the identified student learning needs (Chapter III). 
 

Summary (including comments about the student learning needs): 

MES utilizes a variety of effective assessment processes to collect, disaggregate, analyze, and 
report state/district/school performance to all stakeholders. The processes are accomplished 
through PLCs, CLTs, VPLCs, PDs, CSTs, and IEPs. Assessments have been effective tools in 
identifying our student learning needs of Reading and Math. The data is used to create goals and 
plans to target student learning needs and improve student achievement through the SIP. 
 
The data collected from assessments are reported to the School Principal and shared with 
stakeholders through PTC, Newsletters, Powerschool Parent Portal, intervention meetings, PTO 
meetings, IEPs, CSTs, PDs and more.  
 
Each of the assessments and processes currently implemented at MES serve its individual 
purpose and ensure educational decisions are data-driven. In addition, the processes have 
effectively provided meaningful data to make revisions on SIP.  
 
Teachers utilize a variety of appropriate assessment strategies to evaluate student learning and 
modify lessons. Additionally, students are provided with timely and specific teacher feedback 
through SLOs, SBG Proficiency Scales, CITW, and throughout lessons.  
 
Prioritize the strength and areas of growth for Category D.  

Category D: Assessment and Accountability: Areas of Strength  

● Assessment Process 
● Reporting  Assessment 
● Determination of Performance Levels   
● Assessment strategies 
● Teacher Feedback  
● SIP  

 

Category D: Assessment and Accountability: Areas of Growth 

● Improvement in academics 
● Expand and continue the use of vertical alignment 
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Category E: School Culture and Support for Student Personal and Academic Growth 

 

E1. Parent and Community Engagement Criterion 

The school leadership employs a wide range of strategies to encourage parental and community 

engagement, especially with the teaching/learning process. 

 

Parent Engagement  

E1.1. Indicator: The school implements strategies and processes for the regular engagement of 

parents and community stakeholders. Parents and community stakeholders are active partners in 

the teaching/learning process for all students.  

E1.1. Prompt: Evaluate the strategies and processes for the regular engagement of parents and the 

community, including being active partners in the teaching/learning process.  

 

Findings Supporting Evidence 

MES implements strategies and processes for the regular 
engagement of parents and community stakeholders to be 
active partners in the teaching/learning process. 
 
Meetings. Parents are actively involved with the school and in 
their child’s learning process by attending Student/Parent 
Orientation, Open House, PTCs, scheduled parent conferences, 
FAST and Parent Workshops, FOCUS Group, Intervention, PTO, 
IEP, and CST meetings. Additionally, parents are invited to 
attend and participate in district parent trainings/meetings on 
various topics such as SBG, Coronavirus, IEPs, Dengue Fever, 
Typhoon preparedness, SPED, Budget, etc.  
 
Activities/Functions. Parents have opportunities to facilitate 
and participate in school fundraisers such as carnivals, Chuck 
E. Cheese, and Scratch Cards. They are invited to celebrate 
student achievements and talents at ceremonies and 
showcases such as GATE Day, EOY Promotional, Marvelous 
Marlins of the Month, Christmas and CHamoru Program, GATE 
Choir and Art Showcases, etc. Parents encourage friendly 
competitions by supporting their children in various activities 
including Kickball Tournament, Special Olympics, Spelling Bee, 
Science Fair, Math Olympiad, GATE Math Meet, and more.  
 
Volunteer. Parents volunteer their time with school 
improvement such as maintaining school grounds, painting, 
and cleaning. Additionally, they attend field trips as 
chaperones, present/read to students, and assist with various 
school fundraisers.  
 

● Focus Group E Binder 
○ FAST Workshops Sign-in 

Sheets 
○ PTC Sign-in Sheet 
○ Evaluation 

● PTO Sign-in Sheets  
● Student Planner and 

Communication Log 
● How is Our School Doing” 

Parent Surveys 
● Power School/ Parent Portal 
● MES Website 
● MES Facebook 
● School Newsletters 
● CHamoru Month Photos 
● Christmas Program Videos 
● Bulletin Boards 
● Parent Perception Surveys 

 
 

https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93
https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93
http://machananaoelementaryschool.weebly.com/parent-portal.html
http://machananaoelementaryschool.weebly.com/
https://www.facebook.com/Machananao-Elementary-School-287515717938435/
https://drive.google.com/open?id=1d_kMMUiy4_6A9sdeBcVHVQ5HDoJPrDvL
https://drive.google.com/open?id=1-lfPdX-1naLDsVthkilXCWbyYyrips7H
https://drive.google.com/open?id=1ZXi5ooA0eQ66_crlanXRq5s24i10cpy1
https://drive.google.com/open?id=1ZXi5ooA0eQ66_crlanXRq5s24i10cpy1
https://drive.google.com/open?id=1-4U0u8sJpOXeYvzklLMCiXueaX48xf7F
https://drive.google.com/open?id=1oWfEO3HnLhke8S2TSSUKfYvREQRRm3Ih
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Communication. A communication system is in place between 
home and school through MES website, Newsletters, social 
media, local newspapers (Education Update), email, Parent 
Portal, progress reports and report cards, monthly assemblies, 
communication logs, student planners, phone calls, bulletin 
boards, etc.   
 
Support. Parents provide support and guidance with daily 
homework and projects, donations of instructional materials, 
supplies and resources.  Additionally, parents shadow their 
child who may need further behavioral assistance in school.   
 
Community. Parents support their children’s interests through 
participation in community-sponsored events and activities 
such as PBS and IRA Read-a-Thon, ISLA Art-a-thon, poster 
contests, food drives, coin drives, etc.   
 
MES evaluates these strategies through closely tracking 
attendance and conducting parent and perception surveys that 
help assess areas of improvements or needs. MES will continue 
to provide a multitude of strategies to engage parents and the 
community in order for further growth and enrichment in the 
teaching and learning process.  
 
Parent Survey indicated 96% of parents agreed they are fully 
informed of their child’s progress and are provided 
opportunities to get involved in their child’s growth. Also, 96% 
of the parents stated they understand the academic standards 
that their child/children need to achieve. However, based on 
parent attendance at meetings, workshops, co- and extra-
curricular activities, MES could further improve in increasing 
parental involvement to be active partners in their child’s 
learning process.  

 
 
 
 

Community Resources 

E1.2. Indicator: The school uses community resources to support students, such as professional 

services, business partnerships, non-profits, organizations, military, etc. 

E1.2. Prompt: Evaluate the effectiveness of the school’s use of community resources to support 

students.  
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Findings Supporting Evidence 

MES uses community resources to support students. 
 
Guest Speakers/Presenters. MES invites guest 
speakers/presenters from the community and various 
businesses to connect with the students on topics related to 
the curriculum or student interests. The speakers are able to 
share their professional experiences and expertise with 
students.  Guest speakers/Presenters include Bank of Hawaii, 
Simon Sanchez High School Guardians of the Reef, Guam 
Animals in Need, Guam Fire Department, Guam Army National 
Guard, Guam Police Department Highway Safety Patrol and 
Department of Public Works, Guam Memorial Hospital 
Nurses, Rotary Club of Guam and more. For SY18-19, a dentist 
from the Mangilao Dental Clinic presented on the importance 
of dental hygiene for young children. The Guam National 
Guard presented on Red Ribbon Week for the past three 
years. 
 
CHamoru Program. During CHamoru Month, CHamoru 
teachers provide students with first-hand experiences of the 
island’s language and culture through guest speakers and 
presentations. Additionally, students have represented MES 
at cultural dance competitions, weaving competitions, and 
CHamoru Language competitions.   
 
Community Projects. The American Heart Association’s Jump 
Rope for Heart is held annually to promote healthy hearts in 
which MES students and community come together to jump 
rope and exercise. The MES nurse encourages and presents to 
the school how to stay healthy by promoting exercise and 
eating right. MES Nurse also implemented Zumba exercises 
with professional instructors to teach students how to move 
and exercise through music.  
 
Volunteers. Military volunteers from the ADA THAAD-UNIT 3 
have been working closely with our school since SY 16-17.  
Soldiers from this unit volunteer at our school by supervising 
students during PTO/FAST WORKSHOPS, coordinating Trunk 
or Treat with military families during Halloween, chaperoning 
field trips, beautifying school bus stops during the summer, 
and assisting our SPED teacher during Special Olympics. 
 
Field Trips. Students are provided with opportunities to 
attend field trips which allow them to experience the 
curriculum in an authentic way. Field trips are intended to 
provide students with age appropriate learning activities 
beyond the confines of the regular classroom environment.  

● Guest Speaker Photos 
● PTO Meeting Sign-in sheets 

for faculty and parents 
● Fieldtrip Photos 
● PTO/FAST Workshop Photos 

 
 

https://drive.google.com/open?id=1QiTM9C-Rf2yg5SKTISKt-J0-uYq42nf6
https://drive.google.com/open?id=14Ys43FYVEHMFkVrPtJyVPtlFgDSPF63n
https://drive.google.com/open?id=1-BEEFhMMQzFMtjC3bz_9AmEuCN413CD7
https://drive.google.com/open?id=1-BEEFhMMQzFMtjC3bz_9AmEuCN413CD7
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Donations. The Rotary Club of Guam donates pocket 
dictionaries every year to MES 3rd grade students to help 
encourage reading and vocabulary. Jones-Bunn Toves Project 
donated school supplies, clothes, uniforms, and shoes to 
students who could benefit from the special project. Hit Radio 
100 donated pencils.  One of the Department of Defense 
Schools donated books. One of Guam’s Senators donated 
trash cans to maintain school cleanliness and lapdesks to 
kindergarten classes. The Department of Public Health 
donated cases of water to kindergarten students to participate 
in the I Love Water campaign. Docomo Pacific presented each 
student with a Christmas goody bag after the Christmas 
Program. In support of PBIS, Sylvan Learning Center donated 
24 books and 10 prize packages to MES.  
 
Other Resources. Yigo Mayor's office has loaned chairs for 
various school events such as Christmas and CHamoru 
Programs and EOY promotional ceremonies.  
 
PTO. PTO’s purpose is to enrich the educational experience of 
the students.  This organization co-sponsors a variety of 
school-wide functions that are designed to raise funds for 
student incentives, awards, and promotional items.  In 
addition to raising funds to support our students, PTO also 
assisted in events such as the Christmas and CHamoru 
Programs, Festival of Trees, and Faculty & Staff Celebrations 
and more. 
 
FAST Workshops. Members of the community are invited to 
present to families during FAST Workshops: A dentist 
presented on the importance of dental hygiene for young 
children. A retired educator presented on how to support 
literacy within the home. School Attendance Officer presented 
on truancy.  
 
District Event. MES has participated in the GDOE 2K/5K, 
funded by the Guam Foundation for Public Education Inc. The 
Guam Foundation for Public Education, a non-profit 
organization consisting of 9 business community members, 
was created to provide a link between local/private businesses 
and GDOE.  The Foundation supports and contributes (through 
donations) to the Guam public school system and works 
closely with GDOE superintendent to identify and prioritize a 
needs assessment of each public school. Through 
collaboration and feedback, the foundation will play a major 
role in school and student improvement, as they work to 
improve the overall quality of education by providing the 
needed support that otherwise would not be available 
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through GDOE. We look forward to the changes and 
improvements to come from this needed support. 

 
 

Parent/Community and Student Achievement  

E1.3. Indicator. The school ensures that the parents and school community understand student 
achievement of the academic standards and schoolwide learner outcomes through the curricular/co- 
curricular program. 

E1.3. Prompt: Determine the adequacy and effectiveness of the school’s strategies to ensure that 
parents and school community understand student achievement of the academic standards and 
schoolwide learner outcomes through the curricular/co-curricular program.  

 

Findings Supporting Evidence 

MES ensures that the parents and school community 
understand student achievement of the academic standards 
and SLOs through the curricular/co-curricular program. 
 
Parent Orientation/Open House. At the beginning of the 
school year, families are invited to the Parent Orientation 
where school and district expectations are discussed e.g. 
academic standards, SLOs, and PBIS matrix to address behavior 
expectations. Classroom expectations and learning targets are 
further discussed during Open House.  
 
Student/Parent Handbook. The Student/Parent Handbook 
within the Student Planners outlines all school and district 
expectations as discussed at the Orientation. 
 
Newsletters. The Marlin Tales informs parents of grade-level 
and support program standards and objectives being 
addressed for each month along with achievements, upcoming 
events, helpful tips, and other forms of educational 
information.  
 
Website/Social Media. Curricular and co-curricular 
achievements are frequently highlighted on our school’s social 
media accounts and school website. Additionally, the MES 
website includes topics and information regarding the school 
Vision, Mission, SLOs, 3Bs, curriculum, parent information, and 
more.  
 
Parent Meetings. Parent teacher conferences are held twice a 
year to allow teachers and parents to meet to discuss each 
individual child’s academic achievements, needs, and progress. 
PTO meetings and FAST Workshops suggest and present ways 

● Parent Orientation Sign-in 
Sheet 

● Orientation Powerpoint 
● Open House Sign-in Sheet 
● Student/Parent Handbook 
● MES Newsletter 
● MES Website  
● PTC Sign-in Sheet 
● PTO Sign-in Sheet 
● FAST Sign-in Sheet 
● SPRC 
● SIP 
● “How is Our School Doing?” 

Survey 
 

 

http://machananaoelementaryschool.weebly.com/parents.html
http://machananaoelementaryschool.weebly.com/student--parent-handbook.html
https://drive.google.com/open?id=1d_kMMUiy4_6A9sdeBcVHVQ5HDoJPrDvL
http://machananaoelementaryschool.weebly.com/vision-mission-slos.html
http://machananaoelementaryschool.weebly.com/about-us.html
https://drive.google.com/open?id=1xiwXatrhsrXmnqfiExP-URNSXvtktkA9
https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93
https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93


MES Self-Study Report 

 

193 

in which parents can be actively involved in helping their child 
achieve the academic standards. This also includes CST, IEP, 
and Intervention Meetings.  
 
School Assemblies. School assemblies are held on a monthly 
basis for the school community.  The school’s Vision, Mission, 
SLOs and 3 Bs are recited at the opening of the assembly.  The 
agenda focuses on a mini lesson of the virtue of the month 
(character education), data on ODR, award Marvelous Marlins 
of the Month, share evidence of previous school activities and 
upcoming school events.  
 
SPRC. The school community is informed of MES school 
achievement through the SPRC which includes demographics, 
exemplary programs, DWA student performance data, and end 
of school YES Survey.  
 
SIP. MES has an effective process for ongoing review and 
revision of the SIP.  The Leadership Team monitors the 
implementation of the SIP and communicates the status in 
their respective Focus Groups and Grade Levels.  The status of 
the SIP is collaboratively gathered by the Focus Groups, which 
include parents, and makes any revisions/updates with the 
guidance and support from the School Principal, to ensure 
goals and objectives are achieved.  The SIP consists of school-
based activities that determine how our school will meet 
Student Learning Needs. SIP is reviewed, updated, monitored 
bi-weekly in focus groups and in monthly faculty meetings and 
PDs.  At the end of the school year, SIP is revised based on 
student profile data. 
 
Based on a parent survey conducted in September 2019, 96% 
of 365 replied that they understand the academic standards 
that their child/children need to achieve. Additionally, 96% of 
366 replied that they are provided opportunities to get 
involved in their child/children’s education.  
 
MES implements strategies that adequately and effectively 

ensure that parents and school community understand 
student achievement of the academic standards and 
schoolwide learner outcomes.  
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Category E: School Culture and Support for Student Personal and Academic Growth 

 

E2. School Culture Criterion  

The school a) is a safe, clean, and orderly place that nurtures learning and b) has a culture that is 

characterized by trust, professionalism, high expectations for all students, and c) maintains focus on 

continuous school improvement.  

 

Safe, Clean, and Orderly Environment  

E2.1. Indicator: The school has existing policies, regulations and uses its resources to ensure a safe, 
clean, and orderly environment that nurtures learning (e.g., internet safety, drills, etc.).  

E2.1. Prompt: Comment on the effectiveness of a) the existing policies, regulations and procedures; 
and use of resources to ensure a safe, clean, and orderly environment that nurtures learning, b) all 
aspects of the school with respect to safety regulations including effective operating procedures for 
internet safety, and c) initiatives and responses to address bullying and harassment.  

 

Findings Supporting Evidence 

MES has existing policies, regulations and uses its resources to 
ensure a safe, clean, and orderly environment that nurtures 
learning. 
 
The school utilizes GDOE School Personnel Rules and 
Regulations in maintaining the highest standards of conduct to 
ensure harmonious working relationships amongst all levels of 
employees.  
 
The Student Conduct Procedural Manual (SCPM) provides 
guidance and procedures for student conduct and attendance. 
The manual is designed to support the State Strategic Plan 
20/20 Goal 4: All members of the Guam Department of 
Education will establish and sustain a safe, positive, and 
supportive environment.  
 
The Student Procedure Assistance Manual (SPAM) provided by 
GDOE as the Standard Operating Procedures (SOP) is used to 
provide consistent procedures when addressing students.  
 
MES ensures that our school facility is suitable for our students. 
We continue to encourage an inviting, safe, clean, healthy, and 
nurturing environment that reflects MES vision and mission. 
The faculty and staff work collaboratively to ensure that our 
school building structure and grounds remains compliant with 
Public Law 28-45, Adequate Education Act, details 14 points, 
the American with Disabilities Act, Environmental Protection 

● SSP 
● Emergency Response Plan 
● The Student Conduct 

Procedural Manual (SCPM) 
● Student Procedure Assistant 

Manual (SPAM) 
● Standard Operating Manual 

(SOP) 
● Maintenance Contract/ 

Cleaners 
● Faculty Handbook 
● Student/Parent Handbook 
● PBIS Data 
● PBIS Matrix 
● ERP Binder-Drill feedback 

(reports); accountability form 
● PBIS Binder 
● Safety Liaison Binder 
● Technology Use Form 
● Visitor sign-in records 
● Campus Security SOP 
● Implementation of Board 

Policy 409 SOP 
● School Safety Survey 
● Federal Report on School 

Safety 
● “How is Our School Doing” 

https://sites.google.com/a/gdoe.net/curriculum-and-instruction/home/state-strategic-plan/GDOE%20State%20Strategic%20Plan%20for%20Education%20%28Adopted%20September%2023%2C%202014%29.pdf?attredirects=0&d=1
https://drive.google.com/open?id=1HVBkYmmB0-F0jBlQiuPPYwYQrlcq4dE2
https://sites.google.com/a/gdoe.net/studentsupportservices/home/sdpm-committee
https://sites.google.com/a/gdoe.net/studentsupportservices/home/sdpm-committee
https://sites.google.com/a/gdoe.net/studentsupportservices/spam-student-procedural-assistance-manual
https://sites.google.com/a/gdoe.net/studentsupportservices/spam-student-procedural-assistance-manual
https://sites.google.com/a/gdoe.net/gdoe/SOP
https://sites.google.com/a/gdoe.net/gdoe/SOP
https://drive.google.com/open?id=0BzjkUXklZt6JYk9EaHpGVW9INXA0d3VvQ2pfM0EtNGdRcEpz
http://machananaoelementaryschool.weebly.com/student--parent-handbook.html
https://drive.google.com/open?id=1teEFv7kaT0FqxXL01wQPMaGuF7z9EnOY
http://machananaoelementaryschool.weebly.com/pbis.html
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z2RvZXxneDozYzhkN2Y5NDllYmNjZTEz
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z2RvZXxneDoxNzI1ODIwNWRkNDEwZTcx
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z2RvZXxneDoxNzI1ODIwNWRkNDEwZTcx
https://drive.google.com/open?id=1c4NbOcIgIYTdo41DjRvLhqY4vDS5a1VB
https://drive.google.com/open?id=1c4NbOcIgIYTdo41DjRvLhqY4vDS5a1VB
https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93
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Agency, and all fire codes as well, to provide the students with 
maximum opportunity to grow and feel safe within their 
learning environment.  
 
Crimestoppers Liaison who works directly with the schools for 
full implementation and support.  Each quarter, data regarding 
the number of tips are published for island stakeholders.  To 
ensure the safety of students, faculty and staff, visitors who 
enter our campus must report to the Main Office, sign in, and 
provide a valid ID to obtain a visitor’s pass.  A daily log of all 
visitors is recorded in a binder that is kept in the main office.  
 
GATE Security. MES provides security during school hours by a 
staff who is in charge of maintaining front gate security by 
monitoring who enters the campus. Visitors are informed to 
sign in at the office and their vehicles are also verified and 
noted by our personnel.  
 
Classrooms have ports for internet and telephone access.  
 
A Fire Watch Log is completed in the event the fire alarm is 
inoperable.  
 
Cleaning Services. Lucky Kids is contracted with GDOE to 
provide cleaning services. A Daily Cleaning Log is utilized to 
monitor work and ensure that services are adequately 
provided. The faculty and staff continue to assist in the upkeep 
of the facilities ensuring basic housekeeping is done on a daily 
basis.   
 
MUNIS Maintenance. Faculty and staff report any damages or 
areas needing repairs to the Administrative Assistant (AA). The 
AA then inputs into Munis Maintenance Service Request.  
 
Emergency Response Plan. The school has an Emergency 
Response Plan (ERP) in place should the need arise for any 
emergency situations. Faculty and staff are informed and 
provided with the ERP and procedures during Teacher and 
Staff Orientation to prepare and practice with their students 
throughout the school year. Faculty and staff are trained in the 
implementation of the ERP. 
 
Drills. Monthly emergency drills (Fire, Earthquake, Lockdown, 
Active Shooter, Shelter in Place, Bomb Threat, Chemical 
Threat, Evacuation, and Reverse Evacuation) are scheduled. 
After completing an emergency drill the school community is 

Survey 
 

 

https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93
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given feedback through an After Action Report.  Student 
Accountability Forms are collected after every evacuation drill. 
 
PBIS. MES implements the Positive Behavioral Interventions 
and Supports (PBIS) System. PBIS program addresses the 
behavior needs of the students, which is a proactive, team-
based framework for creating and sustaining safe and effective 
schools. There are three behavioral expectations (3Bs): Be 
Respectful, Be Responsible, and Be Safe. The expectations are 
displayed in the hallways, Main Office, cafeteria, library, 
restroom, arrival/dismissal areas, and in every classroom to 
guide and remind students about being respectful, 
responsible, and safe throughout all areas of the school. 
Teachers are provided lesson plans to teach the three 
behavioral expectations. These behavioral expectations are 
taught at the beginning of the school year and reinforced 
throughout the school year.  MES implements Marvelous 
Marlin of the Month (MMM) to students who are 
demonstrating the 3Bs aligned with Character Education 
Virtues. Students are then recognized and awarded during the 
school’s assembly. In SY 17-18 and current school year, 
students are awarded Marlin Tickets for being recognized for 
following the 3Bs and then redeemed for tangible or intangible 
incentives. The SCC and the school community have been 
working together to ensure all students understand and 
comply with MES behavioral expectations.   
 
The PBIS system is a resource to effectively teach appropriate 
behavior to all children. PBIS allows the school to monitor 
student behavior and use data to make sound decisions in 
regards to disciplinary actions for inappropriate behavior. PBIS 
School-Wide Information System (SWIS) is a web-based 
information system that collects and summarizes student 
behavior data. School Personnel are able to use interventions 
that are effective, accurate, and successful at the school level. 
This team-based leadership School Climate Cadre (SCC), 
continues to monitor student behavior and provide effective 
ongoing professional development. Tyler PULSE is a database 
system that compiles information from PowerSchool and other 
GDOE databases.  PBIS data is analyzed by the SCC to formulate 
an action plan to address school safety issues. This data and 
action plan is then presented to all stakeholders at the monthly 
school assemblies. For example, when the highest behavior 
problem location reported was in the cafeteria, the SCC 
implemented a point system that rewarded the classes who 
had best demonstrated positive behavior expectations.  The 
goal of this point system is set by the SCC to lower Office 
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Disciplinary Referrals (ODRs) occurring at the cafeteria. To 
monitor the effectiveness, the SCC reviews the PBIS data to 
determine if the goal was met. If a goal was not met then the 
SCC will revisit the action plan and make any necessary 
adjustments, however when the target goal is proven effective 
then the next highest problem behavior or location is 
addressed.  The PBIS program correlates with both the vision 
and mission for GDOE and MES by creating a supportive 
community through the development of a safe and healthy 
environment. 
 
Safety Liaison. GDOE schools have an assigned Safety Liaison 
that inspects another neighboring school to ensure the school 
is in compliance with Department of Public Health standards 
and Occupational Safety and Health Administration (OSHA). 
MES is inspected twice a school year, during summer for an 
annual visit and Christmas break for a mid-year visit. On 
January 6, 2020 MES was inspected and received 6 demerits, 
however it was corrected before the 30 day timeline. 
 

Lifelines. On September 28, 2015 the Superintendent of 
Education approved the full implementation of Lifelines: A 
Comprehensive Suicide Awareness and Responsiveness 
Program. Lifelines is designed to help start an effective way of 
communicating to students contemplating suicide, how to 
properly counsel students contemplating suicide, and what 
actions should be taken in the case of a completed suicide.  The 
school guidance counselor and the School Principal are trained 
in Lifelines Curriculum prevention, intervention, and 
postvention. 
 
Sexual Assault & Violence Prevention Curriculum. Pursuant to 
Public Law 31-97, entitled “The Lani Kate Protehi Y Famagu ‘on-
ta Act”, states GDOE will implement a curriculum designed to 
teach children about sexual assault and sexual violence in 
order to increase awareness among young people and to 
empower them with knowledge about their rights and the law.  
GDOE in conjunction with other government agencies and 
organizations have selected the Hawaii State Sex Abuse and 
Treatment Center curriculum that will be implemented SY 16-
17 for grades K to 12.  September 18, 2015 and February 8, 
2016, MES teachers attended an overview presentation of the 
curriculum conducted by the Office of the Attorney General.  
Teachers were provided a copy of the curriculum for their 
respective grades. In support of the School Crime Stoppers 
Initiative (SOP 1200-008), the division provides annual training 
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to all schools to ensure schools are safe and conducive places 
to learn.   
Based on the survey “How is our School doing?” 94% of the 
parents indicated that MES is a safe environment and 92% of 
the parents indicated that MES is clean and well maintained. 

 
 
 

Discipline and Behavior Management System  

E2.2. Indicator: The school has an effective discipline and behavior management system that supports 

learning, growth, and development.  

E2.2. Prompt: Evaluate the effectiveness of the discipline and behavior management system to 

support student learning, growth, and development.  

 

Findings Supporting Evidence 

MES has an effective discipline and behavior management 

system that supports learning, growth, and development.  

 

MES implements the Positive Behavioral Interventions and 

Supports (PBIS) System. PBIS program addresses the behavior 

needs of the students, which is a proactive, team-based 

framework for creating and sustaining safe and effective 

schools. There are three behavioral expectations (3Bs): Be 

Respectful, Be Responsible, and Be Safe. The expectations are 

displayed in the hallways, Main Office, cafeteria, library, 

restroom, arrival/dismissal areas, and in every classroom to 

guide and remind students about being respectful, 

responsible, and safe throughout all areas of the school. 

Teachers are provided lesson plans to teach the three 

behavioral expectations. These behavioral expectations are 

taught at the beginning of the school year and reinforced 

throughout the school year.  MES implements Marvelous 

Marlin of the Month (MMM) to students who are 

demonstrating the 3Bs aligned with Character Education 

Virtues. Students are then recognized and awarded during the 

school’s assembly. In SY 17-18 and current school year, 

students are awarded Marlin Tickets for being recognized for 

following the 3Bs and then redeemed for tangible or intangible 

incentives. The SCC and the school community have been 

● PBIS Matrix 
● PBIS  Data 
● PBIS Binder 
● MMM  
● Behavior Management Plan 
● Office Discipline Referral 

Form 
 
 

 

http://machananaoelementaryschool.weebly.com/pbis.html
https://drive.google.com/open?id=1teEFv7kaT0FqxXL01wQPMaGuF7z9EnOY
http://machananaoelementaryschool.weebly.com/marvelous-marlin-of-the-month.html
https://drive.google.com/open?id=18p6__MhIuxEz-pteahhdhqjlmPLWLps1
https://drive.google.com/open?id=1oHBc7O06GdVf_F3Jc66Hc2kFEkyyNzs0
https://drive.google.com/open?id=1oHBc7O06GdVf_F3Jc66Hc2kFEkyyNzs0
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working together to ensure all students understand and 

comply with MES behavioral expectations.  The PBIS system is 

a resource to effectively teach appropriate behavior to all 

children. PBIS allows the school to monitor student behavior 

and use data to make sound decisions in regards to disciplinary 

actions for inappropriate behavior. PBIS School-Wide 

Information System (SWIS) is a web-based information system 

that collects and summarizes student behavior data. School 

Personnel are able to use interventions that are effective, 

accurate, and successful at the school level. This team-based 

leadership School Climate Cadre (SCC), continues to monitor 

student behavior and provide effective ongoing professional 

development. Tyler PULSE is a database system that compiles 

information from PowerSchool and other GDOE databases.  

PBIS data is analyzed by the SCC to formulate an action plan to 

address school safety issues. This data and action plan is then 

presented to all stakeholders at the monthly school 

assemblies. For example, when the highest behavior problem 

location reported was in the cafeteria, the SCC implemented a 

point system that rewarded the classes who had best 

demonstrated positive behavior expectations.  The goal of this 

point system is set by the SCC to lower Office Disciplinary 

Referrals (ODRs) occurring at the cafeteria. To monitor the 

effectiveness, the SCC reviews the PBIS data to determine if 

the goal was met. If a goal was not met then the SCC will revisit 

the action plan and make any necessary adjustments, however 

when the target goal is proven effective then the next highest 

problem behavior or location is addressed.  The PBIS program 

correlates with both the vision and mission for GDOE and MES 

by creating a supportive community through the development 

of a safe and healthy environment. 

 

MES continues to make all efforts to decrease discipline 

referrals each school year.   The PBIS program is being 

reinforced by the teachers in the classroom and the staff 

outside the classroom. The PBIS Team- SCC meets on a 

monthly basis to analyze data and plan for resolutions. The 

Team along with the district’s PBIS Coach has been meeting 

and working diligently to ensure the school maintains an 

effective discipline and behavior management system that 

supports learning, growth, and development.  Through the 
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data, it is evident that PBIS is an effective framework and 

teachers are implementing PBIS with fidelity. 

 

High Expectations for Students   

 E2.3. Indicator: The school has high expectations for students in an environment that honors 

individual differences and is conducive to learning. 

 E2.3. Prompt: Evaluate the school’s effort and success to ensure high expectations for all 

stakeholders and in building an environment that honors individual differences and is conducive to 

learning. 

 

Findings Supporting Evidence 

MES ensures high expectations for all stakeholders and in 
building an environment that honors individual differences and 
is conducive to learning. 
 
MES recognizes students on their individual achievements at 
various times of the school year.  
 
Monthly Assembly/MMM. Monthly school assemblies are 
used to share and disseminate information on upcoming 
school events, activities, and PBIS data to all stakeholders.  
During this assembly, students from each class that has 
exemplified the monthly virtue (respect, responsibility, 
citizenship, etc.) are awarded. Parents are given a 
congratulatory letter for their child being chosen as the 
“Marvelous Marlin” and are invited to attend the award 
ceremony.  The “Marvelous Marlins” bulletin acknowledges 
students who received this award and their photos are 
displayed as role models.  
 
Marlin Tickets. In SY 17-18 and SY 19-20, students are awarded 
Marlin Tickets for being recognized for following the 3Bs and 
then redeemed for tangible or intangible incentives.  
 
Fourth Grade AIMSweb Ceremony. Fourth grade recognizes 
and awards students that place in Tier 1 AIMSweb Benchmark 
in Reading and Math.  

Third Grade Traveling Trophy. Third grade students receiving 
the Traveling trophy in a class competition are recognized for 
demonstrating the SLOs and the behavior expectations that 
enhances the quality of learning. 

● MMM Monthly Criteria 
● Award Ceremony Photos 
● Progress Data 
● NEHS 
● GATE Identification Process 
● Student/Parent Handbook 

 
 

http://machananaoelementaryschool.weebly.com/marvelous-marlin-of-the-month.html
https://drive.google.com/open?id=1EEdFmm02arrCi7uefre5YKPLNrxahyax
https://drive.google.com/open?id=1GTYZ73nqeV_tvycgm6YPJ-tCgXvC9qve
https://drive.google.com/drive/folders/1YdQmhdIk0mbQBy2OrdzYyVe_iJJ5XMvl
http://machananaoelementaryschool.weebly.com/student--parent-handbook.html
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NEHS recognizes the accomplishments and academic 
achievement of the whole child, inclusive of the ability to 
demonstrate responsibility at school, home, and within the 
community. While the organization fosters the development of 
leadership skills, it also promotes service, character, and the 
importance of scholarship. Student selection is based on 
eligibility criteria established by NEHS advisors.  
 
GATE Program. The GATE teacher provides services to 
students who meet the eligibility criteria under the Gifted and 
Talented and Education Program. 
 
Quarterly Perfect Attendance. Perfect attendance awards are 
given at grade-level discretion. Students must have been 
present and on time every day during the quarter, for the 
entire school day.  
 
EOY Awards. The following awards are presented at the EOY 
Promotional Ceremonies; School Year Perfect Attendance, 
Principal's List, “A” Honor Roll Award, Reading Improvement 
Award, Math Improvement Award, Citizenship Award, Most 
Improved Award (at grade-level discretion), and CHamoru 
Achievement Award. Awards criteria are outlined in the 
Student/Parent Handbook.  

 
 

Culture of Trust, Respect, and Professionalism  

E2.4. Indicator: The school has a culture of trust, respect, and professionalism among all 

members of the school community. 

E2.4. Prompt: To what degree is a culture of trust, respect, and professionalism demonstrated by all 

members of the school community?  

 

Findings Supporting Evidence 

MES has a culture of trust, respect, and professionalism 

among all members of the school community. 

 

MES educates and involves the school community of the 
school’s vision, mission, SLOs, academic standards, PBIS, and 
SIP through student/parent orientation, parent meetings and 
workshops, school assemblies, PDs, surveys, and more. 
 

● MMM Monthly Criteria 
● Award Ceremony photos 
● Faculty Meeting attendance 
● “How is Our School Doing” 

Parent Surveys 
● PD agenda/minutes 
● PLC/CLT agenda/minutes 
● PTO faculty and staff 

attendance 

http://machananaoelementaryschool.weebly.com/marvelous-marlin-of-the-month.html
https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93
https://drive.google.com/open?id=1i0JfB9sTJutoOw6xPcS1-9-ISBuKV_93
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Monthly Assembly/MMM. Monthly school assemblies are 
used to share and disseminate information on upcoming 
school events, activities, and PBIS data to all stakeholders.  
During this assembly, students from each class that has 
exemplified the monthly virtue (respect, responsibility, 
citizenship, etc.) are awarded. Parents are given 
congratulatory letter for their child being chosen as the 
“Marvelous Marlin” and are invited to attend the award 
ceremony.  The “Marvelous Marlins” bulletin acknowledges 
students who received this award and their photos are 
displayed as role models.  
 
MES implements PBIS system to effectively teach appropriate 

behavior to all students. PBIS allows the school to monitor 

student behavior and use data to make sound decisions in 

regards to disciplinary actions for inappropriate behavior. The 

PBIS framework is visibly posted around the school hallways, 

bathrooms, classrooms, and referenced throughout the school 

day to encourage positive behavior. GDOE Positive Behavioral 

Interventions and Support (PBIS) is a systematic approach for 

change within schools and across the district towards building 

a safe learning environment and positive school culture that 

promotes both social and academic success. PBIS lessons are 

aligned to our school’s SLOs.   

 
EOY Awards. The following awards are presented at the EOY 
Promotional Ceremonies; School Year Perfect Attendance, 
Principal's List, “A” Honor Roll Award, Reading Improvement 
Award, Math Improvement Award, Citizenship Award, Most 
Improved Award (at grade-level discretion), Chamorro 
Achievement Award and Home-School Connection Parent 
Involvement Award. Awards criteria are outlined in the 
Student/Parent Handbook.  
 
MES faculty are qualified or fully certified. All staff have at least 
a high school diploma and are involved in all school activities. 
Faculty and staff are sent to trainings to help develop and 
strengthen their knowledge and skills such as SAFE-trainings, 
STEM, CPR, IEP, SBG, CITW, and more. Trainings are on-going 
throughout the school year, giving the opportunity for 
everyone to stay relevant and professional with the school and 
the community in the 21st century.  
 
Faculty and staff collaborate regularly scheduled Leadership, 
Focus Group, PLCs, VPLCs, CLTs, and faculty meetings, and PDs. 

● Fundraisers 
● CHamoru open and closing 

ceremony photos 
● CHamoru Month Photos 
● Faculty Survey  
● Staff Survey 

 

https://docs.google.com/forms/d/e/1FAIpQLScnwMUGlHsdDnYQx9bPUfAx_ypPHk4a51FH6S4nS63GkPoQ-g/viewanalytics
https://drive.google.com/open?id=1d1Xr5kQTOR_RkVMYiyMvrvNuOsbKpmLDnTBMHkxXrMQ
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PTO meetings are conducted professionally affording the 
school community to provide input on school improvement 
and to create a safe, responsible and respectful environment.  
 
The students participate in Christmas programs and CHamoru 
programs that recognize and respect diverse cultures. 
 
According to the “How Is Our School Doing?” survey, 94% of 

360 parent responses indicated that our school community has 

a culture of trust, respect, and professionalism.  Faculty and 

staff survey indicated that 77% of 53 responses agree/strongly 

agree that our school community has a culture of trust, 

respect, and professionalism. 
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Category E: School Culture and Support for Student Personal and Academic Growth 

 

E3. Student Support Criterion – Personalization  

All students receive appropriate support along with a personal learning plan (as appropriate to the 

needs of the child) to help ensure academic success.  

 

Adequate Personalized Support  

E3.1. Indicator: The school ensures that every student receives appropriate support services in such 

areas as academic/behavioral assistance, health, career, and personal counseling.  

E3.1. Prompt: Evaluate the availability and adequacy of services to support students in such areas as 

academic/behavioral assistance, health, career, and personal counseling.  

 

Findings Supporting Evidence 

MES ensures that every student receives appropriate support 
services in such areas as academic/behavioral assistance, 
health, career, and personal counseling.  
 
ACADEMIC/BEHAVIORAL  
SPED Program. MES is staffed with one fully certified SPED 
teacher who provides services to students who meet the 
eligibility criteria as defined under IDEA. The SPED program 
also provides a Speech/Language therapist, Physical and 
Occupational Therapist, Psychologist, Emotional Disability 
Counselor, Vision and Hearing. 
 
ESL Program. ESL program for students who are identified 
under the ESL criteria and are provided additional English 
language development support from the ESL Coordinator and 
Teacher. 
 
Library is accessible and available to all grade levels at MES. 
The School Librarian provides enrichment lessons on a weekly 
basis through reading stories, short passages, technology, that 
are aligned with the grade level curriculum and standards 
taught - focusing on reading comprehension and ELA.   
  
GATE Program. The GATE teacher provides services to 
students who meet the eligibility criteria under the Gifted and 
Talented and Education Program.  Students who are under the 
program are pulled-out of the regular classroom for 180 
minutes a week and are taught standards under the GATE 
program.   

● SGC Daily Schedule 
● SPED Schedule 
● SPED Forms 
● ESL Schedule 
● ESL Modification Report 
● Library Schedule 
● GATE Schedule 
● GATE Identification Process 
● Early Bird Data 
● Outreach (PFCOP)  

 
 
 

https://drive.google.com/open?id=0BzjkUXklZt6JcDJZYVJRWnF3M1BRR2lEeTNCRFR2T1BFM2p3
https://drive.google.com/open?id=0BzjkUXklZt6JZUlOdTVxWmxrQzJuMFJEVVRuTjMtOWJtRHFN
https://drive.google.com/open?id=1KQxlLRSHi1pLz7ZQvUEBgvNDtScmrejT
https://drive.google.com/open?id=1IyC92we27XtUcDFZdqOmLSTANYd8emQO
https://drive.google.com/open?id=1z2qjyUgj5Nm_Yx92MQvXQfAQJD06DsMi
https://drive.google.com/open?id=1l49wDuGMYKq8td6ckgGdkbeZyLDgKZWW
https://drive.google.com/open?id=1mB8Yb1lIN1ilaUa87G45axDb17TcW_TT
https://drive.google.com/drive/folders/1YdQmhdIk0mbQBy2OrdzYyVe_iJJ5XMvl
https://drive.google.com/open?id=1yDHrmCnw42oH5vWm1RDqt1-uyA5CYBft
https://drive.google.com/open?id=1hfzEBnedFY9jopfLxTs4cPGnLx2EXFRV
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Early Bird Program. Early Bird is an intervention program that 
supports student learning in Reading. MES began 
implementing the program in SY 19-20. It is an intensive 60 
minute tutoring session from 7:15am to 8:15am. The goal is to 
improve Reading fluency and comprehension. 
 

HEALTH 
SHC. MES School Health Counselor is a registered nurse who 
performs routine nursing functions on a daily basis and 
provides health education and counseling to all students at 
MES.  
 
Community Eligibility Provision. Since SY 14-15 MES 
participates in the Community Eligibility Provision which 
provides breakfast and lunch to all students at no cost. This 
program assists with ensuring that all students are healthy and 
able to focus on learning. 
 
CAREER/PERSONAL COUNSELING 
SGC. MES is staffed with one fully certified School Guidance 
Counselor (SGC) who provides counseling, direction and 
guidance in intervention strategies for truancy, emotional 
crisis,  inappropriate behavior, at-risk students, encouraging 
students to recognize and make good decisions, education 
neglect, child abuse and other student related problems. The 
SGC conducts classes, facilitates the Child Study Team, SCC, 
monitors BMPs in and outside the classroom, and coordinates 
the Section 504 referral process. 
 
Parent-Family-Community Outreach Program (PFCOP) - The 
mission of the PFCOP is to provide schools and families with 
adequate support in meeting the varied needs of children in 
the most effective manner and to promote the importance of 
parental involvement in education. The goals of the program 
are: To provide social services to meet the holistic needs of 
students and families thereby promoting educational success, 
to assist with the social transition of immigrant families and 
ensure that students meet school entry requirements, to 
encourage parents/guardians to participate in a meaningful 
way in their children’s education, and to facilitate and 
strengthen communication and interaction between school, 
families, and community.  DOE establishes this outreach 
program as a valuable link between the family and the school 
community.  Students are typically referred by teachers, 
Principal, or the school guidance counselor. The program staff 
is very efficient and is very successful in contacting the parents 
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personally to collaborate with the school to assist any concerns 
regarding students.  
 
School Attendance Officer (SAO) is assigned to the school by 
Student Support Services Division to assist with any attendance 
issues. SAO provides teachers training at the beginning of the 
school year to go over attendance procedures. SAO checks in 
weekly with the office staff and/or the School Principal for any 
updates. Every effort is made in contacting parents to include 
Parent Outreach assistance in monitoring students’ 
attendance. In the event the school is unable to contact 
parent/guardian, school personnel activates the Student 
Parent Community Engagement Support Services & Outreach 
Team via Referral to request for a home visit.  
 
Inadahi, the CHamoru word “to take care”, is a support system 
that creates communication and collaboration between the 
school and outside support agencies. A case by case basis for 
students with academic and/or behavior concerns in 
conjunction with other support systems such as PBIS, CST, IEP, 
CPS, Inafamaolek, and Guam Behavioral Health and Wellness. 
Through their help, we’ve been able to help students based on 
their needs. 

 
 

Direct Connections  

E3.2. Indicator: The school demonstrates direct links between student learning needs and the 

allocation of resources to student support services, such as counseling/advisory services, 

psychological and health services, or referral services.  

E3.2. Prompt:  Evaluate the direct links between student learning needs and the allocation of 

resources to student support services, such as counseling/advisory services, psychological and health 

services, or referral services, including supports and services for students who are at-risk. 

 

Findings Supporting Evidence 

MES demonstrates direct links between student learning 
needs and the allocation of resources to student support 
services, such as counseling/advisory services, psychological 
and health services, or referral services.  
 

● Outreach (PFCOP)  
● ODR 
● Truancy reports 
● IEP 
● Intervention Plans 
● CST Packet 
● ESL modification form 

https://drive.google.com/open?id=1hfzEBnedFY9jopfLxTs4cPGnLx2EXFRV
https://drive.google.com/open?id=1BACPqzzgAVDYWmUyv_DaZjyoruhc9IMo
https://drive.google.com/open?id=1z2qjyUgj5Nm_Yx92MQvXQfAQJD06DsMi
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Students are provided services to address student learning 
needs through ESL, SPED, GATE, Library and CHamoru Support 
Programs. 

In addition, Early Bird Intervention Program supports student 
learning needs focusing on Reading fluency and 
comprehension. Summer School supports students who are at- 
risk in academics. 

MES utilizes Child Study Teams (CST) to review the students’ 
needs and provide additional modifications and interventions 
for the teacher that supports the child’s needs. The CST are also 
responsible for referring students to be tested for Special 
Education. The team can also refer to other student support 
services such as Section 504, district psychologist, or Guam 
Behavioral Health and Wellness Center. By using data such as 
ODR or Truancy Reports the CST can identify students who are 
at-risk. 

 
Parent Family Community Outreach Program (PFCOP). 
Provides social services to meet the holistic needs of students 
and families thereby promoting educational success, to assist 
with the social transition of immigrant families and ensure that 
students meet school entry requirements, to encourage 
parents/guardians to participate in a meaningful way in their 
children’s education, and to facilitate and strengthen 
communication and interaction between families, school and 
community.  DOE establishes this outreach program as a 
valuable link between the family and the school community. 

 
 

Strategies Used for Student Growth/Development  

E3.3. Indicator: Strategies are used by the school leadership and staff to develop personalized 

approaches to learning and alternative instructional options which allow access to and progress in 

the rigorous standards-based curriculum. Examples of strategies include: level of teacher 

involvement with all students, a curriculum and instruction that promotes inclusion, processes for 

regular review of student and schoolwide profiles, and processes and procedures for intervention 

(e.g., ELL, SPED, and other alternative learning programs).  

E3.3. Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and 

staff to develop personalized approaches to learning and alternative instructional options which allow 

access to and progress in the rigorous standards-based curriculum.  
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Findings Supporting Evidence 

MES provides effective strategies used by the school 

leadership and staff to develop personalized approaches to 

learning and alternative instructional options which allow 

access to and progress in the rigorous standards-based 

curriculum. 

 

MES has a clear system of networking to ensure that 

monitoring and evaluating is in place.  The school's Leadership 

Team comprised of the Principal, Accreditation and Focus 

Group Leaders, and Grade Level Chairpersons who provide 

direction, instructions, and guidance to their respective team 

for the purpose of achieving the school goals as stipulated in 

the SIP.   

Monthly faculty and staff meetings are facilitated by the School 

Principal to inform and discuss the progress of the various 

focus groups, grade levels, overall school accolades and 

improvement initiatives and pertinent issues regarding district 

and school operations.   

PLC occurs in collaboration with grade level teachers and 

special programs. These meetings are collaborative, 

productive, and are data driven by examining and analyzing 

data from district wide assessments, Common and summative 

assessments to determine student learning needs. Teachers 

dialogue, collaborate, analyze the assessment results, then 

modifies instructional approaches, and determine 

interventions. PLCs and VPLCs both identify and make 

decisions on what students need to know, understand and be 

able to do through our SLOs and standards, which are aligned 

with our school mission.  The analysis of data is essential to 

become more culturally responsive and strategic on how to 

address a diverse student population and their academic, 

social, emotional, behavioral needs, and to assist students as 

they move from one grade level to the next. 

In addition to the regular review of data, MES works together 
to provide culturally responsive learning support to meet the 
needs of all students through alternative learning programs 
such as SPED, ESL, GATE, CHamoru, and Library. Each program 
implements strategies that support the individual needs of the 
students in achieving academic standards in the regular 

● MES Leadership Team List 
● MES School Calendar  
● PLC Agenda/Minutes 
● ESL Procedural Manual  
● ESL Modification Reports 
● GATE Standards  
● Counseling Program Manual 
● AASL Standards  
● G.A.T.E. Curriculum 

Standards and Framework 
● CHamoru Studies Syllabus 
● PD List 

https://drive.google.com/open?id=0B0MPakKu7ysVOHdGb2YzanRweE9uV19WRm8tZHM0TGo4RVJv
https://drive.google.com/open?id=0BzjkUXklZt6JTnZaZlRVNGVDQnRaZ1hiYUlJOXNENmVHaXZ3
https://drive.google.com/open?id=1DT7ZY9boNDm_aAbR9PvM2ISe4OGLTK2c
http://e.net/esl/home/2012-esl-pro
https://drive.google.com/open?id=1z2qjyUgj5Nm_Yx92MQvXQfAQJD06DsMi
https://drive.google.com/file/d/1QRarXObcDtCz1DsTavs5RTgf8AEZ0EWj/view?usp=sharing
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z2RvZXxneDo1MTRkOGI1ZDM4NThiODVl
https://drive.google.com/open?id=0BxEZj8RynAntcEdUSVAwTVo0Y0U
http://machananaoelementaryschool.weebly.com/uploads/2/4/4/4/24443543/gate.standards.final3.pdf
http://machananaoelementaryschool.weebly.com/uploads/2/4/4/4/24443543/gate.standards.final3.pdf
http://machananaoelementaryschool.weebly.com/uploads/2/4/4/4/24443543/chamoru_standards_syllabus_final_draft_05-20-11.pdf
https://drive.google.com/open?id=1uACcrL6QEm_ZH5EX99OeIVcDF51KWLIU
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classroom and respective program along with personalized 
goals.  
 
RCTs also modify their lessons to the student’s personal and 
academic needs according to IEPs, BMPs, Intervention Plans 
and ESL Modification Checklists. Areas of focus for 
modifications and accommodations include the environment, 
materials used, instruction and assessments in Reading, Math 
and other content areas. 
 
The ESL teachers uses a variety of strategies such as 
cooperative learning, Total Physical Response, Whole 
Language Approach, Language Experience Approach and SIOP. 
  
The GATE Academic Program is designed to offer identified 
students enrichment activities that promote creativity, critical 
thinking, affective learning, communication, creative problem 
solving/decision-making skills, Flexible Learning Environment, 
Project Approach, and independent learning.  Students receive 
180 minutes of service weekly.   
  
The SPED Program provides specialized instruction, support, 
and services to students with an identified disability requiring 
an IEP designed to meet their unique learning needs. Strategies 
used are small group instruction, paired reading, teacher 
directed lessons, Cues and Questions, Visual cues/aids, 
chunking, and more. 
 
The School Librarian uses strategies to enrich the teaching and 
learning process and designs instruction to meet the diverse 
needs of students. The School Librarian uses technology, 
cooperative learning, games, differentiated instruction, 
graphic organizers, puzzles, Think Pair Share and story maps. 
 
CHamoru teachers use instructional strategies such as 
cooperative learning, family projects, storytelling, usage of 
visuals, chanting, singing and dancing, role playing, Field Day, 
and guest speakers. 
 
Student growth at MES is impacted by this diverse culture and 

population as the district goals of the school for student 

growth has not been met. 

The school has an effective process for ongoing review and 

revision of the SIP.  The Leadership Team monitors the 

implementation of the SIP and communicates the status in 

their respective Focus Groups and Grade Levels.  The status of 



MES Self-Study Report 

 

210 

the SIP is collaboratively gathered by the Focus Groups and 

makes any revisions/updates with the guidance and support 

from our Administrator, to ensure goals and objectives are 

achieved.  The SIP consists of action steps that determine how 

our school will meet Student Learner Needs. SIP is revisited, 

reviewed or revised bi-weekly in focus groups and in monthly 

faculty meetings and PDs.  At the end of the school year, SIP is 

revised based on the end of the year data. 

Throughout the school year, faculty and staff have the 
opportunity to attend trainings such as the SAFE training, FOSS 
kit, NGSS, Nutrition and Physical Development Curriculum 
Training, SPARK P.E., Early Childhood Education Math Literacy, 
Applied Suicide Intervention Skills Training (ASSIST). These 
training sessions help promote further processes of faculty and 
staff involvement in curriculum, instruction, and intervention. 
MES will continue to stay current in research-based strategies 
to further enhance the quality learning opportunities for our 
students. 
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Category E: School Culture and Support for Student Personal and Academic Growth 

 

E4. Student Support Criterion – Accessibility 

Students have access to a system of personalized supports, activities, and opportunities at the school 

and within the community.  

 

Equal Access to Curriculum and Support 

E4.1. Indicator: All students have access to a challenging, relevant, and coherent curriculum. Schools 

regularly examine the demographics and distribution of students throughout the class offerings (e.g., 

master class schedule and class enrollments) and the types of alternative schedules available (e.g., 

summer, class periods beyond the traditional school day). 

E4.1. Prompt: To what extent do all students have accessibility to a challenging, relevant, and 

coherent curriculum? (Examine the demographics and distribution of students throughout the class 

offerings and the types of alternative schedules available.) 

 

Findings Supporting Evidence 

MES ensures that students have access to a challenging, 
relevant, and coherent curriculum.  
 
ESL.  MES ESL Program provides direct pull out services on a 
weekly basis for 40 minutes to provide additional English 
language development support with appropriate 
accommodations or modifications. In SY 17-18 Push-in services 
were provided where the ESL teacher takes over an entire 
regular classroom for a scheduled period of time in order to 
model effective strategies and modifications with the 
assistance of the RCT. In SY 19-20, the push-in service was no 
longer being provided; However, pull-out services are still 
implemented for grade levels 2nd to 5th. ELL students were 
consistently serviced based on the ESL program. Weekly 
Consultation services are provided to students that are tested 
in levels 3, 4, and 5 and are considered to be proficient English 
speakers. Classroom teachers are required to complete an ESL 
Modification Semester Report for each identified ELL to 
monitor student progress. 
 
SPED services are provided to students who meet the eligibility 
criteria as defined under the IDEA. Depending on the student’s 
needs, the student may spend between 30 minutes to 180 
minutes a day in the Resource Room. Related services such as 
Speech Language Therapy, Occupational Therapy, Physical 

● Board Policy 346- 
Instructional Subjects and 
Time on Task for Elementary 
Schools 

● MES School Schedule 
● ESL Schedule 
● SPED Schedule 
● GATE Schedule 
● CHamoru schedule 
● SGC Schedule 
● Library schedule 
● Early Bird Schedule 
● Sample Intervention Plans 

https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z3VhbS1lZHVjYXRpb24tYm9hcmR8Z3g6MjdhYTM2NjcxMGE2NTY1OQ
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z3VhbS1lZHVjYXRpb24tYm9hcmR8Z3g6MjdhYTM2NjcxMGE2NTY1OQ
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z3VhbS1lZHVjYXRpb24tYm9hcmR8Z3g6MjdhYTM2NjcxMGE2NTY1OQ
https://docs.google.com/a/gdoe.net/viewer?a=v&pid=sites&srcid=Z2RvZS5uZXR8Z3VhbS1lZHVjYXRpb24tYm9hcmR8Z3g6MjdhYTM2NjcxMGE2NTY1OQ
http://machananaoelementaryschool.weebly.com/uploads/2/4/4/4/24443543/bell-schedule_orig.png
https://drive.google.com/open?id=1IeUHZ3VLOv4ZUtnaiySPmHfqZdn4CtVe
https://drive.google.com/open?id=0BzjkUXklZt6JZUlOdTVxWmxrQzJuMFJEVVRuTjMtOWJtRHFN
https://drive.google.com/open?id=1mB8Yb1lIN1ilaUa87G45axDb17TcW_TT
https://drive.google.com/open?id=1_3vZ0ToOv2wzErYcdjYcqaraXNplt2Z3
https://drive.google.com/open?id=0BzjkUXklZt6JcDJZYVJRWnF3M1BRR2lEeTNCRFR2T1BFM2p3
https://drive.google.com/open?id=1l49wDuGMYKq8td6ckgGdkbeZyLDgKZWW
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Therapy, Hearing, Vision, and Emotional Counseling Services 
are provided to students identified. 
 
GATE. GATE students have access to the GATE pull-out 
program for 180 minutes of service each week as mandated by 
Public Law. GATE challenges students with rigorous and 
standard-aligned lessons and activities that showcase relevant 
and meaningful learning.   
 
CHamoru. MES students have access to CHamoru studies 
which is mandated by PL 21-34 (1991). Each class has 30 
minutes of CHamoru instruction on Monday-Wednesday and a 
one hour block schedule as a whole grade-level on either 
Thursday or Friday.  
 
SGC. MES students have access to the SGC through the 
counseling lessons every month. School community members 
can refer students to the SGC for personal, behavior, and 
academic challenges and/or concerns. 
 
Library. MES students have access to library classes scheduled 
once a week for 30 minutes. The Librarian aligns instruction 
with CCSS and individual school needs to enhance academic 
achievement, especially in literacy.   
 
Early Bird Program. Students recommended by the RCT as 
needing extra support in Reading have access to the Early Bird 
intervention program. It is an intensive 60 minute tutoring 
session from 7:15am to 8:15am daily. The goal is to improve 
Reading fluency and comprehension. 
 
Summer School. Students who are academically at-risk, and 
recommended by the RCT, have access to the Summer School 
Program for extra instruction for 4-6 weeks outside of the 
regular school year.  
 

Interventions. Response to Intervention strategies and 
schedules are created for Tier 2 and 3 students who are 
performing below benchmark. Teachers utilize the SMART 
Goal plan to provide interventions. SMART Goals are specific, 
measurable, achievable, result-based timeline.  
 
Student Profile Forms are completed by teachers at the end of 
the school year.  The forms identify attendance, AIMSweb 
benchmark 3 scores, related services currently provided, 
related services recommended or referred for the next school 
year, student discipline, areas of special concern, student 
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strengths, student’s need for improvement, and teacher 
comments.  The forms guide teachers in evenly distributing 
students for the following school year.  Additionally, AIMSweb 
data is used to assist teachers with student placement. 

 
 

Curricular/ Co-Curricular Activities  

E4.2. Indicator: School leadership and staff link curricular/co-curricular activities to the academic 

standards and schoolwide learner outcomes for students who require access to a system of 

personalized supports.  

E4.2. Prompt: Comment on the relationship between curricular/co-curricular activities and the 

academic standards and schoolwide learner outcomes for students who require access to a system of 

personalized supports.  

 

Findings Supporting Evidence 

MES School leadership and staff link curricular/co-curricular 

activities to the academic standards and schoolwide learner 

outcomes for students who require access to a system of 

personalized supports.  

 
MES provides all students an opportunity to access 
personalized support programs such as SPED, ESL, GATE, Pre K 
GATE, and Head Start. These support systems collaborate with 
the RCT by providing modifications to the regular curriculum 
for the student and provides a specialized focus on student 
learning and needs through an IEP.  
 
Co-Curricular and extra-curricular activities are aligned with 
the CCSS, GDOE Content Standards and Performance 
Indicators, and SLOs,  for example:  
 

● Motivated Lifelong Learners/Social Studies-  
○ NEHS Activities, Student Council Events, 

Kickball Tournament 
● Effective Communicators/ELA CCSS-  

○ Read-a-thons and Spelling Bee 
● Successful Individuals-  

○ Spelling Bee, Math Olympiad, Science Fair 
 
MES uses the SLOs indicators as the basis for student growth, 
real world application, and social development among all 

● ESL Modification Report 
● SPED Documents 
● GATE progress report 
● GDOE SSP 
● SIP 

https://drive.google.com/open?id=1z2qjyUgj5Nm_Yx92MQvXQfAQJD06DsMi
https://drive.google.com/open?id=1KQxlLRSHi1pLz7ZQvUEBgvNDtScmrejT
https://drive.google.com/open?id=1f4El4oJ9qa5FqgOYD6DpzYrSwKtoV7mi
https://sites.google.com/a/gdoe.net/studentsupportservices/home
https://drive.google.com/open?id=1xiwXatrhsrXmnqfiExP-URNSXvtktkA9
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learners. MES integrates SLOs into lesson planning, field trips, 
and co-curricular events. Students can then actively 
demonstrate the outcomes as clearly defined in the SLOs 
indicators.  

 
 

Meeting Student Needs Through Curricular/ Co-Curricular Activities  

 E4.3. Indicator: The school has a process for regularly evaluating the degree to which curricular/co- 

curricular activities are meeting the needs of students who require access to a system of personalized 

supports.  

E4.3. Prompt: Evaluate the school process for regularly evaluating the degree to which curricular/co-

curricular activities are meeting the needs of students who require access to a system of personalized 

supports. 

 

Findings Supporting Evidence 

MES has a process for regularly evaluating the degree to 

which curricular/co- curricular activities are meeting the 

needs of students who require access to a system of 

personalized supports.  

 
Co-Curricular and extra curricular activities are evaluated 
using the Focus Group Committee Report. The components 
include: 

● Name of Committee/Event/Program 
● Aligned with what SLO and Indicator 
● Chairperson/Co-Chair 
● Who? (Who participated? Particular grades; 

Particular Support Program? Winners?) 
● What? (Describe what it is/ The purpose or objectives) 
● Where? (Location of implementation - Start date, 

date ended) 
● Where? (Location of implementation; list other places 

the event took place) 
● Why? (Why did our school participate?) 
● How was it implemented? (What took place? Describe 

the process.) 
● How did it make an impact on student achievement? 

(if applicable) 
● What was the outcome? (Number of participants, 

amount raised; What place did MES come in? 
Winners?) 

● Focus Group Binders 
○ Committee Reports 
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● What made it successful or unsuccessful? 
 
After completion of the report, it is shared among the Focus 
Group members, did it make an impact on student learning, 
analyzed on improvements and factors that attributed to a 
successful or unsuccessful event.  Then information is 
disseminated to the Leadership Team and to the school 
community. 

 
 

Student Perceptions  

E4.4. Indicator: The school is aware of the student perspective of support services through such 

approaches as interviewing and dialoguing with student representatives of the school population. 

E4.4. Prompt: Comment on the student perspective about the effectiveness of support services after 

interviewing and dialoguing with student representatives of the school population. (Ensure that 

students represent the broad and diverse array of the school population.)  

 

Findings Supporting Evidence 

MES is aware of the student perspective of support services 

through such approaches as interviewing and dialoguing with 

student representatives of the school population.   

 

Support programs design and administer student perception 

surveys with age-appropriate questions that focus on 

teaching, learning, and the overall classroom experience. 

Surveys are administered twice a year and the results from 

January 2020 show an overall favorable perception of the 

CHamoru and ESL programs. SPED and GATE perception 

surveys will be administered in May 2020.  

 

Students across all grade levels that represent the broad and 

diverse array of the school population were selected to be 

interviewed to ascertain their perception of support services 

provided at MES. 18 students were interviewed in February 

2020. While many of the students did not know the term 

“Support Program”, when prompted, they were able to name 

some programs, their teachers, and what students learn in 

those programs.  

● Perception Surveys 
● Perception Survey Results 
● Student Interview Results 

 

https://drive.google.com/open?id=1oWfEO3HnLhke8S2TSSUKfYvREQRRm3Ih
https://drive.google.com/open?id=1mdVUYbGS70ql7dq7YjPcmttJvAQw1FJT
https://drive.google.com/open?id=1bgubrzuqSHcx1qAlQ6yG5LeAoQ1MrdeAljiJxbENXZQ
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GDOE/ACS WASC Category E. School Culture and Support for Student Personal and Academic 

Growth: Summary, Strengths, and Growth Areas 

  

Review all the findings and supporting evidence and summarize the degree to which the criteria 

in Category E are being met. 

  

Include comments about the degree to which these criteria impact the school’s ability to address 

on or more of the identified student learning needs (Chapter III). 

  

Summary (including comments about the student learning needs): 

MES utilizes a multitude of strategies to engage parents and the community in order for further 

growth and enrichment in the teaching and learning process and to address student learning 

needs. 

MES School Culture fosters an inviting, safe, clean, healthy, and nurturing environment that 

aligns with the school’s vision, mission, SLOs, academic standards, and PBIS.  

MES exhibits a school culture of trust, respect and professionalism. Students have access to a 

system of personalized supports through the Support Programs, co-curricular and extra curricular 

activities within the community. 

 

Prioritize the strength and areas of growth for Category E.  

Category E: School Culture and Support for Student Personal and Academic Growth: Areas 

of Strength  

● School Community Engagement 

● Community Partnerships and Resources 

● Orderly environment 

● Safety, Policies, Regulations and Resources 

● PBIS 

● Support Programs 

● Utilizes various current and research-based strategies 

● Various opportunities on co-curricular and extra curricular activities 
● Perception Surveys 
● PTO 
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Category E: School Culture and Support for Student Personal and Academic Growth: Areas of 

Growth 

● Improvement in academics 

● Increase Parental involvement 

● Increase student participation through co-curricular and  extra curricular activities 
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Chapter V 
Schoolwide Action Plan 

 
 

A. Utilize the schoolwide strengths and growth areas to revise the schoolwide action plan 
 

Areas of Strengths from Categories A through E 

 

Focus A 
Organization 

Focus B 
Standards-based 
Student Learning: 

Curriculum 

Focus C 
Standards-based 
Student Learning:  

Instruction 

Focus D 
Standards-based 
Student Learning:  
Assessment and 
Accountability 

Focus E: 
School Culture and 
Support for Student 

Personal and 
Academic Growth 

The school’s mission 
and SLOs are taught 
and reviewed 
regularly, and are 
assessed each 
quarter 
 
Effective system to 
implement, monitor, 
review, evaluate, and 
revise the SIP 
 
Clear system of 
networking 
 
Qualified and/or 
certified employees 
in their specialized 
area 
 
School Principal 
ensures the 
compliance of Board 
Policies and SOPs 
 
School Community is 
involved in decision 
making and planning 
 
All stakeholders are 
well informed of all 
school events 
through newsletters, 
school website, local 
and social media, etc. 
 
Collecting student 
work samples of 

Clear schoolwide 
expectations for 
academics and behavior 
 
District PD and trainings 
are aligned with the 
curriculum and student 
learning needs 
 
Ongoing collaboration 
through PDs, PLCs, 
VPLCs, CLTs and in 
service trainings 
 
Co-curricular and extra-
curricular activities are 
aligned to standards   
 
Math CAs 
 
Lesson Plans 
 
SMART Goals 
 
Intervention Plans 
 
SIP 
 
Support Programs 
 
 
 
 
 
 
 
 
 
 

Differentiated 
Instruction 
 
Student Performance 
Levels 
 
Learning Targets 
 
Student Feedback 
 
Current and research-
based instruction & 
strategies 
 
Technology Integration 
 
Student-centered 
classrooms 
 
Students demonstrate 
critical and complex 
thinking 
 
Real World 
Experiences 
 
SIP 
 
  
 
 

Assessment Process 
 
Reporting assessment 
 
Determination of 
Performance Levels 
 
Assessment strategies 
 
Teacher Feedback 
 
SIP 
 
 
 

Parent & Community 
Engagement 
 
Community 
Partnerships and  
Resources 
 
Orderly environment 
 
Safety, Policies, 
Regulations and 
resources 
 
PBIS 
 
Support Programs 
 
Utilizes various 
current and research-
based strategies 
 
Various opportunities 
on co-curricular and 
extra curricular 
activities 
 
Perception Surveys 
 
PTO 
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SLOs/SLO Evaluation 
Tool 
 
Faculty and Staff  are 
committed at 
collaborating through  
meetings 
 
MES  actively 
participates in PDs, 
CLTs, PLCs and in-
service trainings  
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Prioritized Areas of Growth Needs from Categories A through E 

 

Focus A 
Organization 

Focus B 
Standards-based 
Student Learning: 

Curriculum 

Focus C 
Standards-based 
Student Learning:  

Instruction 

Focus D 
Standards-based 
Student Learning:  
Assessment and 
Accountability 

Focus E: 
School Culture and 
Support for Student 

Personal and 
Academic Growth 

Improvement in 
Academics 
 
Increase parental 
involvement 
 
Increase parents’ 
knowledge and 
involvement on the 
SIP 
 

Improvement in 
Academics 
 
Increase parental 
involvement 
 
 
Expand and continue the 
use of vertical 
alignments  
 
 
 
 

Improvement in 
Academics 
 
 

Improvement in 
Academics 
 
Expand and continue 
the use of vertical 
alignment  
 
 
 

Improvement in 
Academics 
 
 
Increase  Parental 
Involvement  
 
Increase student 
participation through 
co-curricular and 
extra curricular 
activities  

 

 

Comment briefly on implications for revising the schoolwide action plan: 

The Self-Study process engaged our school in a rigorous and relevant self-evaluation and peer 

review process that focused on student learning. It has allowed us to assess our programs and 

services, and review our progress on the schoolwide critical areas for follow-up.  MES utilize the 

school wide strengths and growth areas to make revisions in our SIP and recognize the 

importance of our work and the commitment to continual growth to fulfill our mission.  

 

https://drive.google.com/open?id=1xiwXatrhsrXmnqfiExP-URNSXvtktkA9
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MES SIP is currently designed to achieve the long term goals in the SSP, which defines the work 
of the school in targeting achievement for all students. Academic and behavior data are used to 
address student needs in every class through progress monitoring and interventions. This plan is 
the driving force to identify school programs that will meet the needs of the students.  
 
 

State any additional specific strategies to be used by staff within each subject area/program 
to support sections of the schoolwide plan. 

 
MES will continue to use its effective networking system to ensure that the Leadership Team, 
Focus Groups, and Grade Levels support sections of the SIP.   

 
Focus Group A created a Needs Assessment Survey on School Professional Developments that 
will be conducted in April 2020 in preparation for next school year. 
 
Data Analysis will be monitored closely and regularly to ensure Student Learning needs are met. 
 

 

Describe the school’s follow-up process, ensuring an ongoing improvement process. 

 
After the self-study visit (March 31-April 3, 2020), MES will refine and implement the SIP by 
integrating the critical areas of follow-up identified by the visiting committee.  MES has a clear 
system of networking to ensure that monitoring and evaluating is in place.  MES will monitor and 
update the SIP quarterly by the Leadership Team, Focus Groups and Grade Levels.   At the end of 
the school year each Focus Group will update the status of each school-based activity, review 
and analyze its progress based on the data, evaluate, then make revisions in the SIP.   The 
following school year during teacher workday, the SIP will be reviewed again to make any 
revisions ready to implement for the new school year.  Programs, SLOs and academic standards 
are analyzed and monitored. District Wide Assessments data administered from the previous 
school year will be analyzed during PLCs and PDs once the school receives from the District. 
Student Learning needs will be identified.  Teachers will use the SIP to carry out the school-based 
activities throughout the school year, monitoring and updating status quarterly. Principal and all 
stakeholders will monitor and review the progress and quality of the SIP in relation to student 
achievement and make appropriate revisions. The SIP will be refined based on progress made 
and impact on student learning.  MES embedded Management Plan as a component of the SIP 
to ensure involvement, collaboration, implementation, and evaluation of the SIP by all 
stakeholders.  The accomplishment of the SIP is validated through an End of the Year clearance 
requirement by the School Principal. 

https://drive.google.com/open?id=1xiwXatrhsrXmnqfiExP-URNSXvtktkA9

